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Introduction 
 

It is the duty of all staff to maintain high levels of care of pupils at all times. All pupils 
and staff are entitled to learn and work in a safe environment without fear of the actions 
of others. 

The Dales School believes that:  

● Behaviour is a means of communication – we must ensure that all pupils 
are supported to communicate their needs safely and appropriately 

● With the right support and intervention, children and young people can learn 
to improve their behaviour and manage it well 

● Mistakes are part of the learning process, and we recognise that all pupils 
are at different stages of the developmental process 

● All pupils have learning difficulties which may impact on how they learn to 
behave 

● All adults can learn strategies to support children and young people to 
improve their behaviour. 

● Trusting, safe and meaningful relationships support the children with a 
sense of belonging which is needed before learning can happen. 
 

 
Maslow Hierarchy of Needs 

 
A consistent and positive system of managing behaviour is essential. The Dales 
School adopts a relational approach. We believe that we can support pupils in school 
through: 
 

● The quality of our relationships with them and each other 
● The quality of our provision 
● A well-structured environment with clear routines 
● A well-informed understanding of their needs 
● The differentiation, scaffolding and support we put in place  
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● Observation, evidence gathering and continuing reflective practice so that 
our planning and next steps are well informed and planned 

● Working in close partnership with parents and carers 
The Dales School uses a range of strategies from the Trauma Informed Approach 
which is a strengths-based approach that seeks to understand and respond to the 
impact of trauma on the child. These strategies support staff in seeking to understand 
the behaviour and creates a compassionate staff team.  
 
This Therapeutic Approach does not mean that poor behaviour is ignored or the word 
‘no’ is not used.  Behaviour management is about guiding a child's behaviour towards 
appropriate ways of behaving.   
 
We believe that a relational, consistent and constructive approach is the best way to 
guide a child's behaviour.  
 
 

Our School Rules 
 
 
                           Be: 

 
 
 
 
These rules are designed to include and not exclude. They are a shared language 
between all staff. 
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Definitions 
 

Behaviour The communication of an unmet need 

High level 
Behaviour 

Conduct or actions that are demanding, provocative, testing and 
not recognised as the norm that may cause harm, injury or 
distress. 

Medium Level 
Behaviour  

Actions which involve a penalty or removal of a privilege, aimed 
at encouraging more acceptable behaviour. 

Low Level 
Behaviour  

Actions that repair damage or ease distress caused by 
challenging behaviour. 

Physical 
Intervention  

“…the use of force to control a person’s behaviour…”  

DOH / DFE R.P.I July 2002) 

● RPI should only be used as a last resort when all 
● de-escalation/behaviour strategies have been exhausted. 
● The intervention must be a reasonable, necessary and 

proportionate response to the occurring situation and 
wherever possible avoid RPI. 

● RPI should never be used as a punishment. 
● Where force is necessary, it must be used in a way that 

maintains dignity for all concerned 
● It must be ‘reasonable in the circumstances’                

(DFE July 2013)  
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A Relational Approach  

 

At The Dales School we use a relational and therapeutic approach to behaviour, which 
aims to foster independence of children by teaching them how to develop internal self-
regulation and self-discipline.  

The aim is for the pupils to increasingly be able to self-regulate and behave pro-
socially, without the need for adults to manage their behaviour. Consequently, 
concerning behaviour should be analysed to understand and act proactively instead 
of reactively.    

 

Communication 

We believe that behaviour is a communication of an unmet need. We adapt our 

communication to meet the needs of the children to ensure spoken language is being 

reinforced.  We use a Total Communication Approach to support language learning.  

This includes both paper-based and power-based AAC tools (Augmentative and 

Alternative Communication), for example communication books and ipad software.  

We encourage independence with the use of visual support (e.g. visual timetables and 

schedules for sequencing tasks).   We adapt communication in transition times to 

increase predictability and thus reduce anxiety. 

Our school environments are communication-rich and low-stim.  We promote 

adaptation and simplification of our own language and the use of communication 

strategies and tools appropriate to individual learners.  These adaptations seek to 

increase the understanding of the children and their capacity to access and participate 

in learning and social interactions.  We work collaboratively with the therapy team and 

our enhanced teaching assistants around appropriate adaptations to the environment 

to meet the variable and changing communication needs of the children. (See 

Appendix 2). 

 

 

Boundaries and Expectations  

For our relational approach to be effective, tight boundaries that are consistently used 
are imperative.  The approach requires high expectations from all staff and the 
expectation of staff to develop relationships with the children that can help the children 
even at the most difficult of times. We encourage our staff to be unshockable in order 
to help and support the child to connect the behaviour with our expectations and next 
steps.  

 



6 
 

Routines and Structure 

At The Dales we believe that structure and routines are fundamental and offer our 
children the opportunity to be successful.  Routine and clear boundaries support our 
children to feel safe, support their growing independence and will reduce anxiety.  
Each class in school sets their routine to meet the needs of the children.  The routines 
include opportunities to socialise with their peers and be taught interpersonal skills 
and opportunities to engage in a range of learning experiences. These routines are 
key to building relationships and supporting positive behaviour.  

 

Building and Repairing Relationships (including PACE) 

Everything we do is rooted in positive relationships.  We use PACE (playfulness, 
acceptance, curiosity and empathy) to develop safe, trusting and meaningful 
relationships alongside clear boundaries and expectations.  Using PACE helps adults 
to slow down their reactions, stay calm and tune into what the child is experiencing in 
the moment.  It is important that we have consistent, but not rigid, ways of dealing with 
pro and anti-social behaviours. Consequences should either be developmental, for 
example helping the child understand the impact of their behaviour or protective, 
preventing them from behaving in antisocial ways until they receive the support that 
they need that helps them to make better decisions.  

 

 

Whole class rewards are used to support positive experiences and create positive 
feelings, these positive feelings can create positive behaviour. Working towards a 
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shared goal in class can be empowering for the children and create these positive 
feelings. We are not accepting the behaviour that is harmful.  

 

 

 

Zones of Regulation 

We use the Zones of Regulation curriculum to help children develop their social, 
emotional and sensory regulation. The sequential lessons help children to learn about 
their own regulation system and how they can adjust it. Throughout school and in 
every classroom, we have the four colours of the zones to support the children visually 
and verbally to self-identify how they are functioning in the moment.  Children explore 
a variety of tools (sensory equipment, calming techniques and thinking strategies) that 
they can use to regulate with growing independence. Staff collaborate with the therapy 
team to identify the appropriate tools.  As the curriculum develops, children are taught 
to understand the impact of the zones on other people’s thoughts and feelings.  It also 
develops emotional language, understanding of facial expressions, triggers and 
insights into their own behaviour and problem solving.  
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Whole School Practice - Trauma Informed Practice  

School staff consider the experiences of the children, including any experience of 
trauma. We ensure that we offer ‘safety cues’ in all aspects of the school day and this 
includes meeting and greeting each child as they arrive at school.  We seek to 
understand any triggers and offer adjustments and support. The emotional wellbeing 
of the children is paramount in school.  Our in-house Mental Health OT offers 
evidence- based interventions that aim to repair and regulate in playful, enriched adult-
child interactions.  These interventions are designed to bring down stress hormone 
levels (e.g. from toxic to tolerable) enabling them to feel calm, soothed and safe.  This 
is to support learning, quality of life and protect against stress induced physical and 
mental illness, now and in later life. Our PSHCE and life skills curriculum contains 
learning around mental health and relationships and is intended to enable children to 
make informed choices about how they relate to others and how they decide to treat 
their bodies and minds.  

Staff are educated in the art of active listening, dialogue, empathy and understanding.  
At The Dales, policy is not based on punishment, isolation and sanctions, instead it 
models enquiry, resolution and interactive repair.  

We nurture and value our staff team and believe their own emotional regulation is 
important for staff to engage with children in positive interactions.   

Motor skills and Occupational Therapy  

Our in-house Physical/Sensory Occupational Therapist provides training to all staff as 
well as support for Enhanced Higher Level Teaching Assistants (EHLTA’s) to identify 
sensory differences and/or motor  difficulties which may impact upon a child's ability 
to engage and participate in the classroom environment.  Our Occupational Therapist 
provides advice and strategies to develop underlying skills or adapt the task or 
environment to meet the needs of the child. This may involve the use of sensory tools, 
adapted classroom equipment to support fine motor tasks,  appropriate use of 
alternative spaces ( e.g zones rooms), flexible seating and cognitive strategies.  

Classroom staff will observe the use of the equipment and monitor children's verbal 
and nonverbal responses, seeking support from OT where further training or coaching 
can be provided. The use of equipment and/or spaces should be a collaborative 
decision which is shared with the class team and detailed in the child’s Positive 
Relationship Plan (PRP). The PRP will be a working document which is reviewed 
regularly based on the changing needs of the child; the PRP will be reviewed with the 
child (if appropriate) parents and the class team.  If children cannot leave equipment 
or spaces, such as the zones room then that could become a restriction.    

Physical Intervention  

All staff working in class will be trained using the Prevention and Intervention (P&I) 
approach. All staff will receive the legal guidance, de-escalation and hold elements of 
P&I training.  

Holds should only be used in the following circumstances:  

1. If the child is putting themselves or others in danger and where failure to 
intervene would result in harm and constitute neglect. 
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2. If furniture, building and/or property is being damaged.  

3. If a child’s behaviour is severely impairing the learning of others. 

If holds are used, this must be logged in CPOMS and parents and families should be 
informed. 

Staff should reflect on the incident once it is over to determine if anything could have 
been done to manage it differently and to plan next steps. 

Physical intervention will not be used routinely and should be for the shortest time 
possible.  

Restraint of any kind can have a negative impact on a child’s mental health and can 
damage relationships between children and staff.  It can also trigger a trauma in the 
child, and this should be carefully considered. Needs and presentations do change 
over time and our approaches should be responsive to the child’s current needs.  

Consistent and Positive Approach Plans (A new proforma is being trailed across 
both sites and will be shared with everyone on the next whole school staff 
meeting) 

The Consistent Approach Plans at The Dales incorporates key behaviours, triggers, 
gradients of signs of stress and the strategies that are effective at such times.  Each 
child in school has a CAP plan, they are working documents and are updated on a 
regular basis.  They inform all adults working with the child and are a key document in 
supporting behaviour and relationships.  

Bullying  

Bullying is defined as the repetitive, intentional harming of one person or group by 
another person or group, where the relationship involves an imbalance of power. 

Bullying is, therefore: 

● Deliberately hurtful 
● Repeated, often over a period of time 
● Difficult to defend against 
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Bullying can include: 

TYPE OF BULLYING DEFINITION 

Emotional Being unfriendly, excluding, tormenting, intentionally 
irritating 

Physical Hitting, kicking, pushing, taking another’s belongings, 
any use of violence 

Prejudice-based and 
discriminatory, 
including: 

· Racial 
· Faith-based 
· Gendered 

(sexist) 
· Homophobic / 

biphobic 
· Transphobic 
· Disability-

based 
· Money/class 

related 

Taunts, gestures, graffiti or physical abuse focused on 
a particular characteristic (e.g. gender, race, 
sexuality) 

Sexual Explicit sexual remarks, display of sexual material, 
sexual gestures, unwanted physical attention, 
comments about sexual reputation or performance, or 
inappropriate touching 

Direct or indirect 
verbal 

Name-calling, sarcasm, spreading rumours, teasing 

Cyber-bullying Bullying that takes place online, such as through 
social networking sites, messaging apps or gaming 
sites 
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At The Dales School we challenge and deal with all bullying.  We aim to prevent 
bullying by putting in place preventative measures. These include: 

● raising awareness about bullying  
● direct teaching about healthy and unhealthy relationships, including asking for 

help.  This will be woven throughout the curriculum  
● providing an open climate  
● ensuring resources reflect diversity 
● e-safety sessions with a focus on cyber bullying including where to get help. 

All incidents of bullying are recorded on CPOMS.  Low level behaviour will be 
addressed daily and logged on CPOMS as appropriate.  Parents should be informed 
and involved in the next steps.  

Details of our school’s approach to preventing and addressing bullying are set out in 
our anti-bullying strategy.  

Education visits and Residential trips  

The safety of the children at The Dales is paramount.  Visits and trips should be 
arranged to ensure that the children have the opportunity for success.  If there is 
deemed to be a health and safety risk and the risk assessment for any individual is 
too high to ensure their safety, this needs to be considered and it may not be possible 
for the visit to go ahead.   

Seclusion 

Seclusion must be documented as part of the Consistent and Positive Approach Plan 
and agreed as a strategy by all involved. It must be regularly reviewed, and plans 
made as soon as possible to move on to other strategies as appropriate 

Incidences of seclusion must be logged using the schools’ recording system 
(CPOMS).   

Fixed Term Exclusions: 

At The Dales we will always try all ways to support the children before we consider 
fixed term exclusions. There are times, however, where exclusions can support the 
needs of the child, and this would always be considered carefully.  

These circumstances may include: 

1. Incidents where the safety of the pupil or that of others is seriously 
compromised and the occurrence is frequent or increasing in frequency and 
intensity. 

2. Incidents of knife crime or use of other weapons. 

3. Incidents of a sexual nature or sexual violence. 

4. Incidents of significant damage to property. 
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Decisions to exclude children are made on an individual basis and will always be a 
reasonable, measured and considered response which will have an impact and be a 
learning opportunity for them. 

Exclusions may be managed internally, and the child may be removed from class for 
a fixed period of time. 

While the child is on a fixed term exclusion, school will endeavour to make 
arrangements for the child's return. This could include arranging meetings with the 
family or outside agencies such as CYPS, discussions with SLT and the class team to 
identify strategies going forward and planning a bespoke timetable to support a 
successful return to school.  

If The Dales School cannot meet the needs of an individual child, we will work with 
families and the Local Authority to help identify a suitable placement for a managed 
transition. 

Reporting and Recording Incidents 

Any behavioural incident must be recorded on CPOMS. This must include 
antecedents to the incident, the behaviour displayed by the pupil and the intervention 
/outcomes. Any injury to pupil, staff or property must also be included. See appendix 
1.  The pupil’s Consistent Approach Plan will be amended if required.   

Monitoring and evaluation of the policy  

SLT will monitor the information and trends on CPOMS to support evaluation and next 
steps. Observations and learning walks will also contribute to the evaluation.  The 
effectiveness of the policy will be formally reviewed and monitored as a minimum on 
an annual basis to ensure that it continues to meet the requirements of the school and 
that it reflects best practice and statutory legislation as appropriate. All consistent 
approach plans will be accessible to the member of SLT responsible for Behaviour 
and attitudes. 

Author:  Amy Taylor 

Head Teacher: Sue Fisher 

Date: March 2023 

 

Date to be Implemented Immediately  

Date to Reviewed  Spring 2024 
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Appendix 1 

 

Recording a Behavioural Incident on CPOMS  

 
Purpose of CPOMS (Child Protection Online Management System) 

 

CPOMS is a safeguarding tool for both the children and the staff.  It enables us to 

monitor safeguarding, wellbeing and all pastoral issues.  

 

CPOMS is a tool that we use to gather a true picture of each child in school.  Part of 

this is gathering information on behavioural incidents that occur both inside and 

outside of school. The information should be concise and factual and provide any 

known triggers and outcomes. Each CPOMS incident will provide a piece to a puzzle 

and over time will support us in planning for the needs of the child, give us accurate 

information for agency meetings such as medication reviews and will help us to identify 

trends in behaviour so that we can offer the best support for the child.   

 

Incident   

 

● Record time 

● Record known trigger 

● Outline the incident including de-escalation tools used 

● Use full names of staff 

● List behaviours 

● Record outcome of the incident  

 

Categories  

 

● Tick all of the appropriate boxes 

● If physical intervention is used, the communication box must also be 

ticked to record how home was informed. 

● Record the P&I hold that was used 

 

Alert Staff Members 

 

● Please alert all of the staff involved in the incident so that the full picture can 

be gathered about the incident and others can add additional notes or actions. 

 

If you are ever unsure about recording an incident, please speak to your team lead 
or a member of SLT. If you would like further CPOMS training, please speak with the 
admin team.  
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