
Pupil premium strategy statement – Wigmore Primary school

This statement outlines our school’s use of pupil premium funding to support the improvement of attainment for our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year, and the outcomes for disadvantaged pupils in the last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	589

	Proportion (%) of pupil premium eligible pupils
	19% (110)

	Academic year/years that our current pupil premium strategy plan covers 
	2025/26 – 2027/28

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Damien Johnston - Headteacher

	Pupil premium lead
	Tracey Willis – Deputy Headteacher

	Governor lead
	Rebecca Potter


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 199,151

	Pupil premium funding carried forward from previous years 
	£ 0

	Total budget for this academic year

	£ 199,151


Part A: Pupil premium strategy plan
[bookmark: _heading=h.wjyzbhdij2e3]Statement of intent
	At Wigmore Primary School, we are committed to ensuring that all pupils—particularly those who face disadvantage—achieve highly across Reading, Writing and Maths. Our approach aims to remove the multiple barriers that disadvantaged pupils disproportionately face, including SEND, EAL, attendance difficulties, and gaps in early learning.
Our strategy is designed around:
· High-quality teaching in every classroom
· Targeted academic intervention informed by assessment
· A strong focus on early literacy and numeracy
· Support for wellbeing, attendance and readiness to learn
· Consistent curriculum sequencing and daily review practice
This plan is underpinned by detailed analysis of internal school data, cohort trends, SEND profiles and national evidence bases (including EEF guidance). Our aim is for disadvantaged pupils to make rapid progress, close gaps, and leave Wigmore Primary School fully prepared for the next stage of education.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Significant attainment gaps in core subjects particularly Writing and Maths
Writing: PP 39.0% vs Non-PP 53.8%
Maths: PP 45.5% vs Non-PP 67.3%
Year groups where gaps are more significant Y3- 5 in Writing and Y3-6 in Maths

	2
	Attainment gaps in core subjects for GDS particularly Reading and Maths
Reading PP 10.2 % vs Non-PP 19.6 %
Maths: PP 11.2 % vs Non-PP 17.1 %
Year groups where gaps are significant Y3-5 in Reading and Y4 & 5 in Maths

	3
	Vocabulary/language barriers – across all year groups
Reading: PP 59% vs 65%
Writing: PP 40% vs Non PP 53%

EAL Reading baseline 61% vs N on-EAL 65%
EAL Writing baseline 49% vs Non EAL 53%

EYFS ELG baseline 62%


	4
	Attendance and persistent absence
YR – PP 91% VS Non PP 92%
Y1 – PP 93% VS Non PP 95%
Y2 – PP 93% VS Non PP 94%
Y3 – PP 93% VS Non PP 96%
Y4 – PP 92% VS Non PP 95%
Y5 – PP 94% VS Non PP 96%
Y6 – PP 93% VS Non PP 96%

Persistent absence stands at 13%


[bookmark: _heading=h.wga7rd6x7zt4]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	PP writing narrowing the gap from baseline 
	Whole-school PP Writing attainment reaches 60%+, closing the gap with non-PP pupils 
At least 80% of PP pupils receiving intervention make expected or better progress in Writing.
Sentence-level fluency improves, evidenced by: Increased accuracy in punctuation and grammar and improved writing stamina (e.g., length and complexity of independent writing)
Book looks and internal moderation indicate secure application of taught writing skills across the curriculum.


	PP Maths narrowing the gap from baseline
	PP Maths attainment exceeds 65%, reducing the attainment gap with non-PP 
Fluency scores improve, including increased automatic recall of number facts (observed in daily reviews, arithmetic test papers, flashbacks, fluency lessons, and mastering number).
Misconceptions reduce, shown by smaller error patterns in termly assessments and end-of-unit checks.
Progress of PP pupils accelerates, with at least 80% meeting or exceeding expected progress.
Confidence in reasoning tasks increases, demonstrated through improved performance in termly reasoning assessments and verbal explanations during lesson visits.


	A greater proportion of PP pupils achieving GDS in Reading and Maths
	PP GDS Reading increases to 20%+, closing the gap with non-PP 
PP GDS Maths increases from current levels to 20%+, moving closer to non-PP outcomes.
Higher-attaining PP pupils identified early and tracked termly using GDS progress indicators.
Greater exposure to challenge in lessons (e.g., reasoning at depth, mastery problem-solving). 


	PP attendance improves and PA reduces by 3+ percentage points.
	PP attendance improves by at least 1.5–2.0 percentage points year-on-year.
PP Persistent Absence reduces by at least 3+ percentage points, meeting or approaching national levels.
Early identification and intervention in place for all PP pupils at risk of PA by week 3–4 of each term.
Increased parental engagement, evidenced through improved attendance at meetings.
Clear improvement in punctuality, with fewer late marks recorded for PP pupils.





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 58,445
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole-school CPD on Fundamentals using the Rosenshine principles
	EEF: High-quality teaching and feedback have strong impact.
https://schoolleaders.thekeysupport.com/curriculum-and-learning/developing-teacher-practice/rosenshines-principles-in-action-for-primary-schools/ 
https://bedrocklearning.org/literacy-blogs/benefits-of-using-rosenshines-principles-of-instruction/ 
	1, 2, 3

	Whole-school CPD including all stakeholders on RADY
	https://edsential.com/wp-content/uploads/2020/03/The-RADY-Project.pdf 
https://challengingeducation.co.uk/wp-content/uploads/2021/10/CBC-RADY-Final-Evaluation-Report.pdf 
	1,2,3,4

	Vocabulary instruction and tiered vocabulary approaches (Voice 21)
	EEF: Oral language interventions show high impact.
https://www.esu.org/wp-content/uploads/2019/01/Oracy-State-of-speaking-report-v2.pdf 
	1, 3

	Training in mastery and challenge-based pedagogy
	EEF: Mastery learning and challenge tasks benefit all pupils.
https://www.tes.com/magazine/tes-explains/what-mastery-learning 
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/ 
https://www.nao.org.uk/wp-content/uploads/2024/07/improving-educational-outcomes-for-disadvantaged-children-1.pdf 
	1, 2

	Instructional coaching for teachers
	Research shows coaching improves teacher effectiveness.
https://evidencebased.education/resource/why-arent-we-doing-instructional-coaching-even-though-everyone-else-seems-to-be/ 
https://my.chartered.college/impact_article/might-instructional-coaching-be-particularly-helpful-in-supporting-teachers-to-create-an-effective-learning-environment/ 
	1, 2, 3



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 62,156
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Small-group Writing intervention
	EEF: Small-group tuition has high impact.
https://writing4pleasure.com/2024/07/08/evidence-based-recommendations-for-teaching-writing/ 
https://s3.eu-west-2.amazonaws.com/ambition-institute/documents/Ambition_Review_of_TA_interventions_Summary_for_Educators.pdf?utm_source=LandingPage&utm_medium=Website&utm_term=TeachingAssistantInterventions&utm_campaign=Teaching-assistant-interventions 
	1

	Targeted Maths intervention with manipulatives,  fluency and reasoning and problem solving (Enigma Maths Hub)
	EEF: Mastery and fluency intervention improves outcomes.
https://www.nuffieldfoundation.org/wp-content/uploads/2019/11/web-00553-05_UU_A4_Report_v7.pdf 
https://www.nuffieldfoundation.org/news/improving-mathematical-achievement-in-primary-school-aged-children 
	1

	GDS booster groups in Reading and Maths
	EEF: Extension and challenge tasks improve high prior attainer progress.
https://assets.publishing.service.gov.uk/media/5a7d76d2e5274a676d53239b/High_attainers_progress_report_final.pdf 
	2

	Reading fluency and comprehension groups
	EEF: Reading comprehension strategies show strong impact.
	2, 3

	1:1 and small-group tutoring
	EEF: Tutoring is high impact (+4–6 months).
	1, 2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 80,414
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enhanced attendance support for PP families
	DfE: Early intervention and consistent follow-up improve attendance. https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://publications.parliament.uk/pa/cm5803/cmselect/cmeduc/970/summary.html

	4

	Breakfast club places for PP pupils
	EEF: Breakfast clubs improve readiness to learn and attendance.
Stat guidance template – DFE report on impact on disadvantaged children’s wellbeing, confidence and in some areas increased attendance
Magic-Breakfast-Benefits-of-Breakfast-Briefing.pdf 
	4

	Pastoral support and wellbeing interventions
	EEF: SEL approaches show positive impact.
https://www.annafreud.org/news/intervention-that-helps-students-normalise-everyday-emotions-the-most/ 
	3, 4

	Parent engagement 
	EEF: Parental engagement improves attainment and attendance.
	3, 4

	Language enrichment and oracy programmes (Voice 21)
	EEF: Oral language interventions have very high impact.
https://www.esu.org/wp-content/uploads/2019/01/Oracy-State-of-speaking-report-v2.pdf

	3

	Cultural Capital Enrichment.
A structured entitlement ensuring all disadvantaged pupils access high-quality enrichment experiences, including curriculum-linked educational visits, funded clubs/music tuition, in-school workshops (STEM, authors, musicians, drama)
	Internal data shows PP pupils have reduced experience of trips, events, and cultural exposure, impacting vocabulary and schema formation.
National Theatre & Arts Council Studies (2021) https://www.artscouncil.org.uk/sites/default/files/download-file/Arts%20and%20Cultural%20Education%20in%20Outstanding%20Schools.pdf show participation in arts experiences improves speaking, listening, empathy, creativity and long-term academic confidence.
British Psychological Society (2020) https://www.bps.org.uk/psychologist/it-hard-be-poor-harder-we-thought reports that extracurricular participation improves self-esteem, motivation and sense of belonging, especially for disadvantaged pupils.


	1,2,3,4



Total budgeted cost: £ 201,015














Review of outcomes in the previous academic year
Pupil Premium strategy outcomes
	Challenge 1 & 2: Reading & Writing attainment gap
Evidence:
Reading attainment data indicates a persistent gap between disadvantaged and non-disadvantaged pupils. Whole-school Reading attainment is 64.6% for Pupil Premium pupils compared with 75.3% for non-Pupil Premium pupils, representing a 10.7 percentage point gap. This gap is consistent across year groups and widens in KS2. Pupils who are disadvantaged and/or have SEN perform particularly poorly in Reading (43.9% for SEN pupils).
Evidence:
Whole-school data shows that Writing is the weakest subject area for disadvantaged pupils. Overall Writing attainment is 51.3% for Pupil Premium pupils compared with 65.3% for non-Pupil Premium pupils, resulting in a 14 percentage point gap. This gap is evident across all year groups and is most pronounced in KS2, particularly in Years 3–5. Outcomes for disadvantaged pupils with SEN are significantly lower (31.1%), indicating compounding barriers.
	
	Reading
	Writing
	Maths

	2022
	54%
	46%
	57%

	2023
	56%
	44%
	48%

	2024
	55%
	43%
	50%

	2025
	65%
	51%
	54%


Reading:
· Disadvantaged pupils’ attainment has gradually improved from 54% in 2022 to 65% in 2025.
· The improvement of 11 percentage points over four years demonstrates the impact of targeted interventions, including phonics support,  reading lessons, and small group tuition.
· Despite this progress, attainment remains below non-disadvantaged peers and national averages (75%), particularly in KS2.

Writing:
· Writing outcomes have fluctuated, with a low of 43% in 2024 and improvement to 51% in 2025.
· Writing remains the weakest subject area, reflecting persistent barriers including limited vocabulary, transcription difficulties, and confidence in composition.
· The positive change in 2025 suggests that recent strategies, such as targeted writing interventions and focused vocabulary development, are starting to have an effect.
Maths:
· Maths performance dipped to 48% in 2023 but recovered to 54% in 2025.
· Disadvantaged pupils continue to underperform against national averages (74%), particularly in reasoning and problem-solving.
· Targeted interventions in Maths, including small group intervention, vocabulary-focused support and support from Enigma Maths Hub have contributed to the 6-point improvement over two years.


Challenge 3: Social and emotional wellbeing
Evidence:
Teacher assessments, observations, pupil progress meetings and increased referrals indicate a rise in social and emotional needs among disadvantaged pupils. These issues have been exacerbated by reduced social interaction during and following the COVID-19 pandemic. Pupils experiencing social and emotional difficulties show lower levels of engagement and reduced progress across subjects.
Throughout the year, ELSA sessions have been conducted, and an increasing number of pupils have accessed support from the pastoral lead. Where necessary, additional referrals have been made to CAMHS and CHUMS to address the emotional needs of pupils.
Specifically:
· Three Pupil Premium pupils have been referred to CAMHS.
· Six Pupil Premium pupils have been referred for play therapy.
· One Pupil Premium family are receiving support through the CHUMS Young Carers group.
The pastoral lead has facilitated ELSA sessions for 10 Pupil Premium pupils, focusing on helping them understand and communicate their emotions, and developing strategies to express their feelings effectively.
Additional support has been provided during lunchtimes, offering pupils a safe space to express their emotions and practice strategies for managing feelings. These lunchtime sessions have been particularly effective for KS2 Pupil Premium children, with outside agencies contributing to clubs aimed at improving social skills and interaction.
Overall, this approach has successfully targeted Pupil Premium pupils with social and emotional needs, providing both direct support and opportunities to develop resilience and interpersonal skills.

Challenge 4: Spoken language and vocabulary development
Evidence:
Assessment data and classroom observations indicate that many disadvantaged pupils enter school with limited spoken language and vocabulary, which persists into KS2. This is reflected in lower attainment in Reading and Writing, where disadvantaged pupils underperform their peers by 10.7 percentage points in Reading and 14 percentage points in Writing. Pupils lack confidence in oral contributions and struggle with subject-specific vocabulary, including mathematical language. 
	
	2023/24
	2024/25

	
	PP
	Non PP
	PP
	Non PP

	Y1 Wigmore 
	69.2%
	76.8%
	69.2%
	84%

	Luton
	70.9%
	78.5%
	67.3%
	78.5%

	National
	68.4%
	83.4%
	66.8%
	79.9%


Analysis of Year 1 phonics outcomes shows that Wigmore’s Pupil Premium pupils have performed consistently in line with, or slightly above, local and national averages for disadvantaged pupils. In 2023/24, 69.2% of PP pupils at Wigmore met the expected standard, slightly below Luton’s average of 70.9% but above the national PP average of 68.4%. Non-Pupil Premium pupils achieved 76.8%, below both the local non-PP average of 78.5% and the national average of 83.4%.
In 2024/25, PP outcomes at Wigmore remained stable at 69.2%, outperforming Luton’s PP average of 67.3% and the national PP average of 66.8%, showing steady progress for disadvantaged pupils. Non-PP pupils at Wigmore improved to 84%, surpassing both local (78.5%) and national (79.9%) averages, demonstrating strong phonics provision for non-disadvantaged pupils. Overall, while the attainment gap between PP and non-PP pupils at Wigmore persists, the school is performing above local and national averages for disadvantaged pupils, highlighting effective targeted support in phonics.


Challenge 5: Attendance
Evidence:
Attendance data shows that disadvantaged pupils’ attendance is 6% lower than that of non-disadvantaged pupils. Analysis indicates a strong correlation between lower attendance and weaker attainment outcomes across Reading, Writing and Maths. Disadvantaged pupils with poor attendance make slower progress over time.
	
	PP
	Authorised
	unauthorised

	2021/22
	91.5%
	6.8%
	1.7%

	2022/23
	90%
	6.1%
	3.9%

	2023/24
	92.1%
	4.9%
	3.1%

	2024/25
	92.5%
	5.2%
	3.3%


Analysis of attendance data for Pupil Premium pupils over the past four years indicates a generally positive trend, with overall attendance improving from 91.5% in 2021/22 to 92.5% in 2024/25. Authorised absence has remained relatively stable, fluctuating between 4.9% and 6.8%, while unauthorised absence has increased slightly from 1.7% in 2021/22 to 3.3% in 2024/25. The dip in overall attendance in 2022/23 (90%) reflects the residual impact of COVID-19 disruption and may have contributed to gaps in learning for some disadvantaged pupils. The gradual improvement in 2023/24 and 2024/25 suggests that strategies to support attendance—such as targeted pastoral intervention, engagement with families, and monitoring of at-risk pupils—are having a positive effect. Despite this progress, the school continues to focus on reducing unauthorised absence further to ensure disadvantaged pupils can fully access the curriculum and interventions that support their academic progress.



Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
Externally provided programmes
	Programme
	Provider

	EAL programme
	Flash Academy

	Reading assessments
	NFER

	Core 5
	Lexia UK

	Fresh start Phonics
	Read Write inc

	Vocabulary 
	EEF vocabulary project
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