Wylam First School Pupil Premium Strategy

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’'s spending of pupil premium had within
our school.

*2024-2025
2025-2026
2026-2027

School overview

Detail Data
School name Wylam First School
Number of pupils in school 139 (Including 21
nursery)
125 (including 11
nursery)
Proportion (%) of pupil premium eligible pupils 5% PP (7 chn)

3.5% PP (4 chn)

Academic year/years that our current pupil premium 2024-2025
strategy plan covers (3-year plans are recommended) | 2025-2026

2026-2027

Termly review will take
place to monitor
progress and adapt
target focus where

appropriate
Date this statement was published December 2024
Date on which it will be reviewed April 2025




September 2025

April 2026
Septemlber 2026
April 2027

Statement authorised by Jill Dodds
(headteacher)
Jill Dodds
(headteacher)

Pupil premium lead Jill Dodds
(headteacher)
Jill Dodds
(headteacher)

Governor [ Trustee lead Kevin Haliford & Jo
Gardener

Funding overview

Detail Amount

) . ) ) . ) £13, 410

Pupil premium funding allocation this academic year
£8,290

Recovery premium funding allocation this academic £0

year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable) £0

Total budget for this academic year £13, 410

If your school is an academy in a trust that pools this £8, 290

funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Wylam First School we have the highest of expectations for all of our pupils. Our
intention is that all of our pupils, irrespective of academic ability, background or
challenges they face, make strong progress while at Wylam First School, which
builds the foundations they need to take on their next stage in education and
beyond. We are keenly focused to ensure that our Pupil Premium strategy supports
vulnerable pupils to achieve that goal, including progress of those who are already

high attainers.

Common barriers to learning for vulnerable children can be but are not always
limited to: less developed speech, language and communication skills, including
vocabulary delay, lack of confidence, lower attainment in the core subjects, lower
levels of attendance or punctuality, access to limited experiences outside of school
or to learning resources like books or online learning. There may also be complex
family situations which can impact a child’s ability to flourish. The challenges are
varied and there is no ‘one size fits all'. The activity we have outlined in this
statement is intended to support their needs, regardless or whether they are

disadvantaged or not.

High quality, quality first teaching is at the heart of our approach with a focus on the
areas in which vulnerable and disadvantaged children need the most support. This
is proven to have the greatest impact on closing the disadvantaged attainment

gap and at the same time will benefit our non-disadvantaged pupils in our school.

Through robust, diagnostic assessment and a secure knowledge of each child who
is eligible for pupil premium we have devised our strategy to ensure that our pupils

excel.
Pupil Premium Priorities

e Embed the robust DFE approved synthetic phonics programme across school

e Fully Implement a writing program which has the pedagogy of writing
embedded in it so that our disadvantaged children have the skills to be
writers across the curriculum.

e Fully embed the mastery approach in maths across the school
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e Provide all teaching and learning staff with high quality CPD with a focus on
improving Quality First Teaching (teachers and support staff) which includes:
robust assessment and timely intervention, pre-teaching, scaffolding and
support

e Implement a challenging foundation subject curriculum (Unity Curriculum)
which focuses on ‘hard thinking’ and vocabulary development

e Provide pupils with a high quality ‘cultural capital’ offer. This list is not
exhaustive and will change according to the needs and support our socially

disadvantaged pupils require.

Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge | Detail of challenge
number

1. Reading Assessment, observations and discussions with pupils and parents
including highlight that disadvantaged pupils:

phonics e Generally, have greater difficulties with phonics than their
peers.

e Have delayed language and communication to their peers,
which includes vocabulary development.

e Have limited access to high quality, appropriate and diverse
texts at home.

e Tend to read less regularly at home than their
non-disadvantaged peers

e Have greater difficulty with the skills needed for
comprehension than their non-disadvantaged peers.

In school and national data indicates that attainment in reading for
disadvantaged pupils is below that of their non-disadvantaged
peers, particularly at greater depth.

2. Writing In school and national data indicates that attainment in writing for
disadvantaged pupils is below that of their non-disadvantaged
peers, particularly at greater depth.




3. Maths Internal and external assessments indicate that attainment of
disadvantaged pupils is below that of non-disadvantaged,
especially at greater depth. The main gaps in learning identified
are:

e Confidence in mathematical strategies in number (place
value and understanding of number)

e Problem solving and reasoning (applying base knowledge in
different contexts)

e Knowledge of times tables

e Positive attitude towards maths

e Ability to understand and use mathematical vocabulary

4.Personal | Internal data (including well-being surveys and discussions with

Developme | parents) have identified social and emotional issues for some

nt pupils, particularly disadvantaged pupils, which have increased

(SEMH) significantly due to the historical National Lockdowns and school
closures. This becomes a significant barrier to learning. Pupils can
present as:

e Less confident

e Less able to regulate behaviour and behaviour for learning

e Inability to socialise appropriately with peers

e Less able to concentrate in lesson
Teacher referrals for support have increased significantly. 5 out of 8
pupils who are disadvantaged require regular intervention either 1:1
or small group

5. Stretch Curriculum analysis, assessment information, lesson observation

and and pupil voice indicate that learning in the foundation subjects, for

Challenge disadvantaged pupils, does not always transfer into long term

across the memory and that fewer disadvantaged pupils achieve greater

broad and depth than their non-disadvantaged peers.

balanced The main gaps identified are:

curriculum

e Understanding of and the ability to use subject specific and
more complex vocabulary.

e Ability to understand the key subject specific concepts that
feed through the curriculum and make the cross curricular
links for wider learning.

e Wide range of extra-curricular experiences to observe history,
geography, science first hand.




5. Access
to a wide
range of
extra-curri
cular
activities

Pupil and parent voice activities have identified that often our
disadvantaged pupils don’'t access the same range of
extra-curricular activities outside of school which support learning

and broaden understanding. All too often parents cannot afford this.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current

strategy plan, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Monitore
d by

Improved reading
attainment for
disadvantaged pupils
at KS1.

Fully embedded and consistent approach to
synthetic phonics (using a DFE accredited
programme) Little Wandle

Staff CPD in high quality delivery of the
programme.

Phonics trackers across EYFS and KSI
demonstrate that disadvantaged pupils are
on track to meet the expected standard in
reading at national data points.

Purchasing quality texts beyond the Phonics
programme to support KS2 readers.

JC

Disadvantaged pupils
accessing,
understanding and
enjoying a wider range
of challenging and
diverse texts which
impacts on
attainment at greater
depth.

Reading trackers, book reviews and book
discussions show that children are accessing
and able to talk about a wider range of
appropriately challenging texts.

VIPERS fully embedded so that staff
understand how to teach VIPERS and question
effectively.

Assessment evidence demonstrates that
pupils are achieving at least the expected
standard in reading, with more




disadvantaged pupils achieving depth by the
end of LKS2.

Higher % of
disadvantaged pupils
reaching greater depth
at key national data
points.

Maths mastery is fully embedded across the
school and all staff are confident at
delivering the approach to stretch and
challenge all learners.

Staff are adept at delivering a quality first
teaching approach to ensure that all pupils
are stretched and challenged.

Pupils are adept at using the language of
problem solving and develop a resilience and
perseverance to investigative problem
solving

Pupil book study demonstrates that
disadvantaged pupils are able to explain
their mathematical thinking using subject
specific vocabulary and the vocabulary of
problem solving and reasoning.

Quality of teaching and learning evaluations
demonstrate that disadvantaged pupils are
applying their knowledge of numberin a
range of contexts

By the end of KS2 all disadvantaged pupils
meet the expected standard in the times
tables test knowing all tables to 12x12

Cw

Pupils who are able to
effectively regulate or
know how and when to
ask for help so that
they are ready to learn
which impacts
positively on their wider
progress.

Progress logged in ELSA sessions which
demonstrates that the child now feels
confident and able to re engage in lessons.

Pupils adept at using the ‘zones of regulation’
differentiated to their needs, to express how
they are feeling

Staff trained in a fully inclusive quality first
teaching approach to support all learners in
class:

e Graduated approach
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e Circletime
e Well-being breaks
e Zones of regulation

e Circuit breaks

Well being breaks, which include outdoor
learning fully embedded in the timetable,
observed during learning walks and
discussed during pupil voice activities

Small group and Il intervention, including
social stories in place and impacting on
pupil’s ability to socialise effectively
evidenced through behaviour tracking.

SNAPB used to identify particular barriers to
learning and address through appropriate
intervention.

Higher proportion of
disadvantaged pupils
reaching greater depth
across the curriculum,
using subject specific
vocabulary and linking
concepts to deepen
understanding.

Full staff training on implementation of the
Unity curriculum and quality first teaching
(Alex Bedford)

Staff training — subject leader development
to ensure that the Unity Curriculum is woven
through our curriculum and the key
conceptual and procedural progression links
directly to our whole school intent.

Leadership training on Pupil Book Study

Whole staff training in implementation of the
curriculum

Evidence, through Pupil Book Study of pupils
able to talk about their learning using subject
specific vocabulary and making links
between curriculum areas

Consistent approach evident in books
demonstrating pupil’s requirement to ‘think
hard’

JD




Higher % of disadvantaged pupils reach
greater depth across the curriculum.

Disadvantaged pupils Disadvantaged pupils access a range of JC
accessing a range of experiences across the year which impacts
extra-curricular on wider understanding and support

activities like trips that curriculum learning.
enhance the

curriculum offer. Support for disadvantaged pupils to attend

residentials, Rocksteady, extra curricular trips

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium

funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost:
2024-2025- £5,000

budgeted cost 2025-2026 - £2,000

Activity Evidence that supports this Challenge

approach number(s)
addressed

Embedding of Little Strong evidence suggests that 1

Wandle - further effective synthetic phonics

resources and CPD teaching can increase progress by

Training for staff new | 5+ months according to the

to school Teaching and Learning tool kit EFF
EEF Teaching and Learning Toolkit -

Regular staff CPD in Phonics

high quality delivery EEF - Improving Literacy in KSI
of the programme. EEF - Improving Literacy in KS2

Staff CPD on delivery

of reading VIPERS to Evidence from EEF identifies that
support progress in priority should be given to
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

reading
comprehension

implement high quality adult-child
interactions using a wide range of
explicit and implicit approaches

EEF Communication and Language
Approaches Early Years

EEF - 6+ months progress

EEF Teaching and Learning Toolkit -
Reading Comprehension Strategies

T4W Project Spring
2024 (2 year
project)- CPD and
resources

EEF- Combining reading and
writing instruction

EEF's Improving Literacy In KS2
Guidance Report

Purchase of
additional concrete
resources + White
Rose maths
subscription

Pilot project with
Winning with
Numbers

Continue with WWN
maths programme

We will fund teacher
release time to
embed key elements
of guidance in school
and to access Maths
Hub resources and
CPD (including
Teaching for Mastery
training).

Research from EEF has identified
that high-quality maths mastery
approach can impact on progress
by as much as 5+ months

NCETM - Teaching maths mastery

EEF Teaching and Learning Toolkit -
Mastery

EEF - Improving Maths in Early Years
and KS1

EEF - Improving maths in KS2
EEF - Early Maths Approaches

EEF - Peer tutoring
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https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/news/eef-blog-combining-reading-with-writing-instruction-an-integrated-approach
https://educationendowmentfoundation.org.uk/news/eef-blog-combining-reading-with-writing-instruction-an-integrated-approach
https://writing4pleasure.com/wp-content/uploads/2021/12/the-eefs-improving-literacy-in-ks2-guidance-report-our-review-and-implications-for-teaching-writing.pdf
https://writing4pleasure.com/wp-content/uploads/2021/12/the-eefs-improving-literacy-in-ks2-guidance-report-our-review-and-implications-for-teaching-writing.pdf
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring

Enhancement of our
maths teaching and
curriculum planning
and to access Maths
Hub resources and
CPD (including
Teaching for Mastery

training).

Collaborative CUSP is underpinned by evidence, 5
working on staff CPD research and cognitive science.

and curriculum Modules are deliberately sequenced
leadership with PCFs | for robust progression and allows

and the other teachers to focus on the lesson.

schools in the trust . .
There is an emphasis on oracy and

vocabulary acquisition, retention

Continued CPD for and use to break down learning
new staff and to barriers and accelerate progress. A
supportimplement | rich diet of language and

and embed vocabulary is deliberately planned
strategies for.

Unity Curriculum Research Group

Ofsted curriculum review -
Geography

Ofsted History Curriculum Review
EEF - Moving Forward, Making a
Difference

Walkthrus

Targeted academic support (for example, tutoring, one-to-one

support structured interventions)

Budgeted cost:
2024-2025- £4,500

budgeted cost - £3, 000
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https://www.unitysp.co.uk/cusp/
https://www.gov.uk/government/news/ofsted-publishes-research-review-on-geography
https://www.gov.uk/government/news/ofsted-publishes-research-review-on-geography
https://educationinspection.blog.gov.uk/2021/04/27/history-in-outstanding-primary-schools/
https://educationendowmentfoundation.org.uk/news/eef-blog-moving-forwards-making-a-difference
https://educationendowmentfoundation.org.uk/news/eef-blog-moving-forwards-making-a-difference
https://www.walkthrus.co.uk/

Activity Evidence that supports this Challenge
approach number(s)
addressed
Regular Teacher or TA led pre and post 12,35
pre-teaching and teaching can lead to in excess of
over teaching 4+ months progress
intervention EEF - TA intervention
Target specific TA intervention when targeted 3
maths intervention — | through quick and timely
(Mastery or ECC) assessment can lead to 4+ months
progress.
Pre teaching
strategy in KS2 Mastery maths approaches can
lead to in excess of 7+ months
progress
EEF - TA intervention
EEF - Improving Maths in Early Years
and KSI
EEF - Improving maths in KS2
EEF - Early Maths Approaches
NCETM
A programme of GOV.uk- An unequal playing field 1,2,3,4,5,6

extra-curricular
activities that
support the
curriculum and
broaden learning
and understanding

Support to fund
extracurricular
activities -
residential,
Rocksteady

Wider strategies (for example, related to attendance, behaviour,

wellbeing)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-numeracy-approaches
https://www.ncetm.org.uk/
https://assets.publishing.service.gov.uk/media/5d307b8de5274a14e9f6bc20/An_Unequal_Playing_Field_report.pdf

Budgeted cost:

2024-2025- £3,910

budgeted cost - £3, 290

Activity Evidence that supports this Challenge
approach number(s)
addressed
Zones of regulation EEF research demonstrates that 4
quality social and emotional
Trained Senior learning support can add an
Mental Health Lead additional 4+ months progress
EEF - Social and Emotional Learning
Prioritise PP pupils 6

with extra curricular
activities + support
payment

Rocksteady
Residential
Trips and excursions

Sports festivals and
competitions

Total budgeted cost: £13,410

Total budget cost £8, 290
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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