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Autism Accreditation commenced in 1992 with the overall aim to improve 

autism practice across both social care, health and education.  Since 

that time, we have worked with over 1000 different service providers and 

at present our work is impacting on over 35,000 autistic people’s lives. 

Whether you are new to accreditation or working toward re-accreditation 

this manual will guide you through your accreditation journey. Once you 

have filled in the self-audit, action plan and case-studies you can submit 

this document to your consultant who will complete the assessment and 

hand the report on to the accreditation awards committee. The 

committee decision will be included in the report and the now fully 

completed manual will be returned to you. Throughout the manual you 

will find advice and information to help you on your way. 

The Accreditation team welcome the opportunity to continue working 

with you to achieve the highest standards of good practice in supporting 

autistic people. 

Foreword 
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Autism Accreditation Mission 

We work to ensure that society works for autistic people. 

We set the standard for best autism practice and provide frameworks across all sectors to develop supportive environments and cultures that 

produce positive quality of life outcomes for autistic people. 

We are seen as the experts of autism practice and our kite mark acts to reassure autistic people and families of the standard of support they 

should expect to receive from providers.  

Foreword 

Our aims 

Set the standard for best autism practice: 

Working with autistic people, families and professionals and we use the latest research to inform the standards set. 

Sustainable: 

We provide a programme of development and resources that can be maintained and built upon year after year. 

International kite mark: 

Our kite mark is recognised as a sign of best autism practice by autistic people, families and professionals.  Offering assurance that the services 

provided by the organisation are of the highest quality. 

Reach: 

To ensure that all sectors are targeted to provide best practice across the board our awards and frameworks are tailored to organisation 

types. 
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SECTION One 

Your Autism Accreditation journey: An overview 

• Our framework of best practice
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SECTION one 

Your Autism Accreditation journey 

Your Autism Accreditation journey 

Pre- assessment 

Carry out a comprehensive and detailed review of current practice 

using our self-audit tool. 

Implement an accreditation action plan based on the self-

assessment. 

Optional sessions can be booked with your consultant to help you 

complete the self-audit and action plan, review documentation or 

observe and reflect on practice. 

Assessment 

Assessment days include observation of practice, oversight of key 

person-centred documentation, and discussions with key people 

within the provision (including where possible autistic people.) 

Observations may also be undertaken by an independent 

moderator. 

Online accreditation survey is sent to autistic people and/or 

families/advocates. 

A report summary of assessment findings, areas of strength and 

development is produced by the consultant and sent to the 

Committee awarding body. 

Committee decision 

The Accreditation Awarding Committee consider assessment report 

and decide if an Award can be given and at what level: Aspiring: 

Accredited or Advanced. 

Once a provision has achieved an Advanced Award it has the 

option of applying for Beacon Status in recognition of the work they 

do in sharing their expertise and knowledge of good practice in 

supporting autistic people. 

 You can read the full criteria here. 

Maintaining and progression 

Provisions are offered a new assessment plan if they wish to stay in 

the programme. 

They can continue to access consultant support and work on areas 

of development identified from their assessment. They also have the 

opportunity to request a further assessment to show they are 

maintaining the standards or have progressed to the next level. 

We recommend this occurs within three years to ensure that our 

Award can be considered a meaningful reflection of current 

practice 
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How long does each step take? 

This depends on: 

• How well good autism practice is already in place and consistent across the provision at the point of registration.

• How much time and resources can be committed to carrying out the self-audit, implementing the action plan and preparing for the assessment.

• However, we do recommend that right from the start you set your own dates as targets to work towards. This will help maintain a focus and direction.

You can always review these dates if the progress you make is greater or less than you expected. For example:

*Remember assessments should be booked at least 6 months in advance.

Jan 2024 Register with the Programme 

By July 2024 Complete self-audit 

July 2024- Jan 2025 Implement action plan 

Jan 2025 Book assessment * 

Jan- June 2025 Work on completing action plan and preparing for assessment 

Your assessment plan 

On registering with Accreditation, you should receive a copy of your finalised assessment plan. The assessment plan outlines the work that Accreditation 

considers necessary to assess a provision together with associated costs. You can find out more by reading our terms and conditions . 

The assessment plan will tell you how many consultant visits are included in the plan.  If you are not intending for your whole service to be assessed, your plan 

should list what will be included. For example there may be specific care homes that you want to be included in the assessment or maybe in a school a 

specific department or classes. This should be listed accurately in the plan. 

During the pre-assessment phase you may wish to add to expand or reduce your registration. You will need to seek the agreement of the Head of 

Accreditation to do so, by completing an amendment proposal form. This can be requested from your consultant or from March 1st 2023 it can be 

downloaded from the Accreditation members section of the National Autistic Society website. 

SECTION one 

Your Autism Accreditation journey 

https://www.autism.org.uk/what-we-do/best-practice/accreditation/terms-and-conditions
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Support should be: What does this mean 

Person-centred • Each autistic person receives support that is uniquely tailored to them as an individual.

• Autistic people and where appropriate their family/advocates are actively involved in shaping the support they receive

in ways which are meaningful to them.

Evidence-informed • Approaches employed to support autistic people are informed by credible research that shows positive outcomes for

autistic people, together with practitioner expertise and the lived experience of autistic people.

• Approaches should be regularly evaluated to show they are achieving intended outcomes and changes made if they

are not.

• Whilst approaches can be those which are widely established within the field of autism, they should be adapted

according to what will work best for the individual.

• Where approaches may be less well-established, they are delivered by, or supported by, appropriately qualified and

experienced professionals, are based on a good understanding of autism and closely monitored to ensure that they are

not ineffective or harmful.

Strengths-based • A strengths-based approach begins with a holistic assessment not just of an individual’s needs and challenges, but their

skills, interests, preferences and strengths.

• Support first and foremost seeks to celebrate and build upon these assets.

Directly promotes 

wellbeing 

• Support is based around activities which each autistic person finds enjoyable, relaxing or engaging, and provides them

with a sense of achievement and purpose.

• Approaches are identified which help maintain the wellbeing of each autistic person, including where

appropriate proactive and preventative strategies to avoid anxiety or distress and to help them understand and regulate

emotions and sensory reactions.

• Consideration is given to what changes need to be made to the environment or the way staff engage with the autistic

person to support their wellbeing and engagement.

Active • Autistic people are supported to actively take part in purposeful and meaningful activity that impacts on their quality of

life.

• Autistic people are taught relevant skills in communication, independent living, problem solving and decision making to

empower them to have greater control, autonomy and purpose in their lives.

• Autistic people are actively involved in and contribute to their community.

SECTION One 

Our framework of best practice 
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Aspiring • The service meets some of the criteria to be Accredited but there are one or more gaps or inconsistencies related to fundamental

principles of good practice in supporting autistic people. These areas of improvement directly impact on outcomes for some of the

autistic people supported by the service and require a significant amount of work to address.

Accredited • Staff have a working knowledge of evidence-informed approaches associated with good autism practice.

• They can adapt these specialist approaches so that support is person-centred and tailored to individual qualities, abilities, interests,

preferences and challenges.

• Adaptions are made to the environment to support individual wellbeing and self-reliance.

• Each autistic person develops skills and confidence in communicating with others and engaging in a range of rewarding social

activities.

• Each autistic person develops skills and confidence in carrying out tasks independently and in being empowered to make their

own decisions, leading to them having greater control and autonomy in their lives.

• Each autistic person enjoys an increasing range of sensory experiences whilst developing regulation strategies to help them avoid

sensory overload.

• Support enables autistic people to take part in activities which are purposeful and engaging and which promotes their emotional

wellbeing and social inclusion.

• Proactive and preventative strategies are employed to help each autistic person avoid anxiety or distress and to help them

understand and regulate their emotions.

• Feedback from autistic people and/or, where appropriate, those that represent their interests is overall good, confirming that the

majority are happy with the support given and how they are involved and consulted.

• Whilst there may be some gaps or inconsistencies related to fundamental principles of good practice in supporting autistic people

these can be addressed quickly and in a relatively short period of time, within the provision’s existing resources and capabi lities.

Advanced • The service meets all the criteria to be Accredited at a high level of quality and consistency.

• Feedback from autistic people and/or , where appropriate, those that represent their interests is excellent, confirming that an

overwhelming majority are happy with the support given and how they are involved and consulted.

• There are no or very limited gaps or inconsistences related to fundamental principles of good practice in supporting autistic people.

Beacon   

Status 

• The provision has received an Advanced Award within the last 18 months.

• The provision can demonstrate exceptional work done to impact on knowledge and understanding of autism amongst families,

external professionals and the local community.

• A provision will only be considered for a Beacon Award on submission of an application form to our independent panel of

professionals with considerable expertise in the field of autism.

SECTION One 

Awards criteria 
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Surveys of autistic people and/or families 

Autism Accreditation values feedback from autistic people and where appropriate those representing their best interests. Provisions, especially those 

hoping to achieve Advanced status, are expected to take reasonable effort to support as many autistic people as possible to participate in our 

confidential survey, taking steps to make it more accessible where necessary.  

• For an Accredited Award, we would normally expect to receive at least 10 % returns from surveys with over 50 % of these returns rating  support as

always or mostly good.

• For an Advanced Award, we would normally expect to receive at least 33 % return from surveys with over 75 % of these returns rating     support as

always or mostly good, with more in the always good category. The rest should be in the ok category with maybe the exception of one or two

responses in the poor category.

These guidelines will be applied with discretion according to context. 

Statutory inspections 

Award decisions will be primarily based on observations, interviews and scrutiny of support plans, alongside feedback from autistic people and their 

families. However. Committee decisions will consider evidence from statutory bodies that a provision does not fully meet regulatory standards   

• Accredited award will be withheld if the provision fails to meet statutory requirements related to wellbeing of autistic people,

• Advanced award/Beacon Status will be withheld if the provision enquires improvement or does not meet statutory requirements related to

wellbeing of autistic people

Some discretion can be given in applying these rules dependent on when any statutory report was completed and specific content.  They also do not 

apply for services not subject to statutory inspection. 

Autism Accreditation reserve the right to declare an award as void if evidence is provided by a regulatory body or other accountable and   reputable 

sources of failings within the service related to wellbeing and safeguarding within 18 months of receiving the award.   

SECTION One 

Awards criteria: further consideration 
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SECTION Two 

Your self-audit 

• Completing your self-audit and action plan

• Self-Audit- to be completed by the provision
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SECTION Two 

Completing your self-audit and action plan 

To complete this first topic, you will need to think about: 

• What are the main specialist approaches used to support autistic people?

• What training/ongoing professional development do staff receive in these approaches?

• How are autistic people (and where appropriate families, carers or advocates) consulted about the support received?

Commitment and Consultation 

Quartet of difference 

Our next four standards are based on what we refer to as the quartet of difference. These relate to the core areas or domains where autistic people most 

frequently experience differences when compared to the majority of people. 

These differences can present as a combination of skills and strengths as well as challenges, particularly where such differences are not accommodated. 

Each of these standards are broken down into a series of indicators. For each of these indicators you are required to say what you do to address it        
and to give a rating score. 

Social Communication,     

interactions and relationships 

Functional skills and self-

Reliance 

Sensory experiences Emotional wellbeing 

Commitment and 

Consultation 

The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics. 

Our standards were created using an evidence-informed approach. This can be defined as the blending together of research evidence alongside practitioner 
expertise and the lived experience of autistic people. To achieve this,  we considered current research into the field of autism, with particular bias toward research 
that employed participatory methods. We consulted with professionals registered with the accreditation programme to gain their insight. We made a specific point 
of ensuring that the professionals we consulted with included autistic people.  
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SECTION Two 

Completing your self-audit and action plan 

Rating Criteria 

Key points 

• The self-audit is based on the same framework that we employ to assess provisions. It is therefore a good indicator of what areas will be considered

when you are assessed.

• Feedback tells us that provisions find the self-audit provides am effective framework for development and the process of completing it encourages

reflection and discussion.

• We believe that the self-audit process will only be useful to you if you complete it with honesty and self-reflection. Getting accredited will not

depend on how well you complete the self-audit and there is no pass mark you need to achieve or any ‘correct’ responses.

• Some questions may be very challenging. This is intentional as we want the self-audit to be aspirational and thought provoking even for very good

provisions.

Fully met 
The service/school can provide clear evidence that this question is fully addressed consistently and to a high standard. There is no 

identified scope for improvement 

Partially Met 
The service/school can provide clear evidence that this question is addressed for each autistic person but there are clearly identified 

areas for improvement. 

Not Met 
The service/school cannot provide sufficient evidence to demonstrate that this question is addressed for each autistic person and there 

is considerable scope for improvement. 

N/A 
The service/school do not feel that this question is of relevance to them. NB: you will need to be able to explain why this is the case. 
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SECTION Two 

Completing your self-audit and action plan 

Setting up a Quality Action group 

We recommend that you ask other staff members to join a Quality Action Group (QAG) to meet regularly in order to work on the self-audit and action 

plan. 

The QAG should ideally include representation from different departments and level of management and maybe autistic people or other stakeholders. 

You may have a core of regular members as well as those you ask to join you to discuss specific topics or issues. 

In some provisions it may not be possible to set up a QAG and you may find yourself doing most of the work alone. 

However it is important that you find ways of consulting with and including others so the self-audit is truly representative of your provision and not just one 

person’s perspective. 

Involving others 

Try to think of ways in which you can engage the whole staff in the process. For example, you may run a staff workshop where people are put in small 

groups to address specific areas using an appreciative feedback approach. This will provide insight into whether there is a shared understanding and 

where they may be gaps and inconsistencies. 

Staff may also come up with examples of things that are happening in the provision that you may have overlooked or be unaware of. 

When engaging autistic people and where appropriate their families it may be best to think of key questions that relate to the self-audit and how you 

think these could be presented in a clear and accessible way eg 

What activities do you like doing at the day centre? Are there other activities you would like us to offer? (For some autistic people this could be asked 

using augmentative or alternative communication). 

Do you think staff do enough to support your child’s emotional wellbeing? Are there other things you would like them to do? 
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Appreciative Enquiry approach 

SECTION Two 

Completing your self-audit and action plan 

We recommend that you use an Appreciative Enquiry Approach to complete the self-audit. This is a strengths-based approach that focusses on what is 

already working and building upon this rather than identifying problems and trying to fix them. As such it has been found to be a more positive, constructive 

and empowering way of achieving change. 

Discovery stage: The best of what is. 

Your QAG can take one of the indicators such as ‘Each autistic person is supported to participate in 

rewarding social interactions (both spontaneous and structured) with staff, with each other and with 

members of their local community’. The QAG can then share all the good work you already do in 

supporting autistic people to take part in social activities, identifying what activities or events have worked 

really well and sharing success stories. 

Dream stage: What might be. 

QAG members can then imagine what it would be like if the positive features that were identified in the 

discovery stage were embedded as everyday practice, for example if social events that worked really 

well could occur more often or involve more people. 

Design stage: How can it be. The participants work together and try to identify steps that can make the dream stage a reality. 

Delivery stage: What will be. 
The participants create and implement an action plan. 

If you want to find out more there are a number of online resources. For example you can view the Appreciative Inquiry Resource pack from the Scottish Social 

Services Council and NHS Education for Scotland. 

https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
https://lms.learn.sssc.uk.com/course/view.php?id=14&section-0
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SECTION Two 

Completing your self-audit and action plan 

Creating and action plan 

As you work your way through the self-audit you are likely to identify lots of action points.  We suggest you group these as: 

• Priorities- what must be done before the assessment.

• Back burner- Not essential but would be good if actioned.

• Quick wins- tasks that are relatively easy to carry out and can give a sense of progress.

In the self-audit tool, we include a simple pro-forma for an action plan but you may wish to create your own or incorporate it into an existing development 

plan. 

Once your action plan is set up you should be able to predict how much time you will need to address all priority areas. You can go back to the original 

timescale you set yourself and decide if it needs to be revised. 

It is unlikely that you reach a point where you have completed all identified actions. However when you feel reasonably confident that you can meet the 

criteria you can think about booking an assessment. Remember you need to give us at least 6 months notice so do allow for this in your plans. 

You can continue to work on your action plan up to three weeks before your assessment at which point you are required to send a final version of the self-

audit and the action plan to your consultant. 



Page 18 

SECTION Two 

Completing your self-audit and action plan 

Getting support 

Our members only section: 

From March 1st 2023 you will be able to access an Accreditation members only section of the National Autistic Society website. These pages will provide 

you with resources that may help you in completing the self-audit and action plan. 

General consultant support: 

This is support that you can access at any point in the process without additional costs. You can access this support by emailing your consultant with a 

question. Maybe you don’t know what to write for a particular indicator. Or maybe you are looking for some ideas around how you could address an 

issue highlighted in your self-audit. 

Your consultant can advise you on the accreditation process and provide general advice about good autism practice. However they are not able to 

give you specific advice on how best to support an autistic individual. 

It is important that you take the initiative if you need such help. Your consultant knows you are busy and won’t keep contact ing you without a reason. If 

the consultant doesn’t hear from you they will assume you are making steady progress in working towards booking an assessment and that you don’t 

need their help 

Your consultant may reply in an email or suggest a short phone or video call. 

There is no additional cost for accessing general consultant support providing the demands you are placing on the consultant in terms of time or 

resources does not become excessive. If the consultant believes this is the case, they will advise that you book in a consultant session. 
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Consultation session (on site): 

You have the option of asking the consultant to carry out a consultant visit. To get the most out of the visit you are strongly advised to plan what will 

happen on the day to get the most out of the visit. The visit could involve one or more of the following activities: 

•Meeting to provide bespoke advice, review and feedback on the self-audit and action plan.

•Review and feedback on personal support plan documentation and assessment tools.

•Environmental audit or learning walk of your provision.

•Focused observations of current practice.

Please be aware of our safeguarding guidance which apply to any Autism Accreditation visit which can be found here. 

Consultation session (virtual) 

If you are just wanting bespoke advice and guidance on the self-audit then you might prefer to ask your consultant to provide support via a virtual 

meeting. A benefit of this is that your consultant should be able to arrange this at an earlier date than a site visit. 

Your consultant will be able to advice you on whether the virtual session will be covered by your assessment plan or whether you will be charged an 

additional cost. This will depend on the length of the session. As a rough guide two virtual sessions both lasting more than two hours would be charged at 

an equivalent cost to an onsite consultation visit. 

SECTION Two 

Completing your self-audit and action plan 

Getting support 
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Social Communication,         

interactions and relationships 

Functional skills and  

self-Reliance 

Sensory     

experiences 

Emotional  

wellbeing 

Commitment and  

Consultation 

SECTION Two 

Your self-audit - completed by the provision 

The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics. 
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 Outcome of last statutory inspection if applicable. (eg body, date, outcome). 

Type of provision eg special day school; residential care home etc. 

How many people are supported by the provision? 

How many of this number are autistic? 

What is the range of autistic people supported by the provision (eg age; learning disability; verbal or non-verbal etc)? 

Commitment 

Your self-audit 
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What are the main specialist approaches used by staff to support autistic people?  

This should include reference to social communication, sensory regulation, promotion of independence, and wellbeing. 

What training/ongoing professional development is provided for staff in delivering autism-related approaches or methods? 

What processes are in place to ensure that each autistic person has a regularly reviewed personal support plan that identifies strategies and 

sets targets in relation to social communication, sensory regulation, promotion of independence, and wellbeing? 

Commitment 

Your self-audit 
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How are autistic people consulted in the support they receive? This should include reference to any adaptation to enable them to express their 

opinion. 

How are families, carers and/or advocates of who represent the best interests of each autistic individual consulted about the support being pro-

vided where appropriate to do so?  

Consultation 

Your self-audit 
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 Indicator How we do this Rating 

Staff are confident in using a range of communication   

approaches and systems relevant to the people they    

support. 

C1 

Each autistic person’s preferences, skills and strengths in 

understanding and responding to others are recorded. 
C2 

Each autistic person’s challenges in understanding and         

responding to others are recorded.   
C3 

The environment is organised to encourage autistic people 

to socially engage with increasing self-reliance. 
C4 

All staff consistently use the best way of communicating 

with each autistic person within different contexts,

including when out in the community. 

C5 

Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Social communication, interactions and relationships (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person has access to tools, training and     

programmes which help them communicate and express 

themselves within different contexts, including when out in 

the community. 

C6 

Each autistic person is supported to participate in

rewarding social interactions (both spontaneous and     

structured) with staff, with each other and with members of 

their local community. 

C7 

Each autistic person is supported to develop skills in forming 

healthy relationships including friendships and intimate and 

sexual relationships.  

C8 

Each autistic person is supported to deal with challenging 

or unwanted social interactions including abusive or 

unhealthy relationships. 

C9 

The strategies and approaches used to support each     

autistic person in their communication and social

interaction are regularly reviewed to ensure that they       

remain effective and achieve optimum impact.   

C10 

C11 

Positive outcomes that each autistic person makes in their 

communication, social interaction and relationships are 

identified, recorded, and celebrated with autistic people 

and their circle of support.  

Social communication, interactions and relationships (2) 

Your self-audit 
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Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325)

Social communication, interactions and relationships 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Indicator How we do this Rating 

Staff are confident in using a range of approaches and 

tools to encourage independence and reduce reliance on 

direct support. including supporting autistic people to 

make decisions and express opinion. 

F1 

Each autistic person’s strengths and challenges in 

functional life skills are recorded.  
F2 

Staff organise the environment to support and encourage 

autistic people to function with increasing autonomy. 
F3 

Staff understand and consistently follow the best way of 

breaking down, structuring and presenting tasks so that 

each autistic person is able to complete them with 

increasing confidence and self-reliance. 

F4 

Staff understand and consistently follow the best way of 

supporting each autistic person to understand and cope 

with transitions and changes in routine in different contexts 

and settings. 

F5 

Functional skills and self-reliance (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person is supported in developing      

skills in making choices and taking decisions. 
F6 

Each autistic person is supported in developing daily       

functional  life skills, 
F7 

Each autistic person is supported to develop skills in staying 

safe and healthy in a range of contexts. 
F8 

The strategies and approaches used to support each     

autistic person in becoming more independent (including 

making choices and expressing opinion) are regularly 

reviewed to ensure that they remain relevant and achieve 

optimum impact.   

F9 

Positive outcomes that each autistic person makes in their 

self-reliance and functional life skills are identified, 

recorded and celebrated with autistic people and their 

circle of support.  

F10 

Functional skills and self-reliance (2) 

Your self-audit 
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Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325)

Functional skills and self-reliance 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

The provision ensures that staff are confident in using a 

range of approaches and tools to support autistic people 

in their regulation of sensory input. 

S1 

Sensory experiences and activities which have a positive 

impact on each autistic person are identified and

recorded, for example, those which. help an individual feel 

calm and focussed, or provide enjoyment and pleasure. 

S2 

The challenges each autistic person may experience in        

regulating sensory experiences are identified and

recorded. 

S3 

Staff organise the environment to support and encourage 

autistic people to self-regulate sensory input and avoid 

sensory overload. 

S4 

Staff use proactive and preventative strategies (as best for 

the individual) to avoid sensory overload and discomfort 

which impacts on individual wellbeing.  

S5 

Sensory experiences (1) 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

Each autistic person is supported in using sensory  

self-regulation strategies and tools with increasing 

autonomy.   

S6 

Each autistic person is supported to tolerate an increasing 

range of sensory experiences including when out in the 

community.  

S7 

Each autistic person is enabled to regularly access sensory 

input which they find rewarding, for example, which helps 

them relax or which they find enjoyable.  

S8 

The strategies and approaches used to support each     

autistic person to regulate sensory input and avoid sensory 

overload are regularly reviewed to ensure that they remain 

effective and achieve optimum impact.   

S9 

Positive outcomes that each autistic person makes in their 

sensory self-regulation are identified, recorded and         

celebrated with autistic people and their circle of support. 

S10 

Sensory experiences (2) 

Your self-audit 



Page 32 

 

Action plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325) 

Things we could do better or consider introducing (highlight when complete): (word limit 325) 

Sensory experiences 

Your self-audit 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (1) 

Your self-audit 

 Indicators How we do this Rating 

E1 

The provision ensures that staff are confident in using a 

range of approaches and tools to support autistic people 

in maintaining emotional wellbeing. 

E2 

Activities which each autistic person personally finds 

enjoyable, relaxing or which provides them with a sense of       

achievement and purpose are identified and recorded. 

E3 

Factors which may impact on each autistic person’s     

emotional wellbeing (for example, which may cause them 

anxiety, stress or trauma) are identified and recorded.  

E4 

The provision ensures that staff are knowledgeable and 

look out for mental health problems (especially those that 

are a particular risk for autistic people) as well as 

commonly co-occurring conditions.  Staff are also aware of 

autism masking (especially but not exclusively in women 

and girls) and the impact this may have on emotional well-

being.   



Page 34 

 

Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (2) 

Your self-audit 

 Indicators How we do this Rating 

E5 

Staff organise the environment to support autistic people in 

their emotional wellbeing, to avoid anxiety and stress and 

to maximise participation and engagement. 

E6 

Each autistic person is supported to understand and        

regulate their own emotions and recognise how they are 

expressed by others. 

E7 

All staff understand and consistently follow proactive and 

preventative strategies to help each person to stay calm 

and in control, and to avoid stress, anxiety and upset. 

When necessary, they are confident in employing  

bespoke non-restrictive de-escalation techniques.  
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

Emotional wellbeing (3) 

Your self-audit 

 Indicator How we do this Rating 

E8 

Policy and practice is informed by an understanding that 

autistic people are at high risk of developing long term 

psychological harm from being exposed to restrictive 

practices. The provision is committed to ensuring that 

restrictive practices are not regularly or routinely employed 

and that they are only ever used in an emergency as a 

means to avert immediate harm. Their use is followed by a 

robust investigation to identify lessons learnt.  

E9 

Each autistic person is enabled to access a range of       

activities which they personally find enjoyable and 

rewarding,  including recreational and leisure activities. 

E10 
Each autistic person is supported to learn new skills, try out 

new experiences and challenge themselves.  

E11 

Each autistic person is supported to be socially included 

within (and contribute to) their community and to make 

meaningful connections. 
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Rating Not Applicable = 0 Not Met = 1 Partially Met = 2 Fully Met = 3 

 Indicator How we do this Rating 

E12 

The provision offers an inclusive environment in which each 

autistic person is empowered to recognise their autism as 

an integral part of who they are but also to explore and 

express diverse identifies around gender, sexuality, race, 

religion and other aspects of their personality.  

E13 

Support plans focus on the wellbeing and quality of life of 

each autistic person and actively reflect the likes and        

dislikes of autistic people and what matters to them.    

E14 

The strategies and approaches used to support each     

autistic person in their emotional wellbeing are regularly 

reviewed to ensure that they remain relevant and achieve 

optimum impact. 

E15 

Positive outcomes that each autistic person achieves in 

improving and maintaining  their emotional wellbeing are 

identified, recorded and celebrated with autistic people 

and their circle of support.  

Emotional wellbeing (4) 

Your self-audit 
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Action Plan - completed by the provision 

Things we do well and need to carry on doing: (word limit 325)

Things we could do better or consider introducing (highlight when complete): (word limit 325) 

Emotional wellbeing 

Your self-audit 
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SECTION Three 

• Submitting case studies

• Case studies templates - to be completed by the

provision 
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SECTION Three 

Submitting case studies 

Your assessment is an opportunity for you to demonstrate how well your school or service supports autistic people. 

Case studies are increasingly recognised as a tool that can help achieve this and can be an excellent way to showcase what you have 

helped autistic people achieve. 

You can complete up to three case studies showing the impact of an initiative or specific programme for autistic individuals. 

You can complete up to three more case studies about an autistic individual that shows what difference the support they have received has made 

in the quality of their lives. 

Try to really focus on identifying what positive outcomes have been achieved. 

Ensure that actual names and identifying personal details of people you support are not included to preserve anonymity. 

You do have the option of not filling in the case studies but this will mean that you will only be considered for an accredited or aspiring award as 

case studies are required evidence for the Advanced Award. 

Submitting case studies 



Page 40 

SECTION Three 

Case study to show impact of an initiative (1) 

 Date initiative started: 

 Description (What was the initiative?) 

 Context (What was reason for developing initiative?) 

 Purpose of initiative (What were the aims and objectives of the initiative?) 

 Method (What did you do, and how were you going to measure, observe and record outcomes?) 

 What happened? (Describe how the initiative developed) 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 Next steps and lessons learnt 
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SECTION Three 

Case study to show impact of an initiative (2) 

 Date initiative started:   

 Description (What was the initiative?)  

 

 

 

 Context (What was reason for developing initiative?)  

 

 Purpose of initiative (What were the aims and objectives of the initiative?)  

 

 Method (What did you do, and how were you going to measure, observe and record outcomes?)  

 

 What happened? (Describe how the initiative developed)  

 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 

 Next steps and lessons learnt  
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SECTION Three 

Case study to show impact of an initiative (3) 

 Date initiative started: 

 Description (What was the initiative?) 

 Context (What was reason for developing initiative?) 

 Purpose of initiative (What were the aims and objectives of the initiative?) 

 Method (What did you do, and how were you going to measure, observe and record outcomes?) 

 What happened? (Describe how the initiative developed) 

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and 

independence; sensory processing; emotional regulation and wellbeing)  

 Next steps and lessons learnt 
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SECTION Three 

Case Study about an Autistic Individual (1) 

Name of individual  Use first name, initials or number  

Period of time covered    

What support was introduced? What approaches, strategies, methods were used?  

 
 
 
 

Pen picture of individual before support was introduced including challenges, difficulties etc.  

 
 
 
 

OUTCOMES  

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

 

Achievements, successes and quality of life outcomes  

 

Next Steps; transition  
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SECTION Three 

Case Study about an Autistic Individual (2) 

Name of individual Use first name, initials or number 

Period of time covered 

What support was introduced? What approaches, strategies, methods were used? 

Pen picture of individual before support was introduced including challenges, difficulties etc. 

OUTCOMES 

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

Achievements, successes and quality of life outcomes 

Next Steps; transition 
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SECTION Three 

Case Study about an Autistic Individual (3) 

Name of individual  Use first name, initials or number  

Period of time covered    

What support was introduced? What approaches, strategies, methods were used?  

 
 
 
 

Pen picture of individual before support was introduced including challenges, difficulties etc.  

 
 
 
 

OUTCOMES  

Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input; 

Emotional self-regulation and wellbeing  

 

Achievements, successes and quality of life outcomes  

 

Next Steps; transition  
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SECTION Four 

The Autism Accreditation assessment 

• Preparing for your assessment

• Your assessment

• Assessment report (to be completed by the consultant)
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SECTION Four 

Preparing for your assessment 

When will my assessment be? 

If this is your first assessment, you can discuss with your consultant when you think you are ready. Once you have been assessed we recommend that you 

have an assessment every three years. 

You will need to give your consultant at least six months notice of your preferred dates. Once you have agreed dates, you should receive a confirmation 

email from the Accreditation admin team and will be invoiced any outstanding fees, which need to be settled at least four months before the assessment. 

If you need to postpone or cancel your assessment let your consultant know as soon as possible. You can read our cancellation and postponement policy 

here. 

What is the purpose of the assessment? 

The assessment helps you to identify what you are doing well and what could be improved in how you support autistic people. 

It also provides evidence for our committee to give you an award at Aspiring, Accredited or Advanced level. 

What key questions will be considered? 

• What key approaches are used to develop autistic people’s social communication and self-reliance, to address sensory issues and promote emotional

regulation and wellbeing?

• How well do staff implement and personalise these approaches when working with autistic people?

• How are personal centred support plans created and reviewed?

• What outcomes do autistic people achieve with the support offered to them?

• What do those who are supported think about how well staff work with them and understand their autism?

https://www.autism.org.uk/what-we-do/best-practice/accreditation/terms-and-conditions
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SECTION Four 

Preparing for your assessment 

What evidence will be considered? 

• Individual support plans and case-studies.

• Interviews with staff and where appropriate people supported by the provision.

• On-line survey of people supported by the provision and/or the family member representing their best interests.

• Observation of practice where appropriate and possible.

What paperwork do I need to send in before the assessment? 

Three weeks before your assessment you should return: 

• The Specialist Award Manual with the self-audit, action plan and (optional) the case studies completed.

• Key Policy documents related to the provision for autistic people (max. of 5) for example Policies on autism; communication: sensory Issues; 

independence; wellbeing; behaviour support; assessment etc.

• Visitor guidance for example dress code: documentation required; lunchtime arrangements etc.

• Service Prospectus or Brochure.

Please do not expect the consultant to consider lots of paperwork. You need to be selective or provide a summary of key points from documents or 

otherwise documents will be left unread and important evidence may be missed. 
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SECTION Four 

Preparing for your assessment 

How are the views of autistic people who are supported by the provision considered? 

Accreditation expects to see evidence that autistic people are actively involved in their support plans and their views are sought and acted upon. This is 

commented on in all reports. 

In addition, as part of the Autism Accreditation assessment, we send you a link to confidential surveys. These links should be sent out to autistic people and 

where relevant to relatives, carers or advocates who represent their best Interests. 

Adults over the age of 16: Requirement unless the provision has determined that they lack the capacity to understand and 

respond to the survey even with reasonable adjustments in place.

Young people of secondary age (11-16): Recommended and considered good practice unless they lack the capacity to engage in the survey 

even with reasonable adjustments in place.

Children of primary age (below 11): Discretionary.

Relatives/carers/advocates who represent the best 

interests of individual:

Requirement unless the autistic person is over 16, has capacity and do not wish their views to be 

represented by others.

It is your responsibility to make sure that the inks are made available to anyone who is entitled to take part without good reason. You should also take 

reasonable actions to raise awareness that the survey is taking place for example via your website or through social media. You can also ask autistic people or 

their families/advocate to complete the survey onsite using any available device. The survey will still be confidential and cannot be recalled once submitted. 

Whilst it is in your interest to actively encourage people to complete the survey, we trust you to act with professional integrity to ensure that the responses 

accurately reflect individual’s views without undue duress or interference. 
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What reasonable adjustments can I make to enable an autistic person to complete the survey? 

SECTION Four 

Preparing for your assessment 

There are two versions of the autistic person survey. Where an individual has learning disabilities the easy read version is likely to be most appropriate but you 

can discuss this with your consultant. 

Reasonable adjustments should be made to support an individual in completing the survey so they are not disadvantaged because of their autism or 

another disability.  

For example: 

• The survey questions could be read out to the individual and their spoken responses recorded on the survey for them

• The survey can be copied and presented in a format that the individual finds more accessible, for example large print, symbols etc.

• Augmentative or alternative communication systems could be used to present questions and obtain responses.

Will I have an opportunity to talk to my consultant before the assessment? 

Yes your consultant will offer you a pre-assessment session at least a month before your assessment, either as a visit or a virtual meeting. 

At the pre-assessment meeting, they will discuss with you what should be included in the observation timetable and who should be included in interviews. 

You should plan a timetable of observations which should be sent to the consultant in a draft format at least a week before the assessment. The 

consultant may ask you to make some changes. 

As much as possible the observations should provide insight into the range of activities typically offered by the provision. In a small provision we would 

expect each autistic individual and most of the staff team to be observed at least once, unless there is good reason why this would not be possible. In 

a larger provision such as a school we would expect observations to reflect a cross-section, for example each year group, different staff, and a range 

of activities. 
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SECTION Four 

Your assessment 

How does your assessment start? 

The assessment starts with you giving a presentation to the consultant. The presentation should describe key approaches you use to support autistic people 

in: 

•Social communication, interactions and relationships. 

•Functional skills and self-reliance. 

•Sensory experiences. 

•Emotional wellbeing. 

 

You should also include in the presentation how you consult with autistic people (and where appropriate those that represent them) about the support they 

receive. 

You should identify what you consider to be your overall strengths and next steps. 

You may wish to give a pre-prepared presentation or if you prefer answer questions from the consultant on the topics listed above. You can discuss with your 

consultant whether the presentation can be given to them when they are on site or whether it would be more practical to present virtually. 
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SECTION Four 

Your assessment 

What interviews should I arrange? 

Interviews can be conducted face to face, virtually or over the phone. You will need to timetable interviews with: 

• Staff who work directly with autistic people to find out about what training and support they have received. This might include recently inducted staff

as well as those who are responsible for mentoring or training their colleagues.

• Staff with responsibilities for delivering particular methods or approaches. For example, therapists or Behaviour Support Co-ordinators.

• Staff with particular responsibilities for assessing, setting targets and monitoring progress for individual autistic people.

There is only a limited time available to carry out interviews so please be selective and think about who would be best informed to answer key questions. 

Staff can be interviewed in small groups as this can be highly productive and an effective use of time. These could be grouped around a specific topic for 
example Professional Development; Therapeutic approaches; Behaviour Support etc. 

Provide a brief description of the role of the person being interviewed in relationship to provision for autistic people. 

Discuss with the consultant the feasibility of interviewing autistic people. You can also ask your consultant whether any interviews with relatives/carers or 

advocates should be arranged. The consultant may not consider these necessary if survey feedback has been obtained. 

People being interviewed over video should not record the interview. However, the consultant may wish to record the session to help them write the report. 

Recordings will only be used to write the report, stored securely, and deleted after the report has been written. 
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SECTION Four 

Your assessment 

What personal support documents will the consultant need to access? 

The consultant will need to review a sample of person centred support plans. They can do this during a visit but in order to reduce time spent on site we ask 

for you to email them. All reasonable steps will be taken to keep emailed documents confidentially stored and they will be deleted once the report has 

been completed. However, if you prefer you can send copies with personal details removed. 

Depending on the size of your provision, a sample will normally be around 10 to 15 plans representing a cross-section for example from different school year 

groups; from different residential properties. The consultant may ask for you to send more plans following the initial sample. 

You may also provide the consultant with summative qualitative and quantitative data that shows outcomes achieved by the school or service in 

relationship to autistic people for example reduction in the use of physical interventions; summary of survey results conducted with autistic people etc. 

Consultants and moderators have professional expertise in the field of autism and are DBS checked. However, they should not be asked to carry out 

regulated activities as defined by the Disclosure and Barring Service, should not be left alone with a child or vulnerable adult or asked to give specific, 

detailed advice on how to support an individual. 

Accreditation is not a safeguarding authority and will not investigate a safeguarding concern or an allegation against a member of staff as this could 

jeopardise a subsequent investigation by the local authority or the police. 

If abusive practice is directly observed by a representative of Accreditation during an assessment then it will be referenced in the assessment report and will 

impact on what level of award is given. It will also be reported to the designated safeguarding lead and when considered necessary directly referred to the 

appropriate authorities. 

In keeping with our framework of best practice, we expect provisions to employ behaviour support methods which are proactive, preventative and non-

restrictive.. We would only expect to see restrictive physical intervention used in emergency circumstances and under strict controls. Where this is not the 

case restrictive interventions may be considered a safeguarding concern 

Whilst the focus of our assessments is on autistic specific approaches we expect that such approaches are delivered within the 

context of a service meeting statutory expectations regarding the safeguarding and wellbeing of children and vulnerable adults. 

For this reason, the assessment findings are triangulated with survey results and the outcome of the most recent statutory 

inspection. You can find out more about this here. 

Safeguarding autistic people 
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SECTION Four 

The Autism Accreditation assessment 

Social communication, interactions and

relationships 

Emotional wellbeing 

Sensory experiences 

Functional skills and self-reliance 

Feedback from autistic people 

Feedback from families, carers and/or  

advocates 

Summary of the assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Social Communication, interactions and relationships 

Assessment Findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Social communication, interactions and relationships 

Assessment Findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Functional skills and self-reliance 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Functional skills and self-reliance 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Sensory experiences 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Sensory experiences 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from personal support documents and staff discussions: 

Emotional wellbeing 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Key outcomes identified from observation/review of key activities: 

Emotional wellbeing 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Feedback from autistic people 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Question I do not 

know. 

Poor. Ok but could 

be better. 
Good Excellent 

The support I get is: 

Question I do not 

know. 

Never Sometimes Often Very often 

Staff understand my skills, challenges 
and what my autism means to me.

Staff ask me about how best to 
support me and act on what I tell 
them. 

Staff help me do things that I enjoy 
doing and what are important to me.

Staff help me to set and achieve 
important goals in my life. 

Question No Sometimes Yes 

The help I get is good.

Staff know what I find hard 
and what I am good at.

Staff ask me how best 
they can help me.

Version 1 Version 2 

Who filled in the form? Number 

I did by myself. 

I did with support. 

A friend or family 

member. 

A member of staff. 

Number surveyed Number of responses 

Survey ratings 

Number surveyed Number of responses 

Staff help me to do things 
in my life that I want to do
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Feedback from autistic people 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Comments included in surveys: 

Additional relevant information: 
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Feedback from families, carers and/or advocates 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Number surveyed Number of responses 

Question Poor Ok but could  

be better. 

Mostly good Always good 

The support my relative is given is... 

The understanding that staff have for my relatives autistic needs is...

The way I am kept informed and asked my views about how my relative is 

supported is... 

The advice I get from the service on how to help my relative is... 

Survey ratings 
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Feedback from families, carers and/or advocates 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 

Comments included in surveys: 

Additional relevant information: 
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Topic What the provision does particularly well: What the provision could develop further: 

Social    

communication,   

interaction     

and relationships: 

Functional skills and 

self-Reliance: 

Sensory     

experiences: 

Emotional  

wellbeing: 

Summary of the assessment 

Assessment findings - completed by the Assessor

Autism Accreditation assessment 
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Topic What the provision does particularly well What the provision could develop further 

Consultation     

with Autistic 

People:

Consultation with 

the Families, Carers 

and/ or Advocates 

of Autistic People:

Other areas:

Summary of the assessment

Assessment findings - completed by the Assessor

Autis m Accreditation assessment
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SECTION Five 

• Committee decision – to be completed by the

Quality Manager 

• Next Steps
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What happens at the end of the assessment? 

At the end of the assessment, the consultant will arrange a meeting to give you verbal feedback. 
The consultant will feedback on what the service does well and what it could consider developing further. The consultant will also summarise 
findings from the surveys. 
The consultant cannot comment on whether you have met the criteria for Aspiring, Accredited or Advanced status as this is not their decision.
The consultant will complete an Assessment report which will be submitted to the Accreditation Awards committee.
Within a month of the completion of the assessment you will be informed by email of the Committee decision- whether you have been 
awarded Aspiring, Accredited or Advanced. This will be based on our award criteria.

SECTION Five 

Committee outcome 
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Comment: 

SECTION Five 

Committee decision and next steps - completed by the Quality Manager 

Committee decision: Date of committee decision: 
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SECTION Five 

Next Steps 

Once you have agreed terms and conditions you can expect to receive your certificate and logo. You can continue with your current Autism Accreditation 

plan or amend it by increasing or reducing the number of consultation visits. 

Please contact your consultant to discuss your options. 

You will also be asked to complete an online survey about your experience of the process. Your feedback is very important to us so please take the time to 

complete it. 

You can expect to receive a final version of your assessment report and the date and level achieved will be published in our directory. We do not publish the 

assessment report but you are welcome to share or publish it if you want to. You may wish to share or publish a sample of the report, rather than the full   
manuscript. We are happy for you to do so but request that this is done in a way which does not misrepresent our findings, for example by only publishing 

what we found that you do well without acknowledging that we may also identified some areas of development. If you are not sure what would be 

acceptable please feel free to ask. 

We recommend that you undergo another assessment in three years’ time to show that you have maintained standards or progressed to a level where you 

can be given a higher Award. You can request an earlier reassessment if you don’t want to wait this long. 

Maintaining and progression 
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SECTION Five 

Next Steps 

Making an appeal 

All provisions have the right to appeal against a committee decision, if they receive an Accredited or Aspiring award and believe that the assessment re-

port shows that they meet the criteria for the next level award. 

The Panel is not a complaints body and can only consider appeals on the basis that the evidence presented in the report is accurate. If the provision 

has issues with the content of the report or how the assessment was carried out then this is not a matter that panel can judicate on. Rather the provision 

should seek redress by writing directly to the Head of Accreditation. 

Panel can also not consider appeals where the committee decision is primarily based on feedback from autistic people and/or their families, outcomes of 

statutory inspections or safeguarding concerns. 

In order to appeal, the provision should email Stephen Dedridge, the Autism Accreditation Quality Manager at Stephen.dedridge@nas.org.uk with the subject 

heading appeal against committee decision. 

The email must be sent within 30 days of formal receipt of the Committee decision. The email should contain the name of the provision and the reason for the 

appeal. A document can be attached presenting the provision’s case to the panel. This document should not be more than 1500 words long. No other  
documentation should be submitted or will be considered. Autism Accreditation will not provide Panel with any information other than the Assessment report 

and the Appeal submission without informing the provision. 

Once an appeal is lodged with Panel, no member of the Autism Accreditation team can enter discussion with the provision about the appeal other than let 

them know when the outcome can be expected. 

Panel meet four times a year so it is possible that you may have to wait a while before you receive notification in writing of the outcome. The Panel decision is 

final. 

mailto:Stephen.dedridge@nas.org.uk
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Applying for Beacon Status 

SECTION Five 

Committee outcomes 

If you have achieved an Advanced Award you can now apply for Beacon Status. This is awarded to provisions which in addition to providing consistent high 

quality support to autistic people, share their knowledge and understanding of good practice with families , external professionals and the local community. 

Application forms can be obtained from your consultant and should be returned to the Autism Accreditation Quality Manager at 

Stephen.dedridge@nas.org.uk. 

The Panel can award Beacon status if the application form provides clear evidence that the provision carries out exceptional work that has had a significant 

impact on how: 

• Families understand and support relatives who are autistic.

• Other professionals understand and work with autistic people, including helping them to appreciate the personal experiences of autistic people.

• The local community or members of the public understand and work with autistic people; autistic people are socially included within their community.

• The provision contributes to developing knowledge and understanding of autism, for example by contributing to research.

The application form should also explain how the provision works in partnership with autistic people. Beacon status will be withheld if the provision requires  
improvement in meeting statutory requirements. 

mailto:Stephen.dedridge@nas.org.uk


About the National Autistic Society
The National Autistic Society is here to transform lives, change attitudes and 
create a society that works for autistic people.

We transform lives by providing support, guidance and practical advice for 
the 700,000 autistic adults and children in the UK, as well as their three million 
family members and carers. Since 1962, autistic people have turned to us at key 
moments or challenging times in their lives, be it getting a diagnosis, going to 
school or finding work.

We change attitudes by improving public understanding of  autism and the 
difficulties many autistic people face. We also work closely with businesses, 
local authorities and government to help them provide more autism-friendly 
spaces, deliver better services and improve laws.

We have come a long way but it is not good enough. There is still so much to 
do to increase opportunities, reduce social isolation and build a brighter future 
for  people on the spectrum. With your help, we can make it happen.

The National Autistic Society is a charity registered in England and Wales 
(269425) and in Scotland (SC039427) and a company limited by guarantee 
registered in England (No.1205298), registered office 393 City Road, London 
EC1V 1NG. 3718 30/11/21 
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Minimal Language (see communication policy)
Intensive Interaction 
Team Teach (See physical intervention policy) 
Differentiation of the National Curriculum and its assessment 
Mentoring 
Social Stories
Augmentative and Alternative Communication (AAC) methods
Intensive Interaction
Zones of Regulation
Positive Behaviour Support 

	Text14: The school places a strong emphasis on equipping staff with the knowledge and skills needed to effectively deliver autism-related approaches and methods. To achieve this, the school offers a multifaceted approach to training and professional development. This includes whole-school INSET days and 12 staff training sessions, where comprehensive training sessions are held for all staff. Additionally, staff have the opportunity to attend external courses and receive in-house training tailored to our school's unique needs. Regular participation in meetings and discussions with colleagues who possess expertise in autism further enriches their understanding. Furthermore, staff are encouraged to explore resources such as periodicals, publications, and journals, as well as online platforms like TES Develop for remote learning. Our commitment to continuous improvement also extends to collaborative teaching, observation through programs like Lesson Study, and incremental coaching. Through these avenues, we ensure that our staff continuously enhance their skills, fostering a supportive and inclusive environment for our students with autism.
	Text15: Our dedicated staff employ a comprehensive range of specialist approaches to support our autistic learners, with a commitment to fostering social communication, sensory regulation, independence, and overall well-being. These methodologies encompass a spectrum of strategies, including Attention Autism to enhance engagement, PECS, colourful semantics, and core boards to facilitate expressive language. We also implement the TEACCH framework to organise environments and tasks for optimal learning and independence. Additionally, sensory integration techniques and the SCERTS framework address sensory sensitivities and social communication needs. We utilise Makaton signing, visual supports, and structured tools such as schedules, choice boards, and reward charts to reinforce routines and behaviour management. We adapt language according to our communication policy and prioritise intensive interaction to build meaningful connections. Our Team Teach approach, emphasising de-escalation. We integrate a Play and Leisure Framework to cultivate early skills and emphasise the development of independent use of a variety of tools and strategies, promoting autonomy in their daily lives. Our Thinking & Problem Solving Framework plays a pivotal role in providing our learners with additional support and empowerment. By fostering critical thinking skills and effective problem-solving abilities, it equips them with valuable tools to navigate challenges and make informed decisions in their daily lives.
All pupils have an annual review where their individual outcomes and targets are discussed and reviewed. These meetings alongside the regular pupil progress day meetings ensure personal support plans are updated and reviewed regularly with appropriate targets set. 

	Text16: Pupils are included at their annual reviews, they are supported to express and advocate their opinions, choices and preferences. This can be done through attendance, completion of the forms, videos, presentations, symbols, talking mats, core boards or whatever means of communication works for the child. 

The school council has a strong voice across the school and every child is included in the decisions and choices through a layered system of gathering views. Pupil surveys take place regularly which helps the school to understand what is working well and what we need to change from the voice of the pupils. 

Wellbeing check- ins and support provides time and space for children to talk about their support and what works or doesn’t work for them. 

More able students have options and can choose their academic pathways - bespoke curriculums are built around their choices. 

Pupils receive impartial careers advice three times a year from the age of 16. Pupils take part in work experience that is matched to their adulthood plans where possible and fed into the choices they make post 16

Secondary East complete morning check in sheets to identify any potential barriers to their wellbeing and learning every morning when they arrive. This enables staff to plan support or changes for the day. 

	Text17: The Annual review process at The Grove is co-productive. The school was recognised for its co-productive work as winners of the NASEN award in 2022. 
Parents and carers attend three pupils' progress meetings each year.
There is a parent liaison service offered, the pastoral lead has a work phone which parents are able to contact her with. 
Parent meetings take place with the OT and SaLT when formulating and reviewing programmes 
The school has an open door policy with the approach of working with parents and carers to ensure the right support and programmes are planned and delivered for their child 
Weekly Parent Newsletters are sent home to keep families informed of upcoming events, support opportunities and school activities. The Grove sends home half-termly. Half termly newsletters are sent home to parents and carers to inform them of the work pupils have done, what work they will be completing next and activities they can do at home to support pupils learn more. 
Transition for new students is planned alongside parents to ensure the support required is in place for them when starting at The Grove. There are transition meetings with the families and they are asked to complete life skills questionnaires as well as indicate best ways to support the student. 
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	Text19: SALT provides regular training in the form of INSET training, afterschool training and delivering teaching and learning briefings.
SALT regularly visits, observes and supports classes during which current approaches and systems are monitored, adjusted or introduced if needed.
SALT regularly attends class meetings.
All staff receive inhouse SCERTS training and 60% of staff have attended SCERTS 2 day training session. 

	Text20: Staff use the SCERTS framework to support developing communication targets.
Specific information related to pupil's preferences, skills and strengths related to communication is added to each pupil's Personal Learning Plan (PLP).
Communication targets are tracked and monitored using each pupil's Personal Support Plan (PSP) which is linked to each pupil's EHCP outcomes.
Termly pupil progress meetings allow staff to discuss with parents/carers and pupils changes to pupil's preferences, skills and strengths related to communication.
Yearly Annual Review meetings take place to discuss progress related to sensory needs.

	Text21: Sleuth is used to record pupils' challenges in understanding and responding to others.
PHSE planning and lessons.
Behaviour reflection sessions with staff are recorded on reflection sheets.
PLP sets targets related to pupils' challenges and records how they are working on improving skills and what next steps they need to take.
Divergent thinking sessions.
PHSE curriculum works on improving  pupils' understanding and responding to others.
ASD speakers were invited to school to talk to pupils about challenges they have faced - Q&A session afterwards.
SMILE therapy sessions run by SALT team
Animation project enrichment sessions led by adults with ASD.
SCERTS profiles and trackers.
SEARCH values embedded throughout the school.
Participation in weekly Votes for Schools sessions.
Alex Kelly social skills sessions.

	Text22: 6th form - cafe/college/communal space.
The environment has been structured to actively promote and nurture social engagement.  
Classroom checklists are provided to each class to ensure the environment is set up to ensure it supports pupils' needs.
Regular learning explorations by SLT to look at the school and classroom environment.
Regular SALT visits to classrooms to observe pupils, use of pupil's communication systems and the environment. 
Opportunities for social engagement are built into the curriculum and therefore learning.

	Text23: Work experience opportunities.
Pupil communication levels are accessed by SALT and class teams on a regular basis. This information is then used to assign the most appropriate communication tool to each pupil e.g. PECs, language boards, Makaton, Electronic AAC, etc.
Pupils are reminded and encouraged to take their communication system with them around school and in the community.
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	Text24: Link Laters mentoring program/partnership with Rugby works etc.
SCOPE - year 11s and above
Divergent Thinking - autism workshops
Pupils are supported by SALT and class teams to communicate using their preferred communication method/tool.
Pupil's have opportunities to express their views throughout the school day through informal chats and check-ins with staff.
Pupils have access to communication systems when out in the community.

	Text25: Enrichment program - will add/share from our database
Break time and lunchtime clubs for Secondary East, developed by the students and their interests, supported by LSAs. 
Opportunities for social interactions are built into the curriculum.
Structured playground routines in place which supports pupils to engage in activities with peers and staff.
Breakfast, snack and lunch is a social time for pupils to talk to friends and staff.

	Text26: PHSE curriculum includes sex education for pupils.
Alex Kelly social skills sessions are run for a range of pupils.

	Text27: Robust PHSE curriculum to support pupils' understanding of relationships, both positive and negative.
Outstanding PHSE teaching.
THRIVE development throughout the school.

	Text28: Social communication targets and transactional supports, as implemented through SCERTS, undergo thorough assessment and revision at least termly. Sleuth data, changes in behaviour and observations from staff may inform us that strategies and approaches may need to be reviewed.
	Text29: Targets towards communication, social interaction and relationships are set, monitored and evaluated using the schools Personal Support Plans (PSP).
Sleuth is used to record positive behaviour and achievements.
Earwig is used to record and evidence (photo or video) progress in communication, social interactions and relationships with a written narrative.
Pupils earn merits/dojo points for positive behaviour and achievements which then enable them to earn certificates.
Progress in communication, social interaction and relationships is recorded and celebrated on each pupils Personal Support Plan (PSP) linked to EHCP outcomes.

	Text30: At The Grove, the SaLT team effectively supports staff through training and hands-on support in class/around school. Social communication targets and transactional supports, as implemented through SCERTS, undergo thorough assessment and revision at least termly. Pupils skills, preferences, strengths as well as areas for development are stated, monitored and reviewed on PSPs and PLPs. Regular meetings with parents to feedback and discuss progress, areas of development and how we can work together to achieve this.

Sleuth is used well across the school to record behaviours and challenges pupils are displaying. Data from Sleuth is used to tackle specific challenges identified. The school environment is structured to actively promote and nurture social engagement. The curriculum and therefore learning is designed to provide opportunities for social engagement. We use assessment and data well to identify the appropriate pathways for all our learners as well as identify any additional support that may be required.

Pupils have opportunities to participate in a range of projects provided by external providers such as LinkLaters mentoring program, Rugby Works, SCOPE, Divergent Thinking Autism workshops and work experience in the local community. The Grove provides a broad and varied enrichment program which provides opportunities to experience a range of activities both onsite and offsite. Structure is built into morning and lunchtime breaks through clubs and activities developed by the students and their interests and supported by staff. Breakfast, snack and lunch times are utilised as social times for pupils to communicate, chat and talk to staff and their friends. Alex Kelly social skills sessions are run for a range of pupils across the school. At The Grove we use Earwig to record and evidence (photo or video) progress in communication, social interactions and relationships with a written narrative.

	Text31: Further build on with the development of playground culture and activities which are well structured and facilitating opportunities for social communication and positive interactions.

Further develop confidence for support staff to understand how to fade out prompts to allow pupils to problem solve and develop their independent thinking, and become more independent in learning.
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	Text19121: Staff take part in a rigorous induction program to ensure there is a solid foundation of knowledge, skills and confidence.
Staff then take part in frequent training in the form of half termly INSET days, two half termly training sessions, weekly teaching and learning briefings and external CPD opportunities.
Staff skills and expertise are celebrated and shared through open door weeks, shapes program and the schools coaching program.

	Text20121: 6th form functional skills assessment tracker - design of the curriculum etc?
Specific information related to pupils strengths and challenges related to functional life skills is added to each pupil's Personal Learning Plan (PLP).
Life skills targets are tracked and monitored using each pupil's Personal Support Plan (PSP) which is linked to each pupil's EHCP outcomes.
Each pupil has a life skills passport which is completed on a termly basis to track progress and highlight areas for development.

	Text21121: Internal work experience - sports leaders, canteen, school office.
Classroom checklists are provided to each class to ensure the environment is set up to ensure it supports pupils' needs.
Regular learning explorations by SLT to look at the school and classroom environment.
Regular MDT visits to classrooms to observe pupils, use of pupil's communication systems and the environment.
Opportunities for developing independence skills and independent learning are built into the curriculum and therefore learning.

	Text22121: Tasks are thoughtfully structured and scaffolded to empower pupils, fostering their success and facilitating growth in confidence and self-reliance.
Staff follow the provision listed in their EHCPs to support progress towards individual outcomes
The Grove curriculum provides staff with a clear structure and set of pathways to ensure the academic work set is clear, relevant and accessible.
Primary and Secondary West classes follow a TEACCH approach which has a big emphasis on promoting independence. 

	Text231121: A variety of strategies are implemented to support transition such as social stories, structure, schedules, snow and next boards, power cards, comic strips, emotion key rings. 
Pastoral lead has delivered training on micro and macro transitions with LSAs.
Areas in classrooms are demarcated to help with micro transitions. 
Signs around the school make transitions smoother.
Corridors are wide to facilitate more positive transitions.
Surprise is taught in class to support pupils to develop coping with change.
Thinking and problem solving is part of the life skills curriculum - teachers regularly implement ‘sabotage’ as a teaching strategy.
Each pupil's profile and needs are clearly stated in their Personal Learning Plan (PLP). It will include strategies to support individuals.
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	Text19121121: Choice boards, core boards are used in classes.
Pupil voice is a strength of the school, regular surveys confirm this.
School council gives a voice to all pupils.
Surprise is taught in class to support pupils to develop coping with change.
Thinking a problem solving is part of the life skills curriculum - teachers regularly implement ‘sabotage’ as a teaching strategy 
Students given ‘options’ at KS4.

	Text20121121: OT programmes are supported in class to develop functional skills
Six form student practise functional skills and daily living tasks 
Life skills curriculum provide opportunity to learn life skills and functional skills both explicitly and integrated within the taught curriculum 
Pupils are given opportunities to be as independent as possible, for example collecting their own cutlery, clothes, books 
Each pupil has a life skills passport in which progress is tracked and areas for development can be identified.
Class teams promote daily tasks and activities to build and develop functional life skills.

	Text21121121: The PE curriculum is diverse with a focus on providing lots of different sports and activities to enable pupils to enjoy exercise. As they move through the school they are encouraged to make choices about activities they wish to pursue
There is an outside gym for break times.
There is an indoor gym for pupils to use throughout the day and encourage a routine of enjoyment as a means to making healthier choices in the future.
Lunch menus are carefully matched to promote healthy eating.
We are a silver awarded Healthy school.
Pupils are encouraged to always eat healthier options and this is integrated into daily snack time and also through the PSHE and life skills curriculum. 
Life skills curriculum provides for a range of learning areas about safety such as strangers, travelling and relations.
The PSHE curriculum provides an overarching emphasis on staying safe and looking after ourselves.
The RSE curriculum is bespoke and includes teaching pupils they have a right to make choices and give CONSENT. 
THRIVE approach and work on mental health and wellbeing promotes how to be mentally safe. 
We celebrate World mental Health Day .
There are wellbeing rooms across the school for pupils to talk and go when they need to feel safe. 
A safe space is available also in Sec West for pupils to access.
All classrooms have access to quiet rooms where pupils can go if they want to feel safe. 
Access to a variety of different enrichment experiences.
Access to a variety of different careers experiences with different employers and providers - providing pupils with the opportunity to communicate safely in new situations

	Text22121121: SAP assessments and PLP updates/reviews each term ensure there is regular review.
Pupil council/Pupil voice?
 Pupils are supported by SALT and class teams to communicate using their preferred communication method/tool.
Pupil's have opportunities to express their views throughout the school day through informal chats and check-ins with staff.
Sleuth is used to record positive behaviour and achievements.
Earwig is used to record and evidence (photo or video) independence skills with a written narrative.
Progress of independence is recorded and celebrated on each pupils Personal Support Plan (PSP) linked to EHCP outcomes.

	Text23121: Pupil progress day provides opportunities for pupils to celebrate their success with their parents/ carers.
Awards and assemblies recognise progress and achievements. 
Pupils are given more responsibility as they demonstrate progress. 
Outcomes for 6th form past leavers - internships etc.
External awards such as Sports leaders.
Each pupil has a life skills passport in which progress is tracked and areas for development can be identified.
Self help and functional skills targets are tracked and monitored using each pupils Personal Support Plan (PSP) which is linked to each pupils EHCP outcomes.
Termly pupil progress meetings allow staff to discuss and celebrate with parents/carers and pupils progress made in self help and functional skills.
Yearly Annual Review meetings take place to discuss progress related to self help and functional skills.

	Text3012112121: CPD and staff development is a high priority at The Grove. New staff take part in a rigorous induction program to ensure all staff have a solid foundation of knowledge and skills on which we can further build through frequent training in the form of half termly INSET days, two half termly training sessions, weekly teaching and learning briefings and external CPD opportunities. Staff skills and expertise are celebrated and shared through open door weeks, shapes program and the schools coaching program. 

The Grove curriculum provides staff with a clear structure and set of pathways to ensure the academic work set is clear, relevant and accessible.
Primary and Secondary West classes follow a TEACCH approach which has a big emphasis on promoting independence. Tasks are thoughtfully structured and scaffolded to empower pupils, fostering their success and facilitating growth in confidence and self-reliance.
Classroom checklists are provided to each class to ensure the environment is set up to ensure it supports pupils' needs. Areas in classrooms are demarcated to help with micro transitions. Signs around the school make transitions smoother and corridors are wide to facilitate more positive transitions. Surprise is taught in class to support pupils to develop coping with change. Thinking and problem solving is part of the life skills curriculum - teachers regularly implement ‘sabotage’ as a teaching strategy. Regular learning explorations take place around the school to ensure pupils' functional skills are being targeted and their self-reliance is developing. 

School council gives a voice to all pupils. Pupil voice is a strength of the school. Students have input into school changes such as The playground equipment, school meals and their environment.  The Grove uses a THRIVE approach and work on mental health and wellbeing promotes how to be mentally safe. There are wellbeing rooms across the school for pupils to talk and go when they need to feel safe. A safe space is available also in Sec West for pupils to access. All classrooms have access to quiet rooms where pupils can go if they want to feel safe.

Life Skills curriculum is a strength and encompasses functional skills - these are prerequisite skills for the world of work and towards adulthood. A variety of life skills are taught explicitly and integrated across the curriculum as part of the offer.  Emphasis is on closing the gap and building up a profile of skills and knowledge that can be used to map out learning onwards adulthood. Functional skills are well supported through OT programmes. Sixth form functional skills curriculum and range of the curriculum that develops skills for life are high quality and encompass a wide range of experiences. The enrichment programme offers lots of opportunities to build and develop functional and independence skills for life.

	Text311212321: Further develop confidence for support staff to understand how to fade out prompts to allow pupils to problem solve and develop their independent thinking, and become more independent in learning.

To extend the enrichment offer to our more complex learners to enrich their life opportunities.

To develop the Life Skills flat alongside pupil council to include pupil voice. 
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	Text192212: Classes have sensory boxes with guidance from the OT team.
ZoR are linked to regulatory sensory activities with support from pastoral team and OT.
Our band 7 OT is trained in SI practice.
OT provides regular training in the form of INSET training, afterschool training and delivering teaching and learning briefings.
OT regularly visits, observes and supports classes during which current approaches are monitored, adjusted or introduced if needed.
OT regularly attends class meetings.

	Text202212: Specific information related to positive sensory strategies and interests is added to each pupil's Personal Learning Plan (PLP).
Sensory targets are tracked and monitored using each pupils Personal Support Plan (PSP) which is linked to each pupil's EHCP outcomes.
Termly pupil progress meetings allow staff to discuss with parents/carers and pupils changes to sensory needs or interests.
Yearly Annual Review meetings take place to discuss progress related to sensory needs.
OT meets with parents to discuss home strategies.

	Text212212: Recorded in PSP and clear strategies outlines.
Specific information related to positive sensory strategies and interests is added to each pupil's Personal Support Plan (PSP).
Sensory targets are tracked and monitored using each pupil's Personal Learning Plan (PLP) which is linked to each pupil's EHCP outcomes.
Observations by OT if concerns are raised. OT devises programs and supports staff with implementation.
OT and class team work in collaboration with the Positive Behavior Support (PBS) team to support pupils' needs.

	Text222212: Resources are available such as ear defenders and window blinds to reduce sensory overload. Each child’s needs are accounted for and staff know what to put in place. 
OT assessments for bear hugs support sensory regulation.
Emotional keyrings, choice boards, core boards help pupils to communicate their needs or identify when they are overstimulated.
The playground has been thought out to provide a variety of sensory input by use of equipment.
The indoor gym provides a quick sensory workout.
Enrichment activities, such as boxing are planned so they teach a new skills but also provide valuable sensory input. 
All classes have lighting control and temperature control.
Specialist rooms such as water play, soft play, sensory room provide a good space for pupils seeking additional input
The OT room provides SI interventions with a qualified OT in SI  
SCERTS framework/SCERTS approach in classrooms.
Classroom checklists are provided to each class to ensure the environment is set up to ensure it supports pupils' needs.
Regular learning explorations by SLT to look at the school and classroom environment.
Regular OT visits to classrooms to observe pupils, use of pupil's specialist OT equipment and the environment.
Daily use of sensory circuits on arrival to school and regular use of body shops when needed.
Support and training provided by OT to identify needs.

	Text232212: Approaches are embedded within the delivery and support for pupils such as emotion key rings, choice boards, core boards, symbols, ‘take a break’ cards - these are built within the school day and are offered at all times. 
Pupils are encouraged to develop their win autonomy in identifying their emotional regulation and strategies are linked to the SCERTS framework and the EHCP targets 
Sensory activities are built in across the school day and throughout the curriculum.
Staff have in-depth knowledge of pupils' needs which allows them to support pupils appropriately. 
Staff are able to identify triggers or signs when pupils may require a movement or sensory break.
Staff teach pupils strategies to identify when they are feeling dysregulated and what strategies or activities they can participate in to help them self-regulate.
Daily use of sensory circuits on arrival to school and regular use of body shops when needed.
Support and training provided by OT to identify needs.
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	Text192212112: The learning environment is thoughtfully tailored to assist pupils in effectively managing their emotional regulation.
Daily sensory circuits supported by class team, overseen by OT.
Use of body shops when required supported by class team, overseen by OT.
Movement breaks built into learning and throughout the day.
Targeted movement breaks for specific pupils when required.
OT equipment prescribed by the OT is used effectively with targeted pupils e.g. bear hug jackets, weighted equipment, wobble cushions, etc supported by class team, overseen by OT.

	Text202212112: School is set up to support our pupils to cope with sensory difficulties and challenges however they are regularly exposed to a range of environmental sensory experiences around school. 
Opportunities to participate in trips into the local community.
A wide range of off-site activities are participated in e.g. swimming, horse-riding, athletics centre, etc.
Pupils' progress in tolerating an increasing range of sensory experiences is recorded on Earwig and allows us to track and monitor progress.

	Text212212112: Sensory activities are built in across the school day and throughout the curriculum.
Sensory choice boards, access to sensory equipment throughout the day.
Staff have in-depth knowledge of pupils interests and needs which allows them to support pupils appropriately. 
Concerns around sensory input can be referred to OT for further assessment and support.

	Text222212112: Regular observation and input from OT.
OT regularly attends class meetings to discuss sensory needs or pupils.
School is set up to support our pupils to cope with sensory difficulties and challenges.
Sleuth data, changes in behaviour and observations from staff may inform us that changes to expectations, environment and support are required to support pupils' sensory input.

	Text232212112: Sleuth is used to record positive behaviour and achievements.
Earwig is used to record and evidence (photo or video) positive behaviour and achievements with a written narrative.
Pupils earn merits/dojo points for positive behaviour and achievements which then enable them to earn certificates.
Progress of sensory self-regulation is recorded and celebrated on each pupils Personal Support Plan (PSP) linked to EHCP outcomes.

	Text30121121212222: The Grove ensures that the OT is an integral part of the school. Our band 7 OT is trained in Sensory integration practice. The OT provides regular training in the form of INSET training, afterschool training and delivering teaching and learning briefings. She regularly visits, observes and supports classes during which current approaches are monitored, adjusted or introduced if needed. Observations by OT if concerns are raised. She devises programs and supports staff with implementation. The OT and class team work in collaboration with the Positive Behavior Support (PBS) team to support pupils' needs. The OT regularly offers meetings to parents to discuss school strategies and how these can be adapted for home to support pupils. OT equipment is prescribed by the OT and is used effectively with targeted pupils e.g. bear hug jackets, weighted equipment, wobble cushions, etc supported by class team, and is then overseen by OT to ensure effectiveness.

The environment at The Grove is a well thought out space that provides equipment and areas to support pupils’ sensory needs. Resources are available such as ear defenders and window blinds to reduce sensory overload. Each child’s needs are accounted for and staff know what to put in place. Emotional keyrings, choice boards, core boards help pupils to communicate their needs or identify when they are overstimulated. The school is equipped with both indoor and outdoor gyms for pupils to use as well as daily sensory circuits and access to bodyshops, wellbeing rooms and a Safe Space. We have specialist rooms such as water therapy, soft play, and a sensory room that provide a good space for pupils seeking additional input. Pupils have daily use of sensory circuits on arrival to school and regular use of body shops when needed.

Staff are very adept at being able to identify triggers or signs when pupils may require a movement or sensory break. Staff teach pupils strategies to identify when they are feeling dysregulated and what strategies or activities they can participate in to help them self-regulate.

	Text3112123212222: Promote the understanding around pupils that mask.
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	Text19221211299: Comprehensive Behaviour and wellbeing induction for staff.
Pastoral team offer quality support across the school.
Pastoral strategy meetings held weekly to identify need and ensure appropriate support is in place where needed.
Class meetings are attended by pastoral team.
THRIVE practitioners in school who work with identified pupils - they can also self refer.
PBS practitioners within school and a PBS supervision - this is well embedded across the school which has had a significant impact on the reduction of physical interventions.
THRIVE policy.
Mental health and wellbeing policy. 
We have a lead mental health first aider and a number of staff now enrolled for training.
Staff trained in use of Zones of Regulation (ZoR) and pupils use ZoR throughout the day to identify how they are feeling and what strategies they can use to support them.

	Text20221211299: Personal support plans identify what pupils like, dislike, preferences etc and tailored to individuals 
Implementation of the curriculum is delivered around pupil likes to engage them and allow them to access the taught curriculum because they are motivated to do so.
Lunchtime clubs for more able pupils with a focus on developing independence and positive relationships to support wellbeing. 
Adulthood plans
PLPs
Access to art and music therapy through a referral system.
A varied and broad enrichment program including after school clubs, school trips and external providers is offered at The Grove.
Participation and achievements are recorded on Earwig using photos/videos and a written narrative.

	Text21221211299: PSPs and PLPs outline the pupil’s strengths and challenges - these are reviewed at least termly.
Weekly class meetings with pastoral team and class teams. 
Pastoral strategy meetings held weekly to identify need and ensure appropriate support is in place where needed.
Pupils’ challenges are tracked as part of the school wide data tracking process so that staff know when there are changes to be noted and strategies adjusted accordingly.
Regular check ins with pupils.
Access to the well being rooms to talk with staff members.

	Text22221211299: Weekly meetings with class teams and pastoral team enable open communication - high quality information sharing means there is support and a culture of working together and drawing from expertise.
Strong relationship with parents through family liaison and safeguarding team which enables joined up, co-productive work.
Monthly MAG meetings with professionals are well attended and documented and this allows a very joined up approach and information sharing which can be cascaded to class teams.
Training for staff on autism practice also includes understanding presentations in girls.  
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	Text192212112991: All classrooms have access to quiet rooms, there are specialist rooms also if pupils require space to be alone. Different spaces can be used for different pupils at different times depending on their need at that moment.
Outdoor equipment and an indoor gym provide good areas for those that need to burn off energy.
Quiet reflective spaces are available such as the forest school area, library and Wellbeing rooms which are open at all time with THRIVE practitioners in support
The Grove is set up to support our pupils to cope with emotional well being and challenges.
Opportunities to visit quiet spaces are available to pupils.
Pupils progress in participation and engagement is recorded on Earwig and allows us to track and monitor progress.

	Text202212112991: Emotions key rings, symbols, makaton and all types of tools are available for pupils to communicate and understand their emotional well being.
PSPs use the 5 point scale to help staff understand how to support pulp move from one zone of dysregulation to another.
SCERTS model focuses on ER and this is a target area for all pupils.
SCERTS training delivered to all staff, ongoing and as part of induction.
The Grove uses Zones of Regulation (ZoR) to support pupils' understanding and regulation of emotions.

	Text212212112991: The school is a Positive Behaviour Support school with a number of practitioners supervised by our PBS supervisor. There is a referral system for pupils who require a PBS programme and these are fed back and supported in their delivery by the class team. Regular reviews support the identified strategies and approaches to ensure they adapt to pupils’ changing needs. 
Pastoral strategy meetings held weekly to identify need and ensure appropriate support is in place where needed.
For a small number of pupils who have a physical intervention plan, this is discussed with parents and staff and there is an accompanying risk assessment within the PSP.
We have two Team Teach trainers on our staff team to ensure, when practice is called upon, it is done with dignity and respect, following the pupils’ agreed plan.
Staff are Team Teach trained and therefore prioritise de-escalation techniques above anything else.
In depth information and personalised strategies are included in each pupils PLP.
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	Text1922121129955: There is a wide enrichment programme that supports the delivery of the curriculum and is aimed at providing a variety of experiences for the pupils. 
Lunchtime and after school clubs have excellent attendance.
Rewards are integrated within the school day so pupils get opportunities to work towards things they enjoy. 
School council provides pupil voice and pupils have a say in what they would like to see in the school and the types of activities they would like to be part of.
Pupils have access to structured playtime activities which gives them access to preferred, enjoyable activities as well as expanded their experiences to find new interests.
The Grove provides varied and wide ranging enrichment opportunities which gives pupils access to fulfilling and enjoyable activates.

	Text2022121129955: There is a wide enrichment programme that supports the delivery of the curriculum and is aimed at providing a variety of experiences for the pupils. 
Lunchtime and after school clubs have excellent attendance.
KS4 Options provide opportunities for pupils to study areas of enjoyment such as catering and STEM.
The school wide careers programme and work experience from year 9 provide pupils with opportunities to develop newly acquired work skills. 
The life skills curriculum provides opportunities to develop a range of skills towards independence.
The towards adulthood plans identify skills and knowledge to be acquired as pupils move to beyond schools years - these are reviewed at the annual review and updated accordingly.
Forest schools, horticulture, catering and vocational skills at KS4-KS5 provide wide ranging opportunities to develop skills.
The Grove has high expectations for all pupils and offers appropriate and relevant opportunities to learn and experience new skills through its curriculum.

	Text2122121129955: Weekly assemblies include all pupils.
All pupils have access to the school wide enrichment programme - we have a 100% participation rate.
After school clubs and summer school are available to all pupils. 
Opportunities to participate in trips into the local community.
A wide range of off-site activities are participated in e.g. swimming, horse-riding, athletics center, etc.
Work experience.

	Text2222121129955: The school is a Positive Behaviour Support school with a number of practitioners supervised by our PBS supervisor. There is a referral system for pupils who require a PBS programme and these are fed back and supported in their delivery by the class team. Regular reviews support the identified strategies and approaches to ensure they adapt to pupils’ changing needs. 
For a small number of pupils who have a physical intervention plan, this is discussed with parents and staff and there is an accompanying risk assessment within the PSP.
We have two Team Teach trainers on our staff team to ensure, when practice is called upon, it is done with dignity and respect, following the pupils’ agreed plan.
There is a in-depth behaviour policy which promotes the school wide approach to PBS and reduced physical intervention. 

	Dropdown1822121129967: [3]
	Dropdown18122121129967: [3]
	Dropdown181222121129967: [3]
	Dropdown1812322121129967: [3]
	Text1922121129967: Comprehensive curriculums for PSHE, Religious Education, Cultural Studies and our SMSC calendar provide a wealth of experiences and topics to support pupils to acknowledge, recognise and experience diversity, sexuality, race, gender and all aspects of their person.
Whole school events are celebrated such as PRIDE month.
RSE addresses LGBTQ+

	Text2022121129967: Adulthood plans
Specific information related to wellbeing, interests and dislikes is added to each pupil's Personal Learning Plan (PLP).
Pupils well being is tracked and monitored using each pupils Personal Support Plan (PSP) which is linked to each pupils EHCP outcomes.
Pupils are able to contribute to the Annual Review process by giving their views and contributing them during the meeting.
Actively listening to pupils and valuing their choices. 

	Text2122121129967: Staff routinely evaluate the strategies and approaches employed to promote the emotional well-being of all  pupils, ensuring their continued relevance and maximum effectiveness.
Specific information related to wellbeing, interests and dislikes is added to each pupil's Personal Learning Plan (PLP).
Pupils well being is tracked and monitored using each pupils Personal Support Plan (PSP) which is linked to each pupils EHCP outcomes.

	Text2222121129967: Newsletters, Parents news, Haringey news, Twitter, website etc.
SEARCH assembly/certificates.
Leavers assembly/prom.
Sleuth is used to record positive achievements in relation to improving and maintaining emotional wellbeing.
Earwig is used to record and evidence (photo or video) positive achievements in relation to improving and maintaining emotional wellbeing with a written narrative.
Pupils earn merits/dojo points for positive achievements in relation to improving and maintaining emotional wellbeing which then enable them to earn certificates.
Progress of well being is recorded and celebrated on each pupils Personal Learning Plan (PLP) linked to EHCP outcomes.

	Text301211212122221: The Grove has a strong pastoral team that supports pupils and staff across the school. Within this team are THRIVE practitioners who work with identified pupils. PBS practitioners within school and a PBS supervision is well embedded across the school which has had a significant impact on the reduction of physical interventions. Weekly meetings with class teams and the pastoral team enable open communication that enables high quality information sharing so that there is support and a culture of working together and drawing from expertise. Monthly MAG meetings with both internal school and external professionals are well attended and documented and this allows a very joined up approach and information sharing which can be cascaded to class teams. We have strong relationships with parents through a family liaison and safeguarding team which enables joined up, co-productive work.  A wide ranging programme of family workshops sessions have been delivered to families to develop their knowledge of how to support the overall wellbeing of their child. The Grove has a lead mental health first aider and a number of staff now enrolled for training. Staff trained in use of Zones of Regulation (ZoR) and pupils use ZoR throughout the day to identify how they are feeling and what strategies they can use to support them.

The Grove uses a range of strategies and spaces within school to support pupils' emotional regulation; quiet reflective spaces are available such as the forest school area, library and Wellbeing rooms which are open at all time with THRIVE practitioners in support. The Grove is set up to support our pupils to cope with emotional well being and challenges. We use emotions key rings, symbols, Makaton and all types of tools for pupils to communicate and understand their emotional well being. There is an in-depth behaviour policy which promotes the school wide approach to PBS and reduced physical intervention.

There is a wide enrichment programme that supports the delivery of the curriculum and is aimed at providing a variety of experiences for the pupils. Lunchtime and after school clubs have excellent attendance. Rewards are integrated within the school day so pupils get opportunities to work towards things they enjoy.  School council provides pupil voice and pupils have a say in what they would like to see in the school and the types of activities they would like to be part of. Pupils have access to structured playtime activities which gives them access to preferred, enjoyable activities as well as expanded their experiences to find new interests.
	Text311212321222222: To embed a trauma informed approach and to roll this out across the school over the next year. 

To design and implement wellbeing passports across the school to simplify key information and promote pupil voice and autonomy.

	Text33: January 2020
	Text34: The training of staff in basic Positive Behaviour Support (PBS). The Grove took part in the pilot borough wide implementation of PBS in special schools, our Senior Leader for Safeguarding and Mental Health is part of the steering group and lead for the Haringey parent ambassadors.
	Text35: The Grove wanted to ensure that we had a structured approach that puts the pupil at the centre of their support and uses practical science about why behaviour happens and how to change it when working with people with behaviours of concern. 
PBS provides the right support for a person, their family and friends to help people lead a  meaningful life and learn new skills without unnecessary restrictions. It is not simply about  getting rid of problematic behaviour.  

PBS seeks to understand the reasons for behaviour so that unmet needs can be met
Explores life history, physical health & emotional needs 
Proactive and preventative, focusing on teaching new skills to replace behaviours that  challenge 
Combines perspective of different professionals

	Text36: The Grove wanted to provide a team of staff who were able to offer a detailed understanding of behaviour using a formal approach
To reduce behaviours of concern and in turn reduce physical interventions

	Text37: The priority was to train staff. Once trained PBS Practitioners are able to:
Gather evidence from the family and the staff working  with the young person completing forms such as Motivation Assessment Scale (MAS) or the  Functional Assessment Screening Tool (FAST), observe using ABC charts
Class teams update behaviours of concern using the school monitoring system Sleuth
Physical Interventions are tracked for individuals
The PBS Practitioners remain in touch with the pupil and class team once the plan has been issued to monitor, update and eventually close the plan

	Text38: There were six staff members who completed the initial training “Introduction to PBS” in January 2020 and their “Basic Functional Behavioural Assessment Skills” in February 2021
A member of the Senior Leadership Team supervises the Grove practitioners, they completed training their training in February 2021
The Grove Leadership team were trained in the “Introduction to PBS” in September 2022
Six further staff members  completed in “Introduction to PBS” in October 2022 and their “Basic Functional Behavioural Assessment Skills” February 2023
Three more practitioners are due to start training in November 2023

We aim to continue with Positive Behaviour Support as one of our strategies of support at The Grove as we have seen a reduction of behaviours of concern for the individuals with a PBS plan. We currently have one supervisor and 9 working practitioners. 

	Text39: A decline in behaviours of concern for pupils who have had a PBS plan.
The training implemented has given staff the tools and strategies to support pupils  and work alongside families to hypothesise reasons behind behaviour. Each practitioner has  completed at least one PBS Plan in school, with some staff having written 3 or 4 plans.
Staff knowledge and understanding of behaviours has extended beyond the PBS team as LSA’s  were all able to create and implement projects exploring behaviours of concern during February 2022. Staff are able to  unpick why and where behaviours might happen exploring antecedents, using this to share with  class teams and the pastoral team. 
Plans have offered various outcomes including:
- Increased communication
- Increased understanding of behaviours of concern
- Reduction is behaviours of concern 
- Support for respite
- Mental Health assessments 
- Increased engagement 

PBS Practitioners:
Use qualitative and quantitative data reports to analysis behaviour, so supporting a  decline in negative incidents and dysregulation 
Quicker analysis as staff expertise is developed; staff can support and plan using SCERTS  to support behaviours

	Text40: There has been increased collaboration with  
● Educational Psychology 
● CAMHS 
● Haringey special schools 
● Commissioner for vulnerable children 
The aim of Positive Behaviour Support (PBS) is to improve the quality of a person’s life and that  of the people around them. This includes children, young people and adults. We have seen the positive impact of PBS with pupils who have a plan and we want to provide a wider team to expand this offer.
We have learnt that the training does not work for all staff and some have struggled to maintain the PBS status after training. Our PBS supervisor remains vigilant in offering both one-to-one and group supervision, however they also have a strong attitude to maintaining staff within the PBS team who demonstrate a positive and proactive engagement with the approach, therefore several staff members have given up their PBS status. 

	Text3333: March 2022
	Text3434: Thrive offers a trauma-informed, whole school approach to improving the mental health and wellbeing of children and young people.

Thrive:
Uses relational strategies to meet the needs of children and young people when they are experiencing change, loss or significant life events.
Uses targeted reparative work to fill the gaps where children’s needs have not been met at the right time in their earlier development.

	Text3535: The Grove School recognised that our pupils are affected by ill mental health and wellbeing difficulties which impact their engagement in school both socially and emotionally and educationally. We wanted to ensure that we were able to provide a trauma-informed whole school to improve the mental health and wellbeing of children and young people.
	Text3636: As a school, we recognise that every young person has a right to feel comfortable, safe, special and have their needs met. We encourage our young people to express how they feel and recognise what they might need from those people around them. Therefore, building relationships and connecting with our pupils is really important as it enables them to trust us, talk to us, and feel safe with us.

Once a pupil has been identified by a class teacher as a candidate for the Thrive programme, the assessment can be completed following the online process. The Thrive assessment model is complex so the assessment must be carried out under the guidance of the Thrive licensed practitioner.

	Text3737: Purchased Thrive Online: a web-based assessment and action planning tool.
Training and licensing for three practitioners
Training for a Lead Practitioner (encompassing both Primary and Secondary)
Training is informed and based on established research in neuroscience, attachment research, child development theory and research into the role of  play, creativity and the arts

	Text3838: The three staff identified completed their training in February 2023
The Senior Leader completed their training in May 2023

We aim to continue developing the use of Thrive at The Grove.

	Text3939: Thrive is a whole-setting, systematic approach to early identification of emotional developmental needs in children and young people; therefore we are able to identify these needs within a formalised approach
We have seen an increase in building relationships and connecting with pupils who are part of the Thrive approach. 

	Text4040: Senior Lead for Mental Health (and Thrive) will lead the whole school in a workshop on Trauma Informed Practice on 30th October 2023
CPD opportunity has been offered for another practitioner to complete training in 2024
Senior Lead for Mental Health (and Thrive) will lead workshops on Trauma Informed Practice during 2023-2024 academic year

	Text333333: March 2019
	Text343434: Talkabout is a structured programme for teaching and measuring social skills. It is a whole scheme of work which helps us to assess, teach and measure work easily. It uses a hierarchical method of teaching social skills which means that having assessed the pupil using the Talkabout assessment, staff choose the appropriate level or book to start work at. 
Staff may start by developing a child’s self-awareness and self-esteem before progressing onto body language. They will then move onto conversation skills and then onto friendship skills and assertiveness.

	Text353535: The Grove wanted to ensure that they were using a structured evidence based approach to teaching social skills.
	Text363636: The Grove wanted to provide a team of staff who were able to use the programme of Talkabout; thus offering a formal approach to teaching social skills
To support pupils in their social engagement

	Text373737: We have a lead member of staff for the Talkabout Programme and six Scale 5 staff following the programme, which is used by:
Baseline assessments completed and tracked
Post intervention assessments completed and tracked 
Weekly planning and evaluations registers 
Class meetings with practitioner delivering sessions and class teams

	Text383838: Trained one member of staff to use Talkabout
That member of staff trained and mentored the Scale 5 practitioners to run the groups through six sessions 
Trained member of staff oversees and supports planning and implementation

	Text393939: During 2022-2023, 67 amount of pupils were involved in sessions, compared to 50 in 2021-2022Outcomes have varied for pupils, but include Increased communication  focusIncreased social engagement with peersImproved focus and self esteem socially and educationally Improved negotiation and problem solving skills with peers Increased confidence in formal and informal interactionsIncreased spontaneous communication Increased engagement
	Text404040: We have learnt that there are still some pupils Alex Kelly is not appropriate for. Where this has been the case groups were rearranged and the pupils were reassessed for other interventions. 
Tracking of progress for some staff has been problematic with the assessment process being subjective, this can be addressed with staff being more diligent in using earwig to tag and track progress.  

Next steps:
To further embed social skills within Primary 
To promote groupings between departments as well as more social opportunities cross departments  
To create more opportunities to practise and develop skills learnt 
To increase creativity to sustain engagement
Progress to be tagged and tracked more consistently on earwig
The MDT team are looking at creating their own programme for pupils unable to access Alex Kelly

	Text41: RB
	Text42: Autumn 2020 & Spring 2021
	Text43: Proactive strategies:
Class team to plan relationship and confidence building activities (following R’s interests) for Personal Learning Time.
Class team to follow Alex Kelly social skills program to develop self-esteem and self-confidence.
OT referral to ascertain if there is a physical reason behind R’s refusal to join in writing and practical activities such as PE and food tech.
Staff to continue building relationships with R using his interests and age appropriate discussions. 
In lessons be supportive of his needs and challenges, assist with his work and prompt him to take a break and return to the activity.
Staff to record work refusal and refusal more consistently on school behaviour software Sleuth, including antecedents, lesson, type of work refused as well as alternative work offered and strategies used. 

Skill teaching:
Teach appropriate escape behaviours such as regular breaks built into lessons and use of appropriate refusal. 

	Text44: Challenges:
Anxiety, which impacted engagement
Relationships with new or unfamiliar people
Understanding some social expectations
Maths and English attendance / engagement
Refusing appropriately
Persevering with tasks he perceives as difficult
Expressing a need/asking for help
Maths - working at approximately year 5 (we believe due to lack of engagement)
English writing at below expected levels.

R was missing a substantial number of lessons and learning time while at school which could negatively affect his long term academic progress and life outcomes. 

This behaviour also impacts other pupils' ability to learn as it can become distracting and disruptive.

	Text45: Attention levels increased 
-July 2020 - Stage 4. 3 -4 years Attention  under voluntary control. The child is beginning to control their own attention. Attention is still single channelled but it can be stopped / restarted -under the child’s control without adult support.
-July 2022 - Stage 5. 4 – 5 years   Two channelled attention. At this stage the child can do 2 things at once. The child is ready for the whole class teaching.

Progress seen in Lifeskills passport such as generalisation of skills including:
-Progress in Social Self Skills
-Progress in Independence Skills
-Progress in Travel Skills

Improved engagement academically and socially with both peers and staff.

	Text46: Negative behaviour logs decreased:
129 incidents logged 2020-2021
59 incidents logged 2021-2022
44 incidents 2022-2023

Subject Current Attainment:
English Level 3 
Maths Level 3
Science Level 3
GCSE Geography - Mid-course
Computing - Mid-course

	Text47: Future plans:
-English Language GCSE 
-Maths GCSE
-Combined Science GCSE
-Complete Geography GCSE
-Complete Level 1 Computing Course

Likely to look at going to college on a level 2 course.
If he doesn’t get a Grade 4 in English and Maths he would still need to study both
English and Maths at College alongside a Level 1 or 2 course
Looking at ICT based courses at College 

	Text4141: ZB
	Text4241: Started 2019
	Text4341: 2018 - April 2022 Art Therapy 
2018 -2019 Intensive support at home as part of a social care plan, working with parents to understand autism, practice play skills and explore appropriate behaviour management. Weekly home visit from Pastoral Lead.
November 2019 - February 2020 Worked with family and Tavistsock to understand reasoning behind behaviours
2019 Introduced Zones of Regulation 
Alex Kelly Social Skills sessions introduced October 2020/2021 with a percentage of 72% and ended 2022/2023 at 76%.
June 2023-ongoing - Started Trauma Informed mentor session with practitioner, focussing on relationships, puberty, inappropriate touch and being with others

	Text4441: October 2018 - 
Experiences a high level of anxiety every day. He is able to manage this on some days through talking about his anxieties, clear structures and when adults put in place clear expectations for behaviour. 
There are days when he also exhibits anger, particularly in response to change and uncertainty. Finds it more difficult to understand and manage his anger. On these days, he is unable to attend to learning or class activities and becomes very dysregulated. 
He finds it difficult to accept mutual regulation through talking, and he resists the structures and expectations in place. At these times, for his own safety, physical intervention is used, as a last resort.
Dysregulated behaviours include being extremely restless and destruction of the environment such as pushing over furniture, pulling things from shelves and walls, climbing and jumping from height. When an adult attempts to intervene, he will kick, spit, scratch, pull hair, bite, throw and hit.
Often talks about who is or who is not at home or when parents have come home during the night. He finds it particularly difficult when father is away from home. He also reacts to the bus journey, changes in environment and changes in adults in school.
Z presents with physically challenging behaviour. When he is particularly heightened/dysregulated Z will not distinguish between adults and students and could be harmful to anyone in the space around him.

	Text4541: Now uses the Zones of Regulation to self regulate and accept co-regulation
Able to engage with peers appropriately and express likes / dislikes 
Able to accept changes in routine 
Can accept changes at home 
Is able to engage in family routines for example will cook for family, manage self-care and safely engage in family outings

	Text4641: Achieved 94.92% Phonics Phase 5 during 2022-2023
SCERTS 2019 Language Partner → July 2023 Conversation Partner
Progress in Stages of Development (seen via school files)
Behaviours of concern have decreased:
-2018-2019 55 Incidents (mostly physical aggression towards staff/peers)
-2019-2020 82 incidents (mostly physical aggression towards staff/peers)
-2020-2021 84 incidents (mostly physical aggression towards staff/peers)
-2021-2022 0 incidents
-2022-2023 19 incidents (inappropriate touch & physical aggression to peers)
No physical interventions have been used since 30th June 2021

	Text4741: Continue mentoring 
We anticipate he will continue at The Grove and attend our 6th Form

	Text41411: RQ
	Text42411: September 2021 - ongoing
	Text43411: Full PBS Plan October 2021
2021 - Requested Local Authority OT to review the family home to ensure safety and 
Full PBS Plan December 2022
April 2022 started Risperidone at school (work with CAMHS to support regulation)
November 2022 supported parents and Epilepsy team to see RQ for Epilepsy diagnosis

PBS Plan October 2021:
School Pastoral team member to offer support to the class as needed
DSL to remain in regular monthly contact with CAMHS regarding behaviours
Support from Pastoral team member to work with R’s class staff team to ensure consistent logging of behaviours on Sleuth to track behaviour
Implement clear behaviour strategies which will support consistency, accountability and structure to R’s day
Personalised schedule for R 
Offering frequent breaks, which can include the trampoline and swing outside
Using the SCERTS framework to set targets
Continued development of secure relationships with the staff team 
Adult support that is calm, reassuring and consistent (a team of staff rather than just one member)
Development of a strong team which is able to offer the support and security that R needs
The Grove OT to work provide class with strategies to support R’s sensory needs 

PBS Plan December 2022:
A push with visuals to support communication via his communication folder 
Develop ability to request access to (using communication) items that he likes
Clear routines, boundaries and responses
Simple, clear and concise instructions
Movement breaks at regular intervals
Sensory based strategies: sensory box inc. fidgets, deep pressure, 
Provide R with the opportunity to choose and make decisions
Praise any good action and behaviour
Intensive Interaction and Attention Autism strategies
Preparation for, and support during, transitions

Other areas:
Work with Clinical Commissioners to support family / network early 2022
Work with Social Care 

	Text44411: Academic year 2021 - 2022:
Sudden unexplained incidents of physical aggression directed at others, over 270 behaviour incidents logged in one year
As a consequence of some of R’s behaviours, staff had to go to the Accident & Emergency department at the hospital. This is despite medication changes and a prescription for risperidone for RQ.
Behaviour logs
September 2021- July 2022 - 273 incidents recorded 
209 including physical aggression towards staff
114 including property destruction

	Text45411: Decrease in behaviours of concern
Engagement with staff
Can make requests using a PECS book / strip
Able to self regulate on a bean bag within the class setting on a regular basis 
Can accept co-regulation, will use the swing or trampoline

	Text46411: Reduction in behaviour logs September 2022 - July 2023:
91 logs of behaviours of concern
45 included physical aggression towards staff
41 incidents included property destruction

RQ has been able to remain in the family home with the support of a large carers package
RQ has been able to remain in The Grove school with a bespoke support plan 
No staff went to hospital as a result of the behaviours during 2022-2023


	Text47411: To work with the family to find a suitable Post 16 placement 
To continue supporting the family throughout this year as RQ’s medication is amended (particularly epilepsy medication)

	Text48: The Grove Speech and Language therapist (SALT) supports teams through training, in-class support, targeted and specialist support. The SALT also runs workshops and offer support to families. The SALT attends the weekly Multi-Disciplinary Team Meetings (MDT). When a pupil first starts at the Grove, the SALT will carry out initial assessments and will start observing new pupils, often within the first 2 weeks of a pupil starting at the school. Pupils are assessed on their communication but also on their functional skills such as their attention levels and developmental stage and play. After the initial assessment it will be decided if a child needs further or formal assessments. SALT will prioritise pupils on a needs basis, this can be through referrals made by teachers or as a result of data on ‘My Concerns’ and ‘Sleuth’, which are discussed at MDT meetings. The school is proud of their holistic and eclectic approach and will work closely with families and agencies.A summary of the assessment findings, skills, challenges and support strategies are documented in the Personalised Support Plan (PSP), these are reviewed termly together with families or carers. PSPs reflect the range of different skills, barriers and support strategies, such as a pupil is “starting their journey in understanding symbols”, where others are verbal, using eye contact and using gestures appropriately, but needing help with ending a conversation, resolving conflicts with peers or retelling events.  It is clear from documentation that the school has a very detailed understanding of each pupil’s abilities and support needs,and has a wide range of interventions and supports in place to help pupils communicate and socialise in their preferred way.Admission reviews are used to meet with the team around the pupil and gather as much information as possible. The school also identifies a pupils SCERTS communication stage. The SCERTS framework is applied school wide to help the school identify which class a pupil will attend and set EHCP targets, these are linked to the Personal Learning Plans (PLP) and are assessed and updated on a termly basis. Annual review reports document what has gone well and what has not gone well and illustrate progress against SCERTS and academic targets providing narratives of their progress in; their use of words, Augmentative and Alternative Communication (AACs), or social interaction with peers such as requiring less direct adult support in the lunch break. Pupils make good progress in their preferred Social Communication targets.In interviews, staff reported that the school is reducing the use of the PECS communication system and is increasingly using core boards, language boards and vocabulary boards. Since teams have received training and support, staff fed back that practice has become more consistent. Staff gave examples of pupils improving dramatically in their social communication, an example was given of a pupil who what initially supported through intensive interaction and is now able to construct three-word sentences.  Other staff mentioned pupils in the more formal pathways often needing support with developing social circles.  In interviews staff reported that the school strives to have a “neuro affirming approach where a child’s preferred way of communication is accepted and championed”. Case studies describe approaches employed to support autistic pupils in their communication and social engagement and the positive outcomes achieved, for example the school introduced Positive Behaviour Support (PBS) as part of a Local Authority pilot and this has increased communication and engagement. The school also shared a case study of social skills programmes such as Talkabout, where the school involved 67 pupils in sessions, and helped pupils increase their communication and social engagement with peers. Individual case studies describe a pupil benefiting from joining the Alex Kelly socials skills program, which helped a pupil progress in social skills and engagement academically and socially.
	Text4848: In most observations, autistic pupils were supported in understanding what is being communicated to them by staff, communication supports were differentiated appropriately to meet individual communication needs and across the different pathways and key stages. Total communication is evident across most environments. In almost all observations, autistic pupils were supported to express their views, feelings and wants by having access to bespoke resources or tools. Visuals were available during lunch time, outdoor play and structured activities and portable bespoke communication supports were brought along when leaving the classroom. In a couple of observations staff relied on verbal instructions and did not always use the available and differentiated communication aides. This led to staff repeating the verbal instructions or choices or students became restless and unsettled. Pupils with limited verbal communication could have been supported more consistently by using total communication strategies, including available visual supports, as part of a graduated approach to learn to understand what is being communicated, express feelings or making choices when pupils become restless within lessons or when there was an unexpected wait.It was evident in observations that pupils feel confident to socially interact with staff and were curious and appropriately supported to engage with members of the public.Through interviews and observations, it was evident that pupils are supported to socially interact with peers, some exemplary lessons or activities were observed where pupils engaged in structured and purposeful social interaction with peers in social skills lessons, games, music or sports. The lunch break provides positive play and social environments for the pupils. The school has recently introduced timetabled activities to support more structured play time activities for primary pupils to choose from after their lunch. The school has introduced a number of lunchtime sports clubs which have been developed around the likes and interests of secondary pupils, which also helps pupils who are working on formal sports qualifications. The school has introduced table top games after lunch time which has resulted in pupils engaging positively with peers and reduced incidences.In a around a quarter of lesson observations, there were missed opportunities to place a greater emphasis on supporting pupils to interact and learn with each other or work in pairs during lessons. The school could consider how these activities can be planned in a way to promote this. 
	Text482: The skills and challenges of autistic pupils are outlined in their PSP plans. Staff described how they identify strengths and challenges to learning and independence using a range of different assessment tools, such as attention levels and developmental stages, which enables them to identify appropriate targets and goals.PSP plans identify tools and approaches that should be implemented to provide suitable levels of pupil support in activities, during transitions, and coping with changes and make choices. The sampled plans included references to the use of task schedules, activity planners, social stories written checklists or use of Aided Language Display boards and AAC’s. Some pupils have additional PBS reports, these document a range of assessments, such as functional assessment screening and motivational assessment tools. Resulting in a list of recommendations including consistency in communication tools, developing flexibility and tolerance.The Education, Health and Care Plans (EHCP) and therapy goals are broken down further in PLPs to achievable and measurable steps for learning. The school tracks progress on independence skill in a range of ways: on the Life skills Progression maps and in annual reviews, through SCERTS, PLP and Transition towards Adulthood planning tools. Annual reviews include ‘Earwig’ evidence with photos and narrative of participation and positive achievements.The school has robust systems to track academic attainment, analysing different strands of progress, including how pupils with co-existing diagnosis are progressing. The few pupils who made below expected progress are receiving comprehensive MDT, pastoral interventions. Pupils across all key stages and pathways make good progress, learners take pride and ownership of learning such as Entry levels in maths, English and AQA Sports Leadership.During interviews various staff shared the success of the careers programmes.  They report they start teaching life skills at an early age, progressing to community-based life skills. Pupils attend workshops in woodwork, and garages, attending local colleges, and working with local business, including restaurants, supermarkets and law firms. The school has an inclusive internship programme and gave an example of a young person who needed a lot of support in year 7, who is now travelling independently across London to go to their paid job. A pupil mentioned they particularly enjoyed meeting with experts in industry. In interviews, staff gave examples of how they have supported pupils in following routines, coping with change, making decisions and becoming more engaged – and the positive outcomes achieved as a result. The pastoral team gave examples of pupils who struggled with anxiety affecting their attendance after the summer break. The Pastoral team did home visits and implemented a plan to slowly support the pupil to spend longer times within school. The school reported that 100% of the 6th form pupils attended internships and are still there and come to share their experiences with current pupils at the careers fair. Families reported that the careers fair was inspirational and gave their child hope they could work in the future. Case studies describe personalised approaches to support individuals in becoming more independent and developing daily life skills and identify outcomes achieved from this support. For example, one pupil with high anxiety levels and subsequent low engagement and struggling to make progress, received detailed support to decrease anxiety, subsequently increasing confidence and academic attainment and is now planning to do GCSEs. Staff shared an additional case study of helping a pupil transition during play time activities using 5-minute timers, they learned to take turns on their preferred equipment, and are now accessing other play activities, helping them to build relations with other pupils and be more regulated.
	Text483: Within all observations, pupils could work out what they must do now and what they are expected to do next. Transition supports are established and embedded in practices, for example sand or screen timers counted down or referred a pupil to check the schedule to the whiteboard. Many pupils were confident and independent in updating their schedules and staff referred to visual now and next to focus pupil’s attention. Some exemplary practice was observed when staff used portable and adapted visuals to share the learning objective and lesson schedule, and referred back to these with pupils throughout the lesson helping pupils to reflect and improve their skills.The environment is set up to enable autistic pupils to carry out tasks independently or with minimal prompts.  Classes are well organised and pupils were able to collect or return equipment and update schedules independently.  The school environments is designed to a high standard where functional life skills can be practiced. In almost all observations, staff provide the right level of support to enable each pupil to experience a sense of completion and success whilst helping them develop skills of self-reliance and resilience. Where this was done particularly well, pupils were engaged in learning or worked independently. Some pupils engaged with activities from a distance and came to join the activity in their own way or when they were ready.  Pupils are supported to actively express preferences, make choice and take decisions; visuals were portable, choices were given and pupils were encouraged to make choices using visuals, words or pointing when requesting lunch. Where this was done particularly well a pupil was asked if they wanted to watch or participate in a group learning activity after recovering from a difficult moment, or pupils were choosing what games to play with whom.Pupils are provided with opportunities to consolidate and develop daily functional skills, numbers were practiced during music, pupils helped tidy or wash up after activities and helped with getting resources ready for the next activity.There were a couple of missed opportunities where adults were quick to step in to- do- for the pupils or to suggest a break, rather than involving pupils in the problem-solving. In a small number of lessons, schedules or objectives could have been made clearer or in-task schedules or checklists could have facilitated engagement and independent work. The school identified in their action plan to further develop the confidence of support staff in understanding how to fade out prompts and allowing pupils to problem solve and develop their independence in learning, which should help fine- tune practice further.Staff should continue to develop how they can organise and reference objectives throughout the lesson, and what resources would best enable pupils to; develop problem solving, independence and self-assessment.
	Text4834: The Grove school has an Occupational Therapist (OT) and assistant. They effectively deliver universal, targeted and specialist supports in a variety of ways across school. They support class teams with implementing sensory strategies for new pupils, ensuring the right equipment is in place to support sensory regulation but also the correct physical adaptations such as pencil grips. The OT supports staff to use equipment and strategies correctly. The OT has positive relations with the team who can alert them to any issues. The OT will attend class meetings and offer training during induction and insets. They offer workshops for families and families report they are responsive and support families with their concerns. Staff and families can make referrals and this will then be discussed in the MDT meeting, to help establish why pupils are presenting a certain way and what strategies should be put in place.Initial sensory assessments, completed by the OT during the first half term, allow the school to gather information on the challenges each autistic pupil may have in regulating sensory experiences.PSP plans have a section on “Emotional Regulation: My Sensory Needs and Wellbeing” this section describes how each pupil presents. The section on key challenges and difficulties, and “how to help me stay in the green zone” list a range of sensory supports.Each pupil has an EHCP/SCERTS target in their PLP for Sensory and physical needs, for example “by the end of Key Stage 5 A will be able to access a number od personalised strategies, such as, outdoor gym use, colouring or pressure work to regulate their sensory needs” including incremental smaller steps towards the outcome target explaining what supports to offer during class or learning breaks to achieve the target. The PLP gets updated on how the pupil is progressing and listing the pupils’ strengths and challenges. Annual reviews provide a summary of progress, such as 100% progress in being “able to ask (verbally) for time out of class on all occasions, wit and summary of what a pupil has learnt.Examples of sensory strategies, which were seen to be used to good effect during the assessment period, included provision of purposeful movement breaks, the use of a wide range of regulation areas, and the use of in class strategies such as fidgets, weighted vests, seating, chew toys and ear defenders. Each class has and OT Equipment spread-sheet to help staff understand and check what equipment and support can be used with each pupil. In interviews staff shared how they receive regular training on sensory regulation, delivered by the OT team, and how the OT team are also available to staff for additional ongoing advice and support. Staff felt equipped and trusted to use their own judgement to implement sensory strategies to help pupils get ready to learn. They reported that the availability of the additional spaces is beneficial to help pupils regulate.Individual case studies highlight that a pupil had a PBS plan and is now “able to self-regulate on a beanbag within the class setting on a regular basis” or “can accept co-regulation while using the swing or trampoline”
	Text48678: Where appropriate pupils can access sensory activities which they find enjoyable or relaxing. The school day is planned to include plenty of sensory engaging activities. When pupils were working on academic tasks, it was clear when they had a break and what their options were.Some lessons were supported by sensory engaging materials and resources, where this was done well pupils were offered a choice to opt in or out of sensory experiences using total communication strategies.Pupils were equipped to tolerate a range of sensory experiences within a safe and secure context. Where this was particularly evident was during music sessions, some pupils brought their ear defenders or joined the session from a distance, but all clearly enjoyed the sessions.Pupils have access to personalised sensory equipment to help them to regulate sensory experiences which interfere with what they are trying to do or cause them discomfort, such as ear defenders, work stations; chews, weighted vests and adapted seating or work stations.  All staff use warm and low arousal approaches, such as low volume communication, blinds and calm music.OT assessments are used to inform the sensory tools, activities or fidgets available to pupils whilst within the classroom, and throughout observations pupils were observed independently managing these. Where pupils appeared to be becoming dysregulated, staff encouraged pupils to take sensory breaks outside of the classroom, going for walks or accessing the farm.The environment is designed and maintained to a very high standard to support autistic pupils to self-regulate: sensory circuits are in place in the body workshops, there are soft play, sensory and water play rooms as well as an OT room and in and out door gyms as well as rooms for expressive arts. All classrooms have access to quieter learning areas, where pupils can take a break, the corridors and classrooms are spacious and low arousal.The school has an impressive range of specialist rooms where pupils can go to when they need a break, such as quiet rooms next to the classrooms, sensory rooms, calm rooms, body shops, in and out-door gyms.During observations, support staff demonstrated to have a good understanding of pupil’s sensory needs and were observed working proactively to offer or signpost pupils to sensory supports. Careful consideration has been made by staff to ensure that the environment across school supports pupils to feel safe and secure. Within classrooms, careful consideration has been given to the amount of information on the teaching wall to ensure that it is not overstimulating or cause a distraction to pupils. Low arousal practice is embedded and applied consistently such as calm and low volume communication and, low arousal corridors and classroom set ups and calming music.In a small number of lessons there were missed opportunities to link meaningful sensory teaching and learning activities to include opportunities for pupils to get involved or participate and work in small groups. For example, in one lesson, rather than watching the adult make the model, the pupils could have created their own models in groups which would have given them the opportunity to feel, smell and handle the materials.  Real life materials would have been more authentic or linking the attention autism activity to the learning activity that was about to happen. Or sensory exploration trays to support the topic could have been facilitated in a way for pupils to work and learn together.
	Text486543: A senior leader oversees well-being, behaviour, pastoral care and safeguarding.  The school has a team of 15 PBS practitioners, which was implemented as a result of a local authority initiative (see case study 1). The school reports this had made a significant difference in the way the school discusses, reports and supports behaviours of concern and report a reduction in physical interventions with a further aim to reduction altogether, in line with Restraint Reduction Network. The senior leader team was seen to be on hand and responsive when pupils were showing behaviours of concern. Sleuth data, where incidents are recorded, show a decrease in physical interventions. Sleuth data is used to analyse trends in behaviour which are discussed in MDT and MAG meetings. The school shared that the lunch-time table-top games were introduced as a result of noticing trends of spikes in behaviour of concern. These sessions where set up with the help of pupils and lunch breaks are now much calmer and offer positive opportunities to interact with peers.The school is in the process of becoming a trauma informed school, with a CPD programme in place to upskill the school team. The school has three Thrive practitioners, (Case study 2) who can assess pupils when there has not been an obvious trauma, but when staff, therapists, families, any one in the team notices a difference or is concerned about a pupil. The Thrive assessment will look at missed learning opportunities and creates a plan to fill missing gaps, these interventions can be implemented by the thrive practitioners but also within the class teams.PSPs includes detailed information how pupils present and regulate, as well as strategies to help them remain in the green zone. There is an additional well-being plan, which illustrates what makes the pupil happy and what supports help them stay calm. The Zones of Regulations are detailed and informative on how to support pupils present and can be supported when they are in a particular zone.  Referrals can be made to the PBS team, who work intensively with the pupil and the teams around them and produce a detailed PBS report including a range of assessment information, thorough analysis a of data, provide evidence of a reduction in behaviours of concerns as a result of a high needs care package at home and increased support in school with suggested support strategies.All pupils have SCERTS goals including realistic goals related to overcoming barriers to their emotional well-being. For example, one pupil “has been learning about their emotions and Zones of Regulation. They have been practicing the skill of identifying how they are feeling through choosing a zone to move their photo to.”In interviews and case studies staff describe the ways they have supported autistic pupils, in their emotional well-being, examples were given of supporting a pupil who struggled to come into school, by home visits, collaborative work with their home and a gradual return to full time attendance.  Staff gave examples of a pupil who was in crisis quite a lot, who has learned to express themselves saying they feel frustrated or tired, what zone they are in and what support they need. Case studies illustrate examples of pupils’ interventions, and supports and how this has helped them gain self-confidence, learning to engage with peers appropriately and reductions in behaviours of concerns.In interviews staff and pupils shared that there are many opportunities to learn in the community, such as work placement, workshops visits to theatre, go carting as part of a reward and meeting the new King.The school has achieved awards in Anti Bullying, Pastoral school of the year, Optimus Well-being awards, Healthy School Awards.
	Text486543765: Within most observations, autistic pupils presented as feeling safe, calm and confident. Within all observations, both planned and incidental, pupils appear to have developed positive and trusting relationships with staff and staff were seen to be calm and flexible around the current needs of pupils, using proactive and preventative strategies to avoid anxiety, confusion or distress from occurring or escalating. Minimal physical intervention was observed on one occasion with staff working quickly to intervene to stop a situation from escalating further by guiding the pupil out of the room. Senior members for well-being and behaviour arrived promptly.  The situation was diffused quickly, the presence of senior staff reassured the adults in the classroom, the pupils were reassured and given time out if they wanted.  The remaining pupils were encouraged to carry on with the activity which they completed successfully and were given a reward.  Staff’s response was seen to be appropriate and during interviews staff described how they only use restrictive practices as a last resort under the strictest controls and extreme circumstances, in line with pupils PBS plans.  In another observation, staff offered additional support to the pupil post incident, allowing them to quickly re-engage with their peers once it had been identified that they had reached their baseline. In another observation, pupils had to vacate their class to the body shop as a pupil had become dysregulated: pupils were calm and carried on with their snack break, and were able to return to their class and learning calmly and effectively.Within most observations, pupils had access to strategies or approaches which supported them to understand and regulate their emotions.The school use Zones of Regulation to enable pupils to identify and communicate their current emotions. Where this was done well, staff explained another pupils zone respectfully, saying they need some calm time and they would join the class when they are back in the green zone. During a couple of observations, staff could have referred to available portable visuals or ZOR to acknowledge or empathise with social-partner pupils’ restlessness or to show them their options, also during unforeseen changes in plans, rather than verbally instructing to stop the behaviour or to verbally suggesting to take a break. Pupils appeared to recover quickly and return to the planned activities.Throughout all observations, pupils were treated with dignity, status and respect and were provided with meaningful positive feedback which appeared to boost confidence and self-esteem. Staff approach and expectations were adapted to the needs of the pupils, ensuring that they felt valued and that positive outcomes and achievements were highlighted to them, rewards were seen to be offered. The secondary department could reflect on the use of more specific praise, rather than “good boy/ girl” and adapting “what is in the box” activities in line with age related interests.For the few pupils not ready to engage in learning, the school’s pastoral team develop highly personalised programmes and work closely with families. In a few observations where pupils had opted to be outside of the circle of activity, they were given space to engage on their terms. One pupil moved to join the circle.  The staff had anticipated this and left a space for the pupil to join when ready.The school environment provides an impressive range of facilities and rooms to support well-being, including the MUGA, outdoor and indoor gym, body shops, soft play, wet play and sensory rooms are well equipped to provide sensory regulatory input.
	Text58: 57 autistic learners left a response1. Are room is so bland and grey needs colour! Please could we put some life on the wall 2. this school helps me a lot and im work hard3.subjets i need to work on English, maths maybe a bit of help in English and maths4. children give out my books to me. children give me the rubber or glue or pencil to me.5. I like my lessons in the Grove school. I love to print out photos and sheet music as a reward.6. I am giving things to each other and helping everyone to tidy up.7. I get help in the lesson sometimes.8. I love The Grove because:I love my lessons making new friends9. Making new friends Merits Lessons Sharing is caring10. grove is grood11.ict is the support i was given 12 Give the English book Give the Maths book13 "Ilike the Grove. I like lerning"14. nothing I think 15.very good16. nah17. i need help sometimes help for maths18.I am so clever that I did work well but I needed help sometimes, and alex needed help a lot of times unfortunately19. in playtime i always want to go to the muga and i always go there and its really fun. in 3:00pm for a different time in assemblies i have reward time for 15 minutes but i need preferred it for at least half an hour. mr mills will always be an OG in my life20. good schoolenglishmathsscienceassemblysoftplaychoosing21.softplay choosing assembly art good school22.This school has playdoh23. a good school24. idk25. Na mate26.Good27. I love it sitting chair28. I like the lunch hallI like snack timeI like playtimeI like lessons29. its goodi love everybodyloves saturday night in performing arts30.it good31. I love it32. like it33. cool34. Because I like school Bakerloo happy The Grove is good35. The Grove is a good school36. the grove makes me calm and happy37. I get support by having a ready for learning checklist. I also get support by having a timer, support/finish card and a language board.its amazing because i get to see my brother and play lego when i do my work38. good39. Yes40. I like to play and learn with friends
	Text59: During interviews, staff described how pupil voice is often gathered through a range of different approaches, based on the identified needs of the pupils.  This can be through differentiated surveys, on issues as bullying and well being, reflection sheets are completed with pupils and daily check ins with the East pupils around social anxiety. Staff shared evidence of the variety of ways pupil voice is collected throughout the year, including a range of adapted forms and documents which have been created to support pupils to play an active role in their reviews and make choices about their future support and education.During the assessment the school shared a number of good news stories from previous pupils who have contacted the school after leaving. The school has an active alumnus, where ex pupils attend end of year prom.Feedback from autistic pupils, which was obtained through 57 completed surveys, evidences that the large majority of pupils feel understood and the support they get is good or excellent. The lowest number of positive responses was left by pupils when asked if staff ask them how best they can help the learners. The school should consider explicitly referencing how they dothis with pupils, through the outcomes and school’s target setting systems, to support pupils to understand how the school’s curriculum supports and prepares them for their next steps. The school is aware of the opinions of those who may have scored the support or help lower, through their own surveys and consultations.
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	Text5855555: 20 families or carer left a response:1 We have two children at The Grove. We feel truly blessed to have secured placements for them after a long and painful battle with our local authority. There is no provision locally that suited their needs. The support they receive is tailored to their individual requirements and as a consequence they are both flourishing academically as well as socially. They have never been happier and feel completely understood by all the staff. However, the fantastic support does not stop there. Parenting children with special needs can frequently feel very lonely and is often exhausting. All of the staff, from reception to senior management care about the parents welfare too and we have never felt more supported than we are here at The Grove. Furthermore, the regular training sessions they offer are incredibly valuable as are the coffee catch ups.2  I chose 'ok' for question 4, but my child has only been at the school for a few months. I'm sure we'll receive more advice as time goes on.3  Feel supported as a family and my child happy and safe4  All the support given for my child is always 5 star everything is always good. Nothing but so proud how far my child has come.5  I would like to know more about school and what happens there on a normal day for an insight into how things are there.6  When staff is unclear on how best to support my child, the staff is always keen to work alongside us as parents and find the best avenue to do so.7 Everything is excellent I wish they had hoilday club and after school club longer the school is amazing truly is I feel like I have won the lottery and its my child second home and even extended family8  Outstanding school9 Thank you for your amazing support and being a brilliant school for children with autism!10  Very pleased parents! Amazing school with amazing people working at the school11  My son really love his school and teachers.I am very happy that my son goes to this school. With this school support my son now can read and write. Also he is much calm than before.12  Our experience of The Grove school has been extremely positive. We feel our daughter is very well supported and understood - the school considers the individual and understands every child on the spectrum is different and that autism isn’t just one thing. They look at what each individual child needs rather than expecting anyone to fit into a rigid system. We feel our daughter has a specific individually focussed support and learning package that suits her and aims to meet her needs and when things need changing and adjusting, they are flexible and listen. They meet her where she is, and gently encourage her to do better in a way that she can manage. There’s no judgement when things go wrong we focus on solutions. We as parents also feel supported and understood. Miss Santi and her whole team have created a wonderful warm accepting safe environment that celebrates difference and gives children with autism a chance to be themselves and shine. Our daughter now has ‘autistic pride’ and self acceptance and a language to to express what she needs that we never saw before. We feel extremely lucky to be part of the Grove community.13  Fantastic School.14 Lovely warm school, a real family feel with great morale. This has been the best move ever for my child.15 Since my son transferred to the Grove from a mainstream school, we have always felt supported. My son is very happy with the classes, he doesn't get as anxious before. He has made friends and the teachers listens to all his concerns. All the staff from administration/reception to the teachers are always very welcoming and friendly. I feel very safe about my son attending the Grove.16  The Grove is outstanding school for Autistic children17 We are new to the school, only a few months in, so giving a robust longitudinal view is not possible. However we've been thoroughly impressed by the way the school has supported daisy and engaged with us as parents. Very grateful for all the hard work18  The support and help at The Grove school is just amazing. Our child had blossomed and is now excited about where life can take him. Full support is given to his needs, as well as high expectations of what he is capable of achieving. His growth at the school is that of a rounded person not just academically.19  The Grove has been so supportive with our son - who had never attended full time school. As parents we are confident our son will thrive at The Grove.20 There are no therapies or services to access. The Grove staff do a good job but its all about results.
	Text5966666: In interviews, staff described how family, carers and/or advocates are supported and involved. Views and wishes of families are included within the reviews to ensure that their views and wishes informs their child’s support. The school seeks feedback and  is willing to listen and adapt processes to meet the family’s requests. For example, the school recently held a consultation with parents on home- school communication as some parents would like to receive specific details. A parent is going to lead a working party as a result.The school hosts  coffee morning, which parents report reduces isolation and workshops for parents on a range of topics delivered by staff and therapist on topics such as sleep, toilet training, communication systems, ADHD etc.The school achieved Nasen award for co- production with families in 2021, and achieved Pastoral school of the year award.Feedback from family members, which was obtained from 64 completed surveys, evidences that 95% of families feel the support their child is given is good or always good. 94% of families feel that staff’s understanding is always or mostly good. When asked about the way they are kept informed and advice given by the service 90% feel that the support is always or mostly good. Although the majority of survey responses are positive, the lowest number of positive responses was left when families commented on the advice they are given by the service, with 5% feeling this was poor and 9% feeling it was ok, but could be better. Although the service described how they support families in a variety of ways, they should continue to explorealternative ways, or reintroduce current ways, in which training, advice and support can be accessed by families.
	Text66: It is clear from documentation that the school has a very detailed understanding of each pupils’ abilities and support needs. Communication supports were differentiated appropriately to meet individual communication needs. A wide range of interventions and supports in place to help pupils communicate and socialise in their preferred way. Exemplary practice was observed such as games, music and sports.
	Text67: The school could place a greater emphasis on supporting pupils to interact and learn with each other or work in pairs during lessons. Pupils with limited verbal communication  could be supported more consistently by using total communication strategies, including available visual supports, as part of a graduated approach to learn to understand what is being communicated, express feelings or making choices when pupils become restless within lessons or when there was an unexpected wait.
	Text68: The school has robust systems in place to track and academic attainment. Pupils across all groups make good progress.Careers and the world of work starts at an early age and offers real and meaningful opportunities to engage with work experience and internships.Transition supports are established and embedded in practices.The environment enables pupils to carry out tasks with minimal support.
	Text69: The school identified in their action plan to further develop the confidence of support staff in understanding how to fade out prompts and allowing pupils to problem solve and develop their independence in learning.In a small number of observations, staff should continue to develop how they can organise and reference objectives throughout the lesson, and what resources would best enable pupils to; develop problem solving, independence and self-assessment.
	Text70: The environment is designed and maintained to a very high standard to support autistic people to self-regulate. Low arousal practice is embedded and applied consistently Support staff demonstrated to have a good understanding of pupil’s sensory needs and how to support them effectively. 
	Text71: 
	Text72: Positive and trusting relationships were observed between pupils and staff. Rapid and calm responses to incidences and effective use of the environment result in pupils returning to learning calmly and effectively.The school environment provides an impressive range of facilities and rooms to support well-being.The school offer a wide range of well-being support.
	Text73: During a couple of observations, staff could have referred to available portable visuals or ZOR to acknowledge or empathise with pupils’ restlessness or to show them their options, also during unforeseen changes in plans, rather than verbally instructing to stop the behaviour or to verbally suggesting to take a break. Pupils appeared to recover quickly and return to the planned activities.
	Text6611111: Generally positive feedback from pupils.Pupils take pride in representing the school at the school council and having their say, such exploring better IT equipment.Pupils enjoy extra-curricular activities, such as theatre, career workshops and fairs, go carting and meeting the king.
	Text67545346534545: A few students reported in the surveys that they didn’t feel staff listened on how they want to be helped which the school should explore further
	Text68EEERTTT4T: Generally positive feedback from pupils, and the school is aware of the opinions of those who may have scored the support or help lower, through their own surveys and consultations.Pupils take pride in representing the school at the school council and having their say, such exploring better IT equipment.Pupils enjoy extra-curricular activities, such as theatre, career workshops and fairs, go carting and meeting the king.
	Text69111111: Although the majority of survey responses are positive, the lowest number of positive responses was left when families commented on the advice they are given by the service, with 5% feeling this was poor and 9% feeling it was ok, but could be better. Although the service described how they support families in a variety of ways, they should continue to explore alternative ways in which training, advice and support can be accessed by families.
	Text7065634643436: Thorough MDT approaches provide holistic, eclectic flexible pastoral support.The school uses robust reflective practice and research to inform change and interventions, the SLT is aware of the schools’ strengths and areas for development, in their own words: “nothing is not reviewed”.The school shared an impressive range of collaborations and awards, as well as links with external organisations including research.In interviews staff reported that the school strives to have a “neuro affirming approach where a child’s preferred way of communication is accepted and championed”. 
	Text71111111: 
	Dropdown61: [Advanced]
	Text7_02a5d9ba-4f8e-4796-8cd2-3ac801a300da: 15 December 2023
	Text6: • The Autism Accreditation Committee found clear evidence from the report that staff have a robust working knowledge of evidence-informed approaches associated with good autism practice. They can adapt these specialist approaches so that support is highly person-centred and tailored to individual abilities, interests, preferences and challenges.• Each autistic young person develops skills in communicating and socially interacting with others. They become more confident in carrying out tasks independently and in being empowered to make their own choices which helps them to have greater control and self-autonomy in their lives. They enjoy an increasing range of sensory experiences whilst developing regulation strategies to help them avoid sensory overload. • Support enables autistic young people to take part in activities which are purposeful and engaging and which promotes their emotional well-being and social inclusion. Proactive and preventative strategies are employed to help each autistic individual avoid anxiety or distress and to help them understand and regulate their emotions. • The Committee took into account the largely positive feedback from surveys as well as case studies submitted by the provision. The Committee also gave careful consideration to the areas of development identified in the report. The Committee are satisfied that these mostly relate to a limited number of observations or can be considered as ‘fine tuning’ existing good practice.• However, the Committee recommend that the school carries out a robust evaluation of how effectively and consistently augmentative and alternative communication tools are employed with pupils with limited verbal communication to help them understand what is going on and to enable them to express their thoughts, feelings and wishes. The Committee are confident that the school will carry out such a review with reflection and a lack of complacency. • It is with that recommendation, that the Committee conclude that the school should be given an Advanced award. Congratulations for continuing to demonstrate standards of excellence in supporting autistic young people. 
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