Pupil Premium Strategy Statement 2024-25

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to
help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s
spending of pupil premium had within our school.

School Overview

Detail Data
School name Park View School
Number of pupils in school 1625
Proportion (%) of pupil premium eligible pupils 28%
Academic year/years that our current pupil premium strategy plan covers Three year plan:
2022-2023
2023-2024
2024-2025
Date this statement was published TBC
Date on which it will be reviewed 30th September 2025
Statement authorised by Andrew Finley (Head teacher)
Pupil premium lead Claire Heslop(Deputy Head Teacher)
Governor / Trustee lead Kevin Reynolds

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £330,000
Pupil premium funding carried forward from previous years (enter £0 if not £0
applicable)

Total budget for this academic year £330,000
If your school is an academy in a trust that pools this funding, state the amount

available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent
Principles of the Strategy

At Park View we pride ourselves in providing the very best education and future opportunities for all students. We believe that the
fully inclusive learning environment we provide allows students to grow and develop academically, socially and personally into
responsible, caring and confident young people. As a school we are consistently dedicated to ensuring we understand the
differing needs of all of our students, through a range of pastoral and academic approaches and strategies we aim for all
students to meet our high expectations of them. Disadvantaged students at Park View are no different, they are not a
homogenous group, and we adopt an individualised approach to address in-school and external challenges to disadvantaged
students allowing them to reach their full potential. On average, we have 28% of students in each year group (Y7-11) who are
disadvantaged. We are mindful of the impact that the Covid Global Pandemic has had on these students and in some cases, has
further widened the gap.

Evidence informed practice and research is embedded into the provision for all of our students. We use the latest EEF guidance
and seek out best practice on a local and national level. The Toolkit covers 21 topics, each summarised in terms of their potential
impact on attainment, the strength of the evidence supporting them, their cost and their applicability.

Vision (Pupil Premium):

As a school our vision is to educate and equip all young people with lifelong skills to prepare them for a bright future. A broad
and balanced curriculum provides challenging and stimulating learning experiences, with realistic yet high expectations of
standards, progress and achievement for all. Park View is an accessible, inclusive and integral part of the community. We
celebrate diversity and strong partnerships are built. We aim to share a passion for our subjects, building support on an individual
level to allow students to succeed and achieve. Ensuring challenge in all we do to motivate and engage students with the world
around them.

Challenges to Success:

As a school we are very mindful of the impact that ‘Disadvantage’ has on many of our students’ readiness to succeed. We have
identified the following challenges to success :

1. Achievement (in school and externally)
2. Social, emotional and wellbeing needs (in school and externally)
3. Aspirations: unlocking talent and fulfilling potential (in school and externally)

We have specific plans in place to disentangle these potential limitations, and actively challenge and engage all students. Our
curriculum embodies ambitious and engaging lessons for our students, with our core vision and values at the heart.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge | Detail of challenge
number

1 Increased attendance for disadvantaged students, leading to improved academic achievement.

2 Consistent quality first, adaptive teaching to promote increased academic progress for all disadvantaged students.

3 Improved literacy, numeracy, oracy and vocabulary across all key stages for disadvantaged pupils. Low levels of literacy
and numeracy from primary can impede the learning and confidence of some pupils across the curriculum. This impacts
their progress in all subjects.

4 Improved wellbeing and engagement with school. Break down the challenges that some disadvantaged pupils have to
overcome outside of school including:

- Social, emotional and mental health needs that impact on behaviour and engagement in school.

- Behaviour issues for a minority of pupils have a detrimental effect on their academic progress and in some
cases that of their peers.

- Low levels of motivation, confidence and resilience

- Poor organisation, a lack of study space or adult support outside of school, means that independent work can
be difficult for some pupils.

5 Some pupils don't have any experience of extracurricular activities to enable them to develop cultural capital and open
up their minds to new opportunities and ideas.

6 Raise aspirations for the future through additional IAG guidance to help all disadvantaged students reach their full

potential.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they
have been achieved.

Intended | Intended Success criteria
outcome | outcome
number
1 To achieve and [J The gap between the attendance of disadvantaged pupils and non disadvantaged pupils
sustain is reduced and in line, or lower than national averages (across all year groups).
improved [J The percentage of disadvantaged pupils that are persistently absent will be at least in
:ltltendance for line with their peers and national data (across all year groups).
disadvantaged
pupils.
2 Improved Raising awareness amongst staff of individual challenges.
academic

progress for
disadvantaged
pupils across
the curriculum.

The percentage of disadvantaged pupils achieving five grade four or above is at least in
line with national data for disadvantaged pupils.

The gap between the P8 of disadvantaged pupils and that of non-dis disadvantaged
pupils is reduced and in time is in line with or better than national data.

Monitoring, review and evaluation shows that pupils experience quality adaptive teaching
in the vast majority of classrooms (addressing the needs of each individual).

Identified pupils attend additional tuition on an individual basis or small groups to enable
them to reach their full potential.

[J There is a reduced gap between the performance of disadvantaged and non
disadvantaged pupils in termly data and end of assessments across school (across all
year groups).

O 0 0O 00




[J Rigorous assessment process is in place to identify any gaps to inform future
interventions, adaptations and teaching.

Improved
reading
comprehension
and reading for
pleasure, which
will in turn
improve reading
for purpose and
progress.

Functional
Disciplinary
Literacy
development is
integrated into
the curriculum.

(] Improved achievement (for each individual student) in functional literacy/comprehension
tests over time.

[J Al staff actively engage in CPD and monitoring shows that all areas of the curriculum are
using strategies to support the development of disciplinary reading comprehension

Increaged [J Reduction in the number of behaviour markers for the disadvantaged such as warnings,
educqtlonalf lesson removals and behaviour points..

experience for

dixszd\llantaged [J Increased number of achievement points awarded to disadvantaged students.

pupils, pupils [J Increased parental engagement. More parents/carers engage with parents evenings,
adapt and open evenings and actively use the Class Charts app.

9\33_"9(?'“73 [J Increased academic guidance and pastoral support for disadvantaged pupils.
individua

challenges.

Increlased [J The attendance of disadvantaged pupils at clubs has improved from the previous year.
regular

attendance of
disadvantaged
pupils to extra
curricular clubs.

All pupils
progress to the
next stage of
education and
employment, no
NEETs.

[J Increased number of disadvantaged pupils accessing the most appropriate educational
course.

[J Less than national average NEETS. All pupils have aspiration and progress onto the next
stage and reach their full potential




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £165,000

Budget | Activity Evidence that supports this approach Challenge Intended Column to
number(s) Outcome help Jen..
addressed Wholwhat?

Pupil Every member of - “Every teacher needs to improve, not because 1 - Increased 1-Toachieve | JJ
Premium | teaching and support they are not good enough, but because they can attendance for | and sustain The National
sFaff is supported by be even better.” Dylan William disadvantaged | improved College
C\;ﬁglgiilr;tgo?m ata | “The best available evidence indicates that great students, attendance for | sbscription
departmental and teaching is the most important level schools have to leading tdo 3!' dvantaged
individual level. THis | MProve pupil outcomes.” mprove sarvanage
, . academic pupils.
CPD is closely aligned EEF Pupil Premium Guidance Report. achievement.
\;’)vrlitgritt?:ssgp i(r)r?pI)foving - E‘ducatior) Policy Institut‘e gqncluded that the impact of |2- Qongistent 2 - Improved
student participation high guahty CPD has “S|gn|f|cant effect on puplls' quallty first academic
and adaptive teaching learning outcomes” and is comparable to having a adapt!ve progress for
L ' teacher with 10 years’ experience in front of a class teaching to disadvantaged
Our subscription to The | instead of a graduate teacher. promote oupils across
National College and its . . . _ increased .
associated resources | Education Policy Institute, 2020: The effects of _ the curriculum.
high-quality professional development on teachers and ~ | academic
are part of our students progress for all
provision. disadvantaged
students.
Pupil Lead Professional “Spending on developing high quality teaching may 1 - Increased 1 -To achieve
Premium | Mentors: include investment in professional development, attendance for | and sustain
e Leading on school training and support for early career teachers, along disadvantaged | improved
provision for ITT with recruitment and retention. Ensuring an effective students, attendance for
students and Early teacher is in front of every class, and that every teacher | jeaqing to all
Career Teachers is supported to keep improving, is the key ingredient of - | improved disadvantaged
o Liaising with all a successful school and should rightly be a top priority | acagemic pupils.
associated ITT for pupi premium spending. achievement. | 2. improved
providers to ensure Pupil Premium Guide| Toolkit Strand | Education 2 - Consistent | academic
provision is coordinated | Endowment Foundation | EEF quality first progress for
effectively adaptive disadvantaged
e Working with our teaching to pupils across
Teaching and Learning promote the curriculum.
AHT to design, increased
academic

coordinate and deliver
an in-school CPD offer
for ITT students/Early
Careers Teachers in
line with the standards
lexpectations

e\Working with / support
in school mentors to
support the
development of
[TTs/Early Careers
Teachers

progress for all
disadvantaged
students.



https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957

Pupil Assistant Head “Evidence indicates that high quality teaching is the 1 - Increased 1 -To achieve
Premium | Teacher: Teaching and | most important lever schools have to improve pupil attendance for | and sustain
learning deployed to: attainment, including for disadvantaged pupils. Schools disadvantaged | improved
e raise standards in should focus on building teacher knowledge and students, attendance for
teaching and leamning pedagogical expertise, curriculum Eievelopment, and leading to all
across the school the purposeful use of assessment. improved disadvantaged
o work with other Pupil Premium Menu. Toolkit Strand | Education acafjemic pupils.
schools and Endowment Foundation | EEF achievement. 2 - Improved
organisations to secure | -Spending on developing high quality teaching may 2 - Consistent | academic
excellent outcomes for | include investment in professional development, quality first progress for
all students. training and support for early career teachers, along adaptive disadvantaged
o Model with recruitment and retention. Ensuring an effective teaching to pupils across
entrepreneurial and teacher is in front of every class, and that every teacher | promote the curriculum.
. . is supported to keep improving, is the key ingredient of | increased 3. Imoroved
innovative approaches ful school and should riahtly be a t orit dem P
to teaching, learning d SUCCESSIUT school and $ ou rightly be a fop priority | academic reading
and leadership. for pupil premium spending. progress for all | comprehension
o Inspire and influence | 2uRlLPremium Guidel Toolit Strand | Educafion dlszdvantaged and reading for
others to believe in the Endowment Foundation | EEF students. P|9asure, which
fundamental 3 Improved ywll inturn
importance of education lrlltL?r;a:r);cy Irr;];(;(i)n\/: for
:nyéotténgr gr?w%?éetﬁéwes oracy and purpose and
value of vocabulary progress.
_ across allkey | Functional
education. stages for Literacy and
e To plan and disadvantaged Oracy
implement strategies for pupils. Low integrated into
raising achievement levels of the curriculum.
across the school literacy and
alongside the Raising numeracy from
Standards Team. primary can
impede the
learning and
confidence of
some pupils
across the
curriculum.
This impacts
their progress
in all subjects.
Pupil Internal Alternative “Evidence suggests that, on average, behaviour Al Al SC,LC, MH
Premium | Provision provided at interventions can produce moderate improvements in

Room 14 where
students show high
levels of suspensions
from school, failure to
engage with
mainstream education
or are in danger of
permanent exclusion,
controllable and
internally managed
off-site alternative
provision is invested in,
so that students can be
supported to access an
alternative environment

academic performance along with a decrease in
problematic behaviours.”

“The most common reason for exclusion is persistent
disruptive behaviour. Pupil behaviour will have multiple
influences, some of which teachers can directly
manage though universal or classroom management
approaches. Some pupils will require more specialist
support to help manage their self-regulation or social
and emotional skills.”

Behaviour Interventions (+4 months) | Toolkit Strand |

Education Endowment Foundation | EEF

“All learners have different needs, and that therefore an
approach that is personally tailored—particularly in
terms of the activities that pupils undertake and the



https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

with a greater degree of
curriculum freedoms.

As part of our
Curriculum provision at
Room 14, we employ
Maths and English
specialists and a
primary teacher ( with
literacy specialism) to
lead the learning of the
students in those key
aspects of their

pace at which they progress through the
curriculum—will be more effective.”

Individual Instruction (+4 months) | Toolkit Strand

Education Endowment Foundation | EEF

curriculum
Pupil Less able or Small Group Tuition (+4 months) EEF
Premium | disadvantaged students
with SEND are further
supported through our
deployment of HLTA in
core lessons of Maths
and Science
Pupil We actively promote “There is evidence to suggest that pupils from lower 2- Consistent | 2 - Improved The Day
Premium | and develop oral socioeconomic backgrounds are more likely to be quality first academic subscription
language skills through | behind their more advantaged counterparts in adaptive progress for HW
our Drama lessons ( not | developing early language and speech skills, which teaching to disadvantaged (Literacy &
a national curriculum may affect their school experience and leaming later in | yromote pupils across Orac y
subject, but part of the | their school lives.” EEF Teacher Toolkit/ oral language | increased the curriculum. Coorzinator)
Key Stage 3 curriculum academic 3. Improved
for all of our students. progress forall | 1o ding JMAJS -
In addition our students disadvantaged | comprehension Drama
engage ona wegkly students. and reading for
s i erohs s mpoed | east, i
using The Da¥ platform lrlltL?rrr?ecr);cy mlgl)lrg\}:m
as a source 0 ' .
- oracy and reading for
%%Ztrzw 2Laprr3)/ oTt?rfgr;ﬁt vocabulary purpose and
develo t of furth across all key progress.
pment of further
cultural capital too. stages for Functional
disadvantaged | | jteracy and
pupils. Low Oracy
levels of integrated into
literacy and the curriculum.
numeracy from
primary can
impede the
learning and
confidence of
some pupils
across the
curriculum.
This impacts
their progress
in all subjects
Pupil Investment in Sparx 2 - Consistent | 2 - Improved Sparx
Premium | Reader (pilot) at KS3 to quality first academic subscription
give students adaptive progress for
personalised support teaching to disadvantaged
and challenge in promote pupils across

reading and literacy

increased

the curriculum.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

with a particular focus
on closing the gap.

academic
progress for all
disadvantaged
students.

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost; £82,500

Budget Activity Evidence that supports this approach Challenge Intended Column to
number(s) Outcome help Jen..
addressed Who/what?

Pupil The continued Low income children lag behind their middle and high 3. Improved 3. Improved HW

Premium | investment in our income counterparts on school entry by one year in literacy, reading HE

Literacy and Oracy vocabulary (Waldfogel and Washbrook, 2010) and have | nymeragy, comprehensi
Co-ordinator to raise heard 30 million fewer words by the age of 3 (Hartand | oracy and on and MH
the profile and promote | Risely, 2003). 75% of students who experienced vocabulary reading for
literacy, provide staff poverty are behind in language development compared | across allkey | pleasure,
CPD and monitor and | to 35% who never experienced poverty. According to stages for which will in
support literacy Law et al, 2013, there is a clear social gradient for disadvantaged | turn improve
interventions, leading language with all studies telling the same story that pupils. Low reading for
to all students making | those from the most disadvantaged groups are the levels of purpose and
progress. Improve the | least likely to catch up. literacy and progress.
r?aglngz age'tﬁf all numeracy from | Functional
sucents, win a OFSTED identifies that diagnosis of students' literacy | Primary can Literacy and
particular focus on o : impede the
disadvantaged dlfflcult|e§ upon entry to sgcondary school is paramount , Qracy

isa g learning and

to narrowing the gap for disadvantaged students at age . integrated

students. We employ a Y o ; confidence of .

) 16, stating: 'Each year, only 10% of disadvantaged . into the
primary school teacher ; . : . . some pupils .

. o children who leave primary school with their reading pup curriculum.
with specialist skills in low th in Enalish across the

honics and fluency below t e.expected standard get passes in English and ol
phoni ! mathematics at GCSE.' curricuium.
teaching to work 1:1 or This impacts

in small groups of
those students in most
need.

Upon entry, diagnostic
testing of students is
used to identify
students in need of
further support to
develop their reading
either in terms of
phonics, fluency or
comprehension.
Interventions are
implemented and
subsequent re-testing
is used to monitor and
evaluate progress.,
allowing adjustments to
be made where
necessary.

https://www.gov.uk/government/publications/now-the-w
hole-school-is-reading-supporting-struggling-readers-in
-secondary-school/now-the-whole-school-is-reading-su
pporting-struggling-readers-in-secondary-school

‘Lacking vital literacy skills holds a person back at
every stage of their life.” National Literacy Trust.
Children who have poor literacy don't reach their full
potential in school, in the job market and makes social
mobility very difficult.’ NLT

‘Young people who leave school without good literacy
skills are held back at every stage of life. Their
outcomes are poorer on almost every measure, from
health and wellbeing, to employment and finance.’
Kevan Collins (EEF)

-OFSTED states that in the most effective schools the
SLT 'invested in additional, bespoke help for struggling
readers and training for staff who taught reading' and
that they 'communicated this commitment to all staff,
raising the visibility of reading across the school so that

their progress
in all subjects.



https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school

A number of PP
students are amongst
those identified. .

Reading approaches
strategies (specific
students): tiered
approach - phonics and
word recognition
interventions first
through Lexonik Leap,
followed by Reading
Fluency intervention
and reading strategies
interventions, small
group year 7,8 and 9
English lessons, Lexia
Homework.

We are participating in
a pilot project ( Fast
Forward to Reading
Fluency” which is being
led by our local
Research School with a
view to supporting our
current students and
also to allow us to
develop our capability
and skill in boosting
reading in subsequent
cohorts via the
associate staff
development and
resources provided.

all staff knew the part they played in supporting
struggling readers'.

-“Effective diagnosis of reading difficulties is important
in identifying possible solutions, particularly for older
students struggling with readers. Pupils can struggle
with decoding words, understanding the structure of the
language used, or understanding particular vocabulary,
which may be subject specific.”

- According to OFSTED, the most effective secondary
schools 'screened all new pupils’ reading. They
followed this up with diagnostic tests to determine
which aspects of reading pupils struggled with.'

- Their report also states that in these schools
"Regular assessment meant that staff knew what
progress pupils were making, and could make
changes when pupils were not improving as quickly
as expected'.

- The report, enodrsed by EEF Literacy guidance
reports at key stage 2 and 3 and numerous studies on
reading, states that 'In the early stages of learning to
read, word recognition relies on phonics and learning
the relationship between written letters and the
sounds they make. Children should be taught how to
decode words using phonics.'

- Following this, ‘once children can decode words, they
then need to be able to read and recognise words and
their meanings accurately, and with ease, to become
fluent readers'.

- In order to secure improved reading comprehension,
there is 'Emerging research into the nature and role of
fluency in secondary pupils, especially among pupils
who struggle with reading, (which) suggests that
reading accurately and fluently is an essential link
between word reading and comprehension.'

- Consolidating reading strategies is also crucial in
ensuring students are able to become independent
and proficient readers. There is a significant amount
of evidence to show that 'lower attaining pupils appear
to benefit in particular from the explicit teaching of
strategies to comprehend text.” EEF

Reading comprehension strategies (+6 months) |

Toolkit Strand | Education Endowment Foundation |
EEF

- Reading aloud is shown to improve reading fluency
EEF Blog: Reading aloud with your class — what does

the research say?

-Developing Oracy skills benefits all students, with the
EEF stating that Oral language interventions can add
6+ months to learning

-Developing Oracy benefits disadvantaged students
more than any other student sub-group. According to
research by Alexander and Hardman children in
schools who prioritised Oracy, children eligible for free
school meals made two



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-aloud-with-your-class-what-does-the-research-say/
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-aloud-with-your-class-what-does-the-research-say/
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Fast Forward to Reading Fluency Pilot, Shotton Hall
Research Hub

Pupil Senior Leaders Al Al
Premium | responsible for raising  f _«yyhen identifying challenges, you should draw on a
achievement in KS3 range of data sources including discussions with
and KS4 are able to teachers and support staff and engagement with
design, implement, pupils and families.”
monitor and evaluate
the whole school . | L for school |
approach 1o raising the Using pupil premium: guidance for school leaders
achievement of
disadvantaged -“Itis crucial to consider how to engage with all parents
students alongside the to avoid widening attainment gaps.” EEF Toolkit
Raising Standards
Team. To ensure that | parental Engagement (+4 months) | Toolkit Strand
the pupil premium Education Endowment Foundation | EEF
funding has a
significant ]mpact on - Having a designated attendance champion with
the education of our . g .
. clearly defined responsibilities, escalation of
disadvantaged . .
" . procedures and school improvement plan underpins
students, with a big n effective whole school strategy for attendan
focus on attendance. an effective whole school strategy for attendance.
Improving school attendance: support for schools and
local authorities
Pupil
Premium
Pupil
Premium
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost; £82,500
Budget Activity Evidence that supports this approach Challenge Intended Column to
number(s) Outcome help Jen..
addressed Wholwhat?
Pupil Attendance and Having a designated attendance champion with 1 - Increased 1-Toachieve | Jo Thoms
Premium | Pastoral Mgrs clearly defined responsibilities, escalation of attendance for | and sustain and Pastoral
responsible for procedures and school improvement plan underpins | gisadvantaged | improved Managers Y7
attendance have been | an effective whole school strategy for attendance. students, attendance and Y8
employed to embed the leading to for all
principles of good Improving school attendance: support for schools and | improved disadvantage
practice setoutinthe | joc4) aythorities academic d pupils.
DfE’s Improving School achievement.

Attendance document.
This includes building a
good rapport with
parents, promoting
regular and punctual
attendance of all
students and assisting
with the implementation

“Parents play a crucial role in supporting their
children’s learning, and levels of parental
engagement are consistently associated with better
academic outcomes.” EEF

Parental Engagement (+4 months) | Toolkit Strand |
Education Endowment Foundation | EEF



https://mail.google.com/mail/u/0/#search/fast+forward/WhctKLbNCNrKkMMnMwJKLmBmvMQHhNkcpxKhRnKPZzZCjjhMqsqJVRXdTXqTgCzcbPwggWg?projector=1&messagePartId=0.2
https://mail.google.com/mail/u/0/#search/fast+forward/WhctKLbNCNrKkMMnMwJKLmBmvMQHhNkcpxKhRnKPZzZCjjhMqsqJVRXdTXqTgCzcbPwggWg?projector=1&messagePartId=0.2
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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of the strategies across
school (with a particular
focus on

disadvantaged
students).
E;J(frilqium IF:] a;::é:l t?iﬂ;gi:?:;e “Across all approaches it is crucial to maintain high 1- Ingrease;j 1 -dTo achieve I\P/lastoral
students by rerovin expectations for pupils and to embed a consistent attendance for | and sustain anagers
y 9 | approach across the school. Successful approaches | disadvantaged | improved Y711
challenges and Iso include social and emotional learnin students, attendance
providing guidance Mmay aiso : leading to for all
interventions and parental engagement : 9 .
across all year groups. approaches."EEF improved disadvantage
They work closely with ' academic d pupils.
the Attendance Oficer” | Social and Emotional Learning Approaches (+4 achievement.
0 promote good , .
attendance and build Muw 4 - Increased
good relationships with Foundation | EEF 4 - Improved educational
parents. Parental Engagement (+4 months) | Toolkit Strand | wellbeing and experience
Education Endowment Foundation | EEF engagement for
with school. disadvantage
“Evidence suggests that programmes delivered over Eﬁ:ﬁzndgoevggg? guppl?g I:aapt
two-to-six months seem to produce more long-lasting some and
results. Whole-school strategies are usually longer to disadvantaged | overcome
embed.than individually tailored or single-classroom pupils have to individual
strategies. overcome challenges.
+ outside of
Education Endowment Foundation | EEF school.
Pupil Utilising support from “Evidence suggests that children from disadvantaged | 4. Improved 4 -Increased | Counselling
Premium | our local mental health | backgrounds have, on average, weaker SEL skills at | \ellbeing and educational cost
team, including the all ages than their more affluent peers. These skills engagement experience
MHST, Resilience are likely to influence a range of outcomes for pupils: | with school. for
Nurse, School Nursing | lower SEL skills are linked with poorer mental health | Break down the disadvantage
team, Roadcentre and lower academic attainment.” challenges that | d pupils,
Counselling service, Social and Emotional Learning (+4 months) | Toolkit | some pupils adapt
CAMHS and Kooth and | Strand | Education Endowment Foundation |EEF | disadvantaged | and
IUCS (If You Care pupils have to | overcome
Share) to support all overcome individual
students. outside of challenges.
school.
Pupil A wide range of “The theory of change for extending school time is 5 - Some pupils | 5- £9,000 (has
Premium | extracurricular clubs to | that extra hours of allocated learning time mean that | gon't have any | Increased to be this
run across all year pupils have more exposure to teaching, more time to | exnerience of regular because of a
groups (Lower School | engage with content and generally a greater amount | extracurricular attendance of | shared bid)
and Upper School), to | of learning.” activities to disadvantage
support the Extending School Time (+3 months) | Toolkit Strand | | enable themto | d pupils to
development of cultural | Eqycation Endowment Foundation | EEF develop cultural | extra
capital anﬁ cc:r:]lmunlty capital and curricular
across school have i
been deployed. These “Pupils from disadvantaged backgrounds may be less %p;re]gsugt::\ll\r, gl\;ﬁi: nd
clubs at lunchtime, and | likely to be able to benefit from sport clubs and other opportunities '
after school also physical activities outside of school due to the and ideas

complement our Active
Starts initiative and
Enrichment Week.

associated financial costs (e.g. equipment). By
providing physical activities free of charge, schools
give pupils access to benefits and opportunities that
might not otherwise be available to them.”

Physical Activity (+1 months) | Toolkit Strand |
Education Endowment Foundation | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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“Planned extra-curricular activities which include
short, regular, and structured teaching in literacy and
mathematics (either tutoring or group teaching) as
part of a sports programme, such as an after-school
club or summer school, are more likely to offer
academic benefits than sporting activities alone.” EEF
Toolkit.

“Arts participation approaches can have a positive
impact on academic outcomes in other areas of the
curriculum.” EEF Toolkit.
“Wider benefits such as more positive attitudes to
learning and increased well-being have also
consistently been reported.” (an additional impact of
arts participation) EEF

+
Education Endowment Foundation | EEF

g:f;ium Student Support “The most common reason for exclusion is persistent | 1-Increased 1-Toachieve | Robbie
Workers (SSC) are disruptive behaviour. Pupil behaviour will have alttendance for ?”d sustain Morran and
employed to work with | multiple influences, some of which teachers can disadvantaged | improved Stephen
students and reduce directly manage though universal or classroom students, attendance Hulme
behaviour incidents, management approaches. Some pupils will require | !eading to for all
integrating students more specialist support to help manage their |mproveq d|sadyantage
back into lessons and | self-regulation or social and emotional skills.” academic d pupils.
developing better Behaviour Intervention (+4 months) | Toolkit Strand | achievement
engagement in learning | Edycation Endowment Foundation | EEF 4 - Increased
'Snucrl):gﬂgfo?rgﬁjtggnts with | ‘Evidence suggests that children from disadvantaged 4 - Improved educational
specific behavioural backgrounds have, on average, weaker SEL skills at wellbeing and ;axperlence
and/or social and all ages than their more affluent peers. These skills er']t?]agehmert d9r dvant
emotional leaming are likely to influence a range of outcomes for pupils: ‘g' icd 00l. X dlsa \'llan age
difficulties lower SEL skills are linked with poorer mental health | Break down the | d pupils,
' and lower academic attainment.” challenges that PUSHS adapt
: : . . some an
gt s | SERSL s Mottt | G | S
used by these staff to Foundation | EEF pupils have to individual
meet the individual overcome challenges.
needs of students. outside of
school.
Pupil CEIAG (Careers “Every young person needs high-quality career 6 - Raise 6 - All pupils Sam Raine
Premium | Education, guidance to make informed decisions about their aspirations for progress to (part of TLR)
Information, Advice future. Good career guidance is a necessity for social | the future the next stage
and Guidance) is mobility: those young people without significant social through of education
designed to capital or home support to draw upon have the most | g4ditional IAG and
prepare students to gain from high-quality career guidance.” guidance to employment,
for gfe in theld . help all no NEETs.
modern world by _ ;
providing the Gatsby Good Career Guidance gt'zzg‘r’]?:tr:giﬂ
knowledge, their full

understanding,
confidence and
skills that they
need to make
informed choices
and plans for their
future learning and
career. Appointing
a lead for CEIAG

potential.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
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will ensure that all
students get the
IAG that they need
to be successful.

E:]:riium A supplement has been | “Parents should not have to think about the cost of 1-Increased 1-Toachieve | TBC
introduced to support | school uniform when choosing which school (s) to attendance for | and sustain depending on
deprived families with | apply for. There, schools need to ensure that their disadvantaged | improved cost in other
the cost of uniform and | uniform is affordable.” students, attendance areas
equipment, improving | Statutory Guidance: Cost of School Uniform leading to forall
their sense of belonging A improved disadvantage
and attendance as a Ifa dlgtlnct|on can be made betwgen those who can acaldemlc d pupils.
result afford. it and tho§e who cannot, this can reduce the achievement.

benefits of a uniform and has the potential to
negatively impact attendance, access and 4 - Increased
participation, and lead to bullying.” 4 - Improved educational
Statutory Guidance: Cost of School Uniform \évr?ggge;nn%eanqd ]?;penence
To help create a positive partnership with parents. with school. disadvantage
Parental Engagement (+4 months) | Toolkit Strand | Break down the | d pupils,
Education Endowment Foundation | EEF challenges that | pupils adapt
some and
disadvantaged overcome
pupils have to individual
overcome challenges.
outside of
school.

Pupil To support the “Arts participation approaches can have a positive 4 - Improved 4-Increased | TBC

Premium | development of cultural | impact on academic outcomes in other areas of the | \ellbeing and educational depending on
capital in students we | curriculum.” EEF Toolkit. engagement experience others
have provided “Wider benefits such as more positive attitudes to with school. for
discounted music learning and increased well-being have also Break down the | disadvantage
lessons and trips for consistently been reported.” (an additional impact of | challenges that | d pupils,
disadvantaged arts participation) EEF some pupils adapt
students to allow them | Arts Participation (+3 months) | Toolkit Strand | disadvantaged | and
to feel that their Education Endowment Foundation | EEF pupils have to | overcome
aspirations are overcome individual
supported. outside of challenges.

school.
5-

5 - Some pupils | Increased
don't have any regular
experience of attendance of
extracurricular disadvantage
activities to d pupils to
enablethemto | extra
develop cultural | curricular
capital and clubs and
open up their events.
minds to new
opportunities
and ideas.

E:ﬂqium Ring-fenced contingency| From experience, we have set aside a contingency | ! Al TBC

budget

fund to allow us to respond to needs that are
identified throughout the academic year.

Total budgeted cost: £330,000



https://www.gov.uk/government/publications/cost-of-school-uniforms/cost-of-school-uniforms
https://www.gov.uk/government/publications/cost-of-school-uniforms/cost-of-school-uniforms
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year.

Intended | Intended Outcomes (Year 3 of Three Year Strategy)
outcome | outcome
number
1 To achieve and The gap between the attendance of disadvantaged pupils and non disadvantaged pupils
§usta|n is reduced and in line, or lower than national averages (across all year groups).
improved The percentage of disadvantaged pupils that are persistently absent will be at least in
:ltltendance for line with their peers and national data (across all year groups).
disadvantaged
pupils.
2 Improved Raising awareness amongst staff of individual challenges.
academic [CJ The percentage of disadvantaged pupils achieving five grade four or above is at least in
groggess for ; line with national data for disadvantaged pupils.
pf;?ilsvzgtigs (] Thegap between.the P8 of disadyantaged pupils and that of non disadvantaged pupils is
the curriculum reduced and moving towards regional and national data.
' Monitoring, review and evaluation shows that pupils experience quality adaptive teaching
in the vast majority of classrooms (addressing the needs of each individual).
Identified pupils attend additional tuition on an individual basis or small groups to enable
them to reach their full potential.
There is a reduced gap between the data of disadvantaged and non disadvantaged
pupils in termly data and end of assessments across school
Assessment process is in place to identify any gaps to inform future interventions,
adaptations and teaching.
3 Imprpved [J Improved achievement (for each individual student) in functional literacy/comprehension
reading tests over time.
comprehension Al staff actively engage in CPD and monitoring shows that all areas of the curriculum are
and reading for using strategies to support the development of disciplinary reading comprehension
pleasure, which
will in turn
improve reading
for purpose and
progress.
Functional
Literacy and
Oracy
integrated into
the curriculum.
4 Increased Reduction in the number of behaviour markers for the disadvantaged such as warnings,
educational lesson removals and behaviour points.
Z;;;;%r\lgr:]ct;:gfgé Increased number of achievement points awarded to disadvantaged students.
pupils, pupils Increased parental engagement. More parents/carers engage with parents evenings,
adapt and open evenings and actively use the Class Charts app.
9‘3’1r9§m? Increased academic guidance and pastoral support for disadvantaged pupils.
individua
challenges.
5 Increlased The attendance of disadvantaged pupils at clubs has improved from the previous year.
regular

attendance of
disadvantaged
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pupils to extra

curricular clubs.
6 All pupils Increased number of disadvantaged pupils accessing the most appropriate educational
progress to the course.

next stage of
education and
employment, no
NEETs.

Less than national average NEETS. All pupils have aspiration and progress onto the next
stage and reach their full potential

Teaching

CPD/High Quality teaching: Our internal monitoring identifies that students are being better supported to improve their
disciplinary literacy through strategies such as reciprocal reading, specific teaching of vocabulary, writing frames and command
word codification. Our Green Zone phase of the lesson which is the independent practice phase is now well established and
students are typically writing more as a result.

Literacy and Oracy: the following statistics reflect the latest information and will be refreshed in the new term when our latest
cohort is reassessed against their baselines.

- Year 7 SAS scores our weakest pp readers increased from 80.7 to 86.6%

- 63% of year 7 pp students now on or above their target (all were below prior to intervention)

- Bythe end of the year, 49% of year 7 pp students were reading at age 9 or above in this group compared with 32% at
the start of the year, an 18% increase in students in the group being classed as functionally literate.

- Bythe end of year 9, 95% of students were reading at age 9 or above

Attainment Headlines:

- 55% of pp students achieved grade 4 or above in English

- 49% of pp students achieved grade 4 or above in Maths

- 37% of pp students achieved 5 standard passes, including English and Maths
- 62% of pp students achieved grade 4 or above in Combined Science

Within our core curriculum we are particularly pleased with the improvements in progress seen for PP students in English ( an
increase of 9% compared to last year) and Science ( a 5% increase). Indeed, the gap between the progress of PP students
compared to that of their peers was reduced in the English, EBacc and Open baskets.

We are also delighted to see such a high proportion of PP students experiencing success across the wider curriculum. For
example

- 93% of pp students achieved grade 4 or above in GCSE Art

- 78% of pp students achieved grade 4 or above in GCSE Product Design

- 81% of pp students achieved a grade 4 or above in GCSE Food & Nutrition
- 86% of pp students achieved a grade 4 or above in GCSE Drama

We have also entered a slightly higher proportion of our PP students for the EBacc ( 32%, which is above the national average
for PP students) and their average points score has also shown a slight improvement on last year.

Our internal data evidences that the gap in progress of PP students ( measured as progress against internal / FFT targets)
compared to that of their peers has reduced across the majority of year groups and that this overall improvement is being seen in
most subjects across the curriculum.
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Targeted Academic Support

PP students were targeted for additional academic support running after school in Year 11 and during registration time for our
lower school students. Attendance at these sessions has been improved compared to previous years and there are some
excellent examples of accelerated progress being made by some students. This additional support is likely to have contributed to
this improvement, alongside other factors.

Wider Strategies

Year 7 and 9 Transition: Student interviews showed that students were very positive about the transition between primary and
secondary school. The majority said there was nothing we could do to make this easier. All students had the opportunity to visit
in year 5 and year 6. Our vulnerable students had additional visits to help with early identification of their individual needs and
challenges.

The move from North Lodge to Church Chare is a significant change for our vulnerable students. Student voice showed that
students were very positive about the transition between North Lodge and Church Chare. The majority said there was nothing we
could do to make this easier. Our vulnerable students had additional visits to help with early identification of their individual needs
and challenges.

Extra Curricular: An extensive extracurricular offer for all students across both sites.

Next Steps and Destinations: All year 11 and 13 students received a 1:1 interview to discuss next steps. 97% of students from
the year 11 cohort had a definite destination (3% NEETS, compared to 9% across the LA)

Communication: Improved communication with all stakeholders
Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the
Department for Education identify which ones are popular in England

Programme Provider

The Complete Destinations Platform Unifrog

Alternative Provision Education Plus, World
Counselling Kalmer Counselling
Inspires education programme Foundation of Light
GCSE Support GCSE Pod

Numeracy Support Sparx Maths
Management Information System Class Charts

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:
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Measure

Details

How did you spend your service pupil premium allocation last

academic year?

What was the impact of that spending on service pupil

premium eligible pupils?

Further information (optional)

Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning,
or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery

premium funding.

Activity Evidence that supports this approach Challenge Intended
number(s) Outcome
addressed

Personal Development “Being work ready means a rounded education that 4 - \mproved 4 - Increased

lessons are designed to | includes character, skills and knowledge.” CBI Getting wellbeing and educational
prepare students for life Young People Work Ready report. engagement with experience for
after school, and raise school. Break down | disadvantaged

some of the issues facing
young people today.

the challenges that
some disadvantaged

pupils, pupils adapt
and overcome

Topics include: health pupils have to individual
education, economic overcome outside of | challenges.
awareness, citizenship, school.

study skills, character

education, digital literacy,

careers and enterprise

Staff and sixth form “The impact of students being involved in mentoring is, on | 4. Improved 4 - Increased
students to mentor average, two additional months’ progress, over the course wellbeing and educational
students in year 7-11. The | of a year. engagement with experience for
sessions are aimed at Mentoring (+2 months) | Toolkit Strand | Education school. Break down | disadvantaged

building confidence,
developing resilience and

Endowment Foundation | EEF

the challenges that
some disadvantaged

pupils, pupils adapt
and overcome

character or raising pupils have to individual

aspirations. overcome outside of | challenges.
school.

Professional Development | “High quality teaching improves pupil outcomes, and 2 - Consistent 2 - Improved

through Coaching - a effective professional development offers a crucial tool quality first adaptive | academic progress

range of staff will be to develop teaching quality and enhance children’s teaching to promote | for disadvantaged

trained in instructional outcomes in the classroom.” increased academic | pupils across the

coaching. Coaching will - - - progress for all curriculum.

take place across the Effective Professmna_l Development | Education disagdvantaged

school to develop =thornent vl b PER students.

teaching and learning

practice.

1:1 Interviews with all pp | “Gaining a thorough knowledge of your disadvantaged All All

students, to better
understand and support
the individual challenges
of each student.

pupils’ levels of attainment is the first step in
developing an effective pupil premium strategy.”

Pupil Premium Guide | Education Endowment Foundation |
EEF



https://www.cbi.org.uk/media/2960/cbi_work-readiness.pdf
https://www.cbi.org.uk/media/2960/cbi_work-readiness.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
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Student shadowing of PP | “Gaining a thorough knowledge of your disadvantaged Al Al
students to better pupils’ levels of attainment is the first step in
understand and support developing an effective pupil premium strategy.”
the individual challenges | .
of each student. Evidence ane you have gapged the perfc_erance of your
used to inform d|sqdvantaged pL{plIs agglnst national benchmarks, for
adaptations pupils whose attainment is below age related
' expectations, you should examine what could be
hindering their attainment. This will involve diagnostic
assessment of academic challenges, but also take
account of wider challenges, such as attendance.”
Pupil Premium Guide | Education Endowment Foundation
EEF
Park View School Cadet 1 - Increased 1 - To achieve and
lli:f(;rfs;i”glgslv;r:%sstgﬁents the “The key finding of this research project is that participation gFterédan(t:e fog S?tSta('j” |mprfove(|1|
confidence to take every in the Cadet Forces has significant positive impacts on ;S‘; v?n ?ged' t Z, er:j a”(t’e oé a
opportunity and reach young people, increasing their performance at school and | Studen S& ea ('j”g 0 |sq| vaniage
their full potential in improving their employment and career prospects. The |mﬁ_rove acs emic | pupiis.
school and beyond impact is particularly strong for those cadets that suffer achievement.
economic and other disadvantages” 4 - Increased
4 - Improved educational
University of Northampton: Institute for Social Innovation | Welleingand experience for
and Impact. What is the social impact and return on engagement with disadvantaged

investment r
in the UK?

[ting from expenditure on th For

“Being work ready means a rounded education that
includes character, skills and knowledge.”

“Becoming a cadet within the CCF can be a life-changing
experience. Being a cadet will give you the opportunity to
take part in a huge range of exciting and adventurous,
military-themed activities. There is something for

everyone.” Benefits of being a Cadet.

school. Break down
the challenges that
some disadvantaged
pupils have to
overcome outside of
school.

5 - Some pupils
don't have any
experience of
extracurricular
activities to enable
them to develop
cultural capital and
open up their minds
to new opportunities
and ideas.

pupils, pupils adapt
and overcome
individual
challenges.

5- Increased
regular attendance
of disadvantaged
pupils to extra
curricular clubs and
events.

Annual Enrichment Week:
normal timetable is
collapsed and students
are offered a wide range
of alternative learning
experiences, on and off
site, outside of the usual
curriculum.

Active Starts to be
introduced that allow all
students in the school to
engage with
extra-curricular activities,
especially the
disadvantaged.

“Being work ready means a rounded education that
includes character, skills and knowledge.” CBI Getting
Young People Work Ready report.

“The theory of change for extending school time is that
extra hours of allocated learning time mean that pupils
have more exposure to teaching, more time to engage with
content and generally a greater amount of learning.”

Extending School Time (+3 months) | Toolkit Strand |
Education Endowment Foundation | EEF

“Pupils from disadvantaged backgrounds may be less
likely to be able to benefit from sport clubs and other
physical activities outside of school due to the associated
financial costs (e.g. equipment). By providing physical
activities free of charge, schools give pupils access to
benefits and opportunities that might not otherwise be
available to them.”

1 - Increased
attendance for
disadvantaged
students, leading to
improved academic
achievement.

4 - Improved
wellbeing and
engagement with
school. Break down
the challenges that
some disadvantaged
pupils have to
overcome outside of
school.

5 - Some pupils
don't have any

1 - To achieve and
sustain improved
attendance for all
disadvantaged

pupils.

4 - Increased
educational
experience for
disadvantaged
pupils, pupils adapt
and overcome
individual
challenges.

5- Increased
regular attendance
of disadvantaged



https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://docs.google.com/document/d/118zQlqLi5Vr2N32zQdQ8BIhdBNHrOApxtDvx3XWk4y4/edit
https://docs.google.com/document/d/118zQlqLi5Vr2N32zQdQ8BIhdBNHrOApxtDvx3XWk4y4/edit
https://docs.google.com/document/d/118zQlqLi5Vr2N32zQdQ8BIhdBNHrOApxtDvx3XWk4y4/edit
https://docs.google.com/document/d/118zQlqLi5Vr2N32zQdQ8BIhdBNHrOApxtDvx3XWk4y4/edit
https://www.cbi.org.uk/media/2960/cbi_work-readiness.pdf
https://combinedcadetforce.org.uk/get-involved/benefits-of-being-a-cadet/
https://www.cbi.org.uk/media/2960/cbi_work-readiness.pdf
https://www.cbi.org.uk/media/2960/cbi_work-readiness.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Physical Activity (+1 months) | Toolkit Strand | Education
Endowment Foundation | EEF

“Planned extra-curricular activities which include short,
regular, and structured teaching in literacy and
mathematics (either tutoring or group teaching) as part of a
sports programme, such as an after-school club or
summer school, are more likely to offer academic benefits
than sporting activities alone.” EEF Toolkit.

“Arts participation approaches can have a positive impact
on academic outcomes in other areas of the curriculum.”
EEF Toolkit.

“Wider benefits such as more positive attitudes to learning
and increased well-being have also consistently been
reported.” (an additional impact of arts participation) EEF

Arts Participation (+3 months) | Toolkit Strand | Education
Endowment Foundation | EEF

experience of
extracurricular
activities to enable
them to develop
cultural capital and
open up their minds
to new opportunities
and ideas.

pupils to extra
curricular clubs and
events.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

