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              Pupil premium strategy statement 2025–2028 (3 year plan)
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School Overview
	Detail
	Data

	School name
	Webheath Academy Primary School

	Number of pupils in school 
	434 inc. Nursery

	Proportion (%) of pupil premium eligible pupils
	54 (12.5%) 

	Academic year/years that our current pupil premium strategy plan covers.
	2025-2028

	Date this statement was published
	Before 31st December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Rebecca Gordon

	Pupil premium lead
	Hollie Heffernan 

	Governor / Trustee lead
	Emma Kumar 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	Based on 25/26:
£1515 per pupil (42) = £63,630  
£1680 per service family pupil (0) 
£2630 per pupil PLAC (8) = £21,040
Total: £84,670
Pupils in care (LAC) (4) are entitled to separate funding received by LA



	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0,000

	Total budget for this academic year
	£84,670



Pupil premium strategy plan
Statement of intent
	At Webheath Academy Primary School, we are committed to learning, creating and growing together. We ensure that all pupils, regardless of their background or challenges, are given the opportunity to thrive and succeed. We have high ambitions for every child and believe that disadvantage should never be a barrier to achievement. Every child at Webheath should be proud to be the very best that they can be.
Our Pupil Premium strategy is designed to ensure disadvantaged pupils are supported to access the full curriculum, achieve highly, and develop the knowledge, skills, and cultural capital they need for future success. To achieve this, our Pupil Premium strategy takes a tiered approach to ensure that all pupils, including those who are disadvantaged, consistently experience the highest possible quality of teaching, have access to the targeted academic support and benefit from a range of wider strategies including pastoral support for social and emotional difficulties, attendance and behaviour, impacting on success in school. 
High Quality teaching is at the heart of our approach, with a focus on areas which disadvantaged pupils require the most support. Research has shown that this has the greatest impact on closing the disadvantage gap and at the same time will benefit the non-disadvantaged pupils in our school. Therefore, in the intended outcomes detailed below, it is the intention that the non-disadvantaged pupils’ attainment will be sustained and improved alongside their non-disadvantaged peers. Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, rather than assumptions about the impact of disadvantage. 
We use a variety of tools to assess secure learning, from commercially bought packages such as Nessy dyslexia screening, 1st class @ Number, Writers’ Toolbox, Comparative Marking, Accelerated/Star Reading, Star Maths and NFER maths assessments to our own formative assessment tools. These focus staff on what has been retained and can be applied by our pupils. Comprehensive use of these assessments has allowed us to identify the challenges that some pupils are facing, particularly in Reading, Writing and Maths. The strategies we implement will reflect the common challenges and barriers to success and pupils’ individual needs through careful assessment and partnership working with pupils and families. To ensure that our approaches have maximum impact, we have set clear principles to work from.
• ensure all pupils, including those that are disadvantaged, are challenged in the work that they’re set 
• act early to intervene at the point need is identified 
• adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve 
We have identified some learning behaviours that impact on the attainment of our disadvantaged pupils. As a result, wider strategies have been implemented to support the social and emotional well-being of our pupils.
Through an evidence-informed approach, rooted in our understanding of pupils’ needs and supported by research, we aim to reduce gaps in attainment and ensure equity of opportunity. Our ultimate goal is for every pupil to leave Webheath Academy proud of their achievements, confident in their abilities, and ready for the next stage of their education.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	The school has identified that children are facing significant social, emotional, and mental health challenges that are impacting their well-being and development. 

	2
	School-wide attainment data identifies that reading, writing and maths attainment is lower for children who are eligible for PP than for other pupils.  

	3
	The school has identified that children eligible for PP are less likely than others to have a breadth of experiences that enable them to contextualise their learning.

	4
	School has identified that overall attendance for children eligible for PP is lower than their peers, and they are at greater risk of persistent absenteeism.


Intended outcomes 
This explains the outcomes we are aiming for and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Children who are facing significant social, emotional, and mental health challenges that are impacting their well-being and development are supported in school so that their needs are addressed.  
	· Pupils demonstrate improved mental health and well-being, evidenced through assessments, wellbeing surveys, and reduced behaviour incidents.
· Pupils develop enhanced social skills and emotional resilience, including improved self-regulation, collaboration, and positive peer relationships.
· Increased academic engagement is observed, with pupils more focused and confident in classroom learning.
· School environment is supportive and consistent, with strengthened communication and partnership between staff and families to enable close relationships and collaboration.
· Staff and pupils show increased awareness of SEMH needs and strategies to manage them effectively.
· Preventative and early intervention resources (e.g., pastoral support, mentoring, SEND interventions, trauma-informed approaches) are readily available and utilised effectively.
Evidence of impact includes:
· Reduction in behaviour incidents and exclusions.
· Positive feedback from pupil and parent voice.
· Improved engagement and attendance among targeted pupils.
· Monitoring records showing successful uptake and impact of SEMH interventions.

	Improvements in progress and attainment in core subjects for PP children.
	· PP pupils make measurable progress from their starting points in reading, writing, and maths, tracked through teacher assessments, standardised tests, and ongoing formative assessments.
· The attainment gap between PP pupils and their peers narrows across core subjects over the academic year.
· Individual progress targets are clearly defined and monitored, ensuring pupils with additional needs are supported effectively.
· As core subject skills improve, pupils demonstrate increased confidence and self-efficacy, reflected in higher engagement in lessons and active participation in learning activities.
Evidence of impact:
· Teacher assessments showing incremental progress for PP pupils.
· Standardised tests or internal data indicating reduced attainment gaps.
· Observations and pupil voice confirming increased confidence and participation.

	Children have a breadth of experiences that enable them to contextualise their learning. 

	· PP pupils regularly access free or subsidised clubs, trips, and enrichment activities, with attendance tracked to ensure equitable participation.
· All pupils, including those eligible for PP, engage with planned visitors and experiences throughout the year, broadening their cultural, social, and educational horizons.
· Children eligible for PP attend Wrap Around Care where needed, with costs reduced to remove barriers and support participation in school life.
· Lunchtimes provide high-quality play experiences through OPAL resources and structured support, promoting inclusion, collaboration, resilience, and positive social development.
Evidence of impact:
· Pupils report increased enjoyment, confidence, and engagement in learning.
· Staff observe improvements in social and emotional skills, resilience, and collaboration.
· Participation data shows equitable access for disadvantaged pupils compared with peers.

	Attendance for pupils eligible for Pupil Premium improves so that the attendance gap between PP and non-PP pupils reduces
	· The attendance gap between PP and non-PP pupils reduces over the academic year, monitored through whole-school attendance tracking.
· Persistent absence among PP pupils decreases, with targeted support in place for families where attendance is a concern.
· Early intervention strategies (e.g., attendance communications, pastoral support, family engagement in SOS attendance plans) are implemented consistently and recorded.
· Attendance is celebrated and reinforced through positive communication with pupils and families, alongside supportive measures rather than sanctions.
· Evidence of impact includes:
· Termly attendance data showing improvement for PP pupils.
· Reduction in the number of PP pupils at or below persistent absence threshold.
· Increased parental engagement and improved relationships with families requiring support.



Activity in this academic year – 2025 - 2026
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment, and retention)
Budgeted cost: £25,871
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Assistant Headteacher release time to lead professional development, strengthen classroom practice, and improve outcomes for disadvantaged pupils.
The Assistant Headteacher has dedicated time to:
· Develop high-quality pedagogy across the school, ensuring teaching is evidence-informed and responsive to pupils’ needs.
· Embed metacognitive and self-regulated learning strategies to increase pupil independence and resilience.
· Work in classrooms alongside teachers, providing coaching, mentoring, and modelling of best practice.
· Support planning and lesson design to ensure disadvantaged pupils, including those with SEND, are able to access the full curriculum and achieve highly.
· Share best practice across the Trust, including joint professional development and curriculum development, ensuring consistency and continuous improvement.
· Ensure that assessment information is used effectively to inform adaptive teaching, intervention, and next steps.

	Metacognition and self-regulation | EEF
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

	

	Targeted CPD to strengthen high-quality teaching in core subjects, ensuring disadvantaged pupils experience consistent, evidence-informed practice.
Teaching staff will receive training and ongoing professional development in:
· Maths Mastery and Glow Hub approaches to improve fluency, reasoning, and problem-solving (OTB, KIRFS).
· Reading and writing fundamentals, including transcription, vocabulary development, and structured teaching of composition (writer’s toolbox).
· Oracy development through Voice 21, improving spoken language, communication, and the ability to articulate and discuss learning.
This training supports staff to deliver highly effective lessons, use consistent pedagogical approaches, and plan learning that meets the needs of disadvantaged learners.
	Improving Literacy in Key Stage 2 | EEF
The reading framework
Feedback | EEF
Oral language interventions | EEF
Metacognition and self-regulation | EEF
	2
3

	Creation and development of a Personal Development (PD) Team, led by the Deputy Headteacher, to ensure a broad, relevant curriculum offer that supports disadvantaged pupils’ learning, well-being, and engagement.
· The PD Team will oversee the planning, implementation, and monitoring of the personal development curriculum, ensuring it:
· Provides a breadth of experiences that allow PP pupils to contextualise their learning, including cultural, social, and educational opportunities.
· Addresses social, emotional, and mental health needs through embedded well-being, resilience, and life-skills learning.
· Supports attendance and engagement, ensuring pupils are motivated to attend and participate fully in school life.
· Reflects current world contexts, equipping pupils with relevant knowledge, understanding, and skills for life beyond school.
· The team will work collaboratively with teachers, pastoral staff, and external partners to ensure a cohesive, evidence-informed offer for all pupils, with additional focus on those eligible for PP.

	Arts participation | EEF
Social and emotional learning | EEF
Physical activity | EEF
	



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £45,554
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Deployment of TAs to deliver structured, targeted interventions across the school to support academic and social-emotional development.
· Specialist Teaching Assistants provide evidence-informed interventions to pupils across all year groups.
· Interventions are carefully monitored and coordinated by the Access and Inclusion Lead to ensure impact and continuity.
· Targeted support includes:
· Social and Emotional needs (supporting resilience, self-regulation, and engagement)
· Maths interventions to improve fluency, reasoning, and problem-solving
· Reading and phonics interventions to develop decoding, comprehension, and literacy skills
· Speech and Language interventions to support communication and language development
· Specific targets linked to Individual Provision Maps (IPMs) and EHCPs for pupils with additional needs
	Small group tuition | EEF
Teaching Assistant Interventions | EEF
	2


	SENDCo (non-class based) to support targeted interventions for pupils with additional needs, ensuring disadvantaged pupils make sustained progress.
· The SENDCo works across the school to identify pupils who require targeted support and designs interventions tailored to their specific needs.
· Collaborates with teachers, TAs, and external agencies to plan and deliver evidence-informed interventions in reading, writing, maths, speech and language, and SEMH.
· Monitors the effectiveness of interventions, ensuring progress is tracked and adjustments are made where necessary.
· Supports staff professional development, modelling strategies for differentiation, scaffolding, and classroom support.
· Interventions are aligned with IPMs/EHCP targets to meet individual pupils’ needs and remove barriers to learning.
	Social and emotional learning | EEF
Behaviour interventions | EEF
Small group tuition | EEF
Five-a-day-poster_1.1.pdf
	1
2
3

	Engagement of specialist external services to support targeted interventions and improve outcomes for disadvantaged pupils. This support includes but is not limited to:
· Educational Psychology services, Learning Support Team, Complex Communication Needs Team, and Beacon School Support SLA to provide specialist expertise.
· These services support:
· Identification of barriers to learning for individual pupils
· Assessment and planning for pupils with SEMH, SEND, or complex communication needs
· Design and monitoring of targeted interventions to address specific learning and developmental needs
· Guidance for teachers and TAs on strategies and approaches to support pupils effectively
· Collaboration ensures interventions are evidence-informed, consistent, and tailored to each pupil’s context.
	Social and emotional learning | EEF
Behaviour interventions | EEF
	1
2

	Deployment of Teaching Assistants within classrooms to deliver targeted interventions and promote pupil progress.
· Teaching Assistants are strategically deployed within the classroom to provide in-the-moment, evidence-informed support for disadvantaged pupils.
· Interventions focus on:
· Reading, writing, and maths, including small-group support and guided practice
· Social and emotional development, including self-regulation and engagement strategies
· Support for pupils with SEND, aligned with IPM/EHCP targets
· TAs work collaboratively with class teachers to reinforce learning, address misconceptions, and provide immediate feedback.
· Impact is monitored regularly by the Access and Inclusion Lead, ensuring interventions are targeted and responsive to pupil needs.
	Social and emotional learning | EEF
Behaviour interventions | EEF    
TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
Teaching Assistant Interventions | EEF

	1
2
3

	Family Support Worker employed to provide targeted support for children and families.
· A Family Support Worker is employed directly by the school, working two days each month to support pupils and their families.
· The role includes:
· Supporting families to address barriers to learning, including attendance, engagement, and home learning routines
· Providing guidance and signposting to external services when needed
· Working closely with pastoral and teaching staff to ensure a coordinated approach to meeting pupil needs
· Support is targeted towards disadvantaged pupils, including those with SEMH needs, SEND, or other vulnerabilities.
	Social and emotional learning | EEF
Behaviour interventions | EEF
Parental engagement | EEF
	1






Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £13,245
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Retention of Pastoral Support Lead
· A dedicated Pastoral Support Lead works alongside the Access and Inclusion Lead to provide tailored interventions for:
· Emotional regulation
· Conflict resolution
· Building resilience
· Attendance support
	EEF_Social_and_Emotional_Learning.pdfImproving behaviour in schools
The tiered approach to Pupil Premium spending | Education Endowment Foundation
Social and emotional learning | EEF
Behaviour interventions | EEF
Parental engagement | EEF
Working together to improve school attendance - GOV.UK
	1


	Whole-School SEMH Support Team
· The school’s staff includes the DSL team, Attendance Team, Pastoral Lead, and Family Support Worker, working collaboratively to support pupils facing social, emotional, and mental health challenges.
· Development of Mental Health First Aider team
· Family Support Worker works two days each month supporting pupils and families, addressing barriers to learning and home–school engagement.
	Social and emotional learning | EEF
Behaviour interventions | EEF
Parental engagement | EEF
	1
3

	 Mentoring Support
· Mentors provide targeted individual and small-group support, focusing on:
· Self-esteem
· Mental health
· Wellbeing
· Encouraging consistent school attendance and engagement
	How Informal Mentoring by Teachers, Counselors, and Coaches Supports Students’ Long-Run Academic Success | NBER
	1
3

	. Enrichment Experiences and Extra-Curricular Activities
· Planned visitors and experiences for all PP pupils across the year, offered at reduced cost or free of charge.
· Extra-curricular clubs and activities provide opportunities that pupils might not otherwise have, particularly supporting those affected by trauma or adverse childhood experiences.
	Physical activity | EEF
Arts participation | EEF
Social and emotional learning | EEF
Parental engagement | EEF
Working together to improve school attendance - GOV.UK
	1
3

	OPAL Lunchtimes
· Staff and resources, including OPAL lead and dedicated coach support, provide high-quality play experiences during lunchtimes.
· Activities encourage:
· Resilience
· Collaboration
· Inclusion
· Physical and mental wellbeing
	Physical activity | EEF
Social and emotional learning | EEF
play_-_a_report_by_the_all-party_parlimentary_group_on_fit_and_healthy_childhood_corrected_1.pdf
	1
4



Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes (2024- 2025)
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	During the academic year 2024-25 Pupil Premium numbers have remained consistent with families affected by the cost-of-living crisis and more families needing support. 
Data for 24/25 was as follows:
Attendance: PP 91.5% Non PP 96%   Persistent Absentees: PP 25%  Non PP 11.4%
Attainment RWM Combined: End of KS2: PP 44% Non PP 59%   EYFS PP 50%  Non PP 69%
Club participation: PP 18% Non PP 27%  
Challenge 1. The school has identified that children are facing significant social, emotional, and mental health challenges that are impacting their well-being and development.  
Outcome:
· A Pastoral Support Lead was employed to provide targeted support for vulnerable pupils and families.
· Positive impact: reduced behaviour incidents, and stronger pupil engagement in learning.
· The SENDCo delivered specific interventions, including Lego Therapy, to support social skills, collaboration, and emotional regulation.
· Positive impact: children developed stronger peer relationships, improved confidence, and better self-regulation.
· An Educational Psychologist worked with a targeted cohort of disadvantaged pupils.
· Provided direct assessments and worked with teachers to embed whole-class regulation strategies in classes with higher levels of PP.
· Positive impact: calmer learning environments, improved classroom readiness, and greater staff confidence in supporting SEMH needs.
· Mentors were introduced for individual children requiring additional support.
· Positive impact: pupils benefitted from consistent adult relationships, improved self-esteem, and greater resilience.
· All staff received training in Trauma-Informed Practice.
· Positive impact: increased staff confidence in addressing SEMH needs, consistent whole-school approaches, and improved pupil self-regulation.
Overall impact: These combined strategies have led to improvements in pupils’ well-being, confidence, and engagement, providing a stronger foundation for sustained academic progress.
Challenge 2. The school has identified that a significant proportion of children who are PP are also known to have additional, individual needs, impacting the rate of progress, which the school finds challenging to show.   
Outcome:
· Systems were trialled to support accurate identification of small steps of progress for pupils with PP and additional needs.
· Positive impact: school recognised the complexity of tracking incremental progress effectively, SENDCO has identified the need to improve current IPM writing practice to reflect small steps and progress more accurately.
· The SENDCo worked closely with specific pupils to identify barriers to learning and coordinate support.
· Positive impact: individual learning plans were developed, tailored to pupils’ specific needs, and barriers were addressed proactively.
· External specialist agencies were employed to support pupils with identified needs, including:
· Chadsgrove outreach support
· Dyslexia assessment and intervention
· Umbrella Pathway referral
· Positive impact: pupils received expert guidance, targeted interventions, and strategies that were embedded into classroom practice, supporting sustained progress.
Overall impact: These measures improved the identification and support of pupils with additional needs, enabling more precise intervention and better tracking of progress. This will now be embedded to improve progress for future learning.

Challenge 3. School-wide attainment data identifies that reading and writing attainment is lower for children eligible for PP than for other pupils.    
Outcome:
· Specialist TA-led interventions and additional classroom TA support were implemented to provide targeted support in reading and writing.
· Positive impact: pupils received more focused support, though overall attainment gaps remained, highlighting the need for further refinement.
· Analysis showed that current provision did not have sufficient impact on closing gaps, prompting a review of practice.
· In response, the school has:
· Provided further specific training for teachers and TAs on meeting the needs of disadvantaged pupils in literacy.
· Scheduled dedicated planning time for teachers and TAs to co-ordinate interventions and classroom support.
· Restructured the use of TAs to ensure targeted support is delivered at the point of greatest impact, both in small groups and within the classroom.
Impact/learning: These actions have strengthened the school’s capacity to deliver high-quality, evidence-informed support. While attainment gaps remain between PP and non PP children, the school has a clear strategy to accelerate progress for disadvantaged pupils in reading and writing.

Challenge 4. The school has identified that children eligible for PP are less likely than others to have a breadth of experiences that enable them to contextualise their learning.  
Outcome:
· Planned experiences and visitors were provided for all PP pupils throughout the year, often at reduced or no cost.
· Positive impact: pupils accessed cultural, educational, and social experiences they might not otherwise have had, enhancing engagement and supporting learning across the curriculum.
· Extra-curricular activities were made available for PP pupils, including free clubs and trips throughout the school year. Whole class and smaller group activities were planned, including a focus on careers, to raise aspirations for all.
· Positive impact: these activities promoted positive learning behaviours, social and emotional development, and a sense of inclusion and belonging among peers. Pupils reported raised aspirations and curiosity for future experiences. 
· Support for staff and resources linked to OPAL lunchtimes provided high-quality play experiences for all pupils.
· Positive impact: children demonstrated increased resilience, collaboration, and social skills, contributing to overall well-being and readiness to learn. Children had opportunity to develop leadership skills as OPAL ambassadors, supporting increased self-esteem and self-worth.
Overall impact: These steps have promoted inclusion, resilience, and social-emotional development, helping disadvantaged pupils engage more fully in school life. Next steps will enhanced pupils’ cultural capital and widen their experiences through a cohesive personal development curriculum and wider enhanced opportunities.
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