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Rationale:

Clervaux Nursery School is committed to providing an appropriate and high quality education to all children living in our local area.  We believe that all children, including those identified as having Special Educational Needs and Disabilities (SEND), have a common entitlement to a broad and balanced academic and social curriculum, which is accessible to them, and to be fully included in all aspects of school life.

We believe that all children should be equally valued in school.  We will strive to eliminate prejudice and discrimination, and to develop an environment where all children can flourish and feel safe.

Clervaux Nursery School is committed to inclusion.  Part of the schools strategic planning for improvement is to develop cultures, policies and practices that include all learners.  We aim to engender a sense of community and belonging, and to offer new opportunities to learners who may have experienced previous difficulties.

This does not mean that we will treat all learners in the same way, but that we will respond to learners in ways that take account of their varied life experiences and needs.

We believe that educational inclusion is about equal opportunities for all learners, whatever their age, gender, ethnicity, impairment, attainment and background.  We pay particular attention to the provision for and the achievement of different groups of learners:

· Girls and boys

· Minority ethnic and faith groups, Travellers, Asylum Seekers and Refugees

· Learners who need support to learn English as an additional language (EAL)

· Learners with Special Educational Needs

· Learners with a disability
· Those who are gifted and talented

· Those who are looked after by the Local Authority

· Others such as those who are sick; those who are young carers; those who are in families under stress; 

· Any learners who are at risk of disaffection and exclusion

This policy describes the way we meet the need of children who experience barriers to their learning, which may relate to sensory or physical impairment, learning difficulties or emotional or social development, or may relate to factors in their environment, including the learning environment they experience in school.  

We recognise that pupils learn at different rates and that there are many factors affecting achievement, including ability, emotional state, age and maturity.  We are particularly aware of the needs of the Early Years children in whom maturity is a crucial factor in terms of readiness to learn.  

We believe that many pupils at some time in their school career may experience difficulties which affect their learning, and we recognise that these may be long or short term.

At Clervaux Nursery School we aim to identify these needs as they arise and provide teaching and learning contexts that enable every child to achieve to his or her full potential.

Clervaux Nursery School sees the inclusion of children identified as having Special Educational Needs as an equal opportunities issue; in addition we will aim to model inclusion in our staffing policies, relationships with parents/carers and the wider community.  We are trying to move from an SEN approach that locates a problem with the child to looking at what additional provision we need to make for specific children.

The SEN Co-ordinator is Jerine Begum
Objectives:

1. To ensure the SEN and Disability Act and relevant Codes of Practice and guidance are implemented effectively across the school.

2. To ensure equality of opportunity for, and to eliminate prejudice and discrimination against, children with Special Educational Needs.

3. To continually monitor the progress of all pupils, to identify needs as they arise and to provide support as early as possible.

4. To provide full access to the curriculum* through differentiated planning by Early Years Practitioners, SENCO and support staff as appropriate. (* Except where disapplication arising from a Statement occurs; disapplication is very rare, and we aim to offer the full curriculum to all our pupils).
5. To ensure that pupils with SEN are perceived positively by all members of the school community and the SEN and inclusive provision is positively valued and accessed by staff and parents/carers.

6. To ensure that we are able to meet the needs of as wide a range as possible of children who wish to attend this Nursery school.

7. To enable children to move on from us well equipped in basic personal and social skills to meet the demands of primary school life and learning.

8. To involve the parents/carers at every stage in plans to meet their child’s additional needs.

9. To involve where possible the children themselves in planning and in any decision making that may affect them.

What are special educational needs (SEN)?

The term ‘special educational needs’ has a legal definition.  Children with SEN all have learning difficulties or disabilities that make it harder for them to learn than most children of the same age.  These children may need extra or different help from that given to other children of the same age,

We recognise that children may have barriers to their learning as a result of having needs in one or more of the following areas as identified by the Code of Practice:

· Cognition and Learning Needs

· Behaviour, Emotional and Social Development Needs

· Communication and Interaction

· Sensory and/or Physical Needs

Children must not be regarded as having special educational needs solely because their home language is different from the language in which they will be taught.

Many children will have SEN of some kind at some time during their education.  Schools and other organisations can help most children overcome the barriers their difficulties present quickly and easily.  But a few children will need extra help for some or all of their time in school.

SEN could mean that a child has difficulties with all of the activities on offer in school, understanding information, expressing themselves or understanding what others are saying, making friends or relating to adults, behaving appropriately in school, organising themselves; or some kind of sensory or physical needs which may affect them in school.

Principles of Practice

The school uses the definitions of adequate progress as suggested in the revised Code of Practice, that is, progress which:

· closes the attainment gap between the child and their peers

· prevents the attainment gap from growing wider

· is similar to that of peers starting at the same attainment baseline, but less than the majority of peers

· matches or betters the child’s previous rate or progress

· ensures full access to the curriculum

· demonstrates an improvement in self-help or social or personal skills

· demonstrates an improvement in the child’s behaviour

The SEND Code of Practice describes the principles to be considered by all professionals working with children and young people who have SEN or disabilities.  These include:

· taking into account the views of children, young people and their families

· enabling children, young people and their parents to participate in decision-making

· collaborating with partners in education, health and social care to provide support

· identifying the needs of children and young people

· making high quality provision to meet the needs of children and young people

· focusing on inclusive practices and removing barriers to learning

· helping children and young people to prepare for adulthood

Arrangements for Co-ordinating SEN Provision:

1. The SENCO will meet with group leaders 6 times, every half term.
2. At other times, the SENCO will be alerted to newly arising concerns through weekly staff meetings.

3. The SENCO will discuss issues arising with the group leader within one week of being made aware of concerns.

4. Where necessary, reviews will be held more frequently than three times a year for some children.

5. Targets arising from action plans, meetings and reviews will be used to inform and support whole school approaches to inclusion, e.g., differentiation; varied teaching and learning styles.

6. The SENCO monitors planning for SEN and supports group leaders with curriculum planning.

7. The SENCO, together with the Head Teacher, monitors the quality and effectiveness of provision for pupils with SEN through classroom observation.

8. SEN support is primarily delivered by teaching staff through differentiated teaching methods.  Additional support is provided by the SENCO and, when available, by trained teaching assistants.  This is funded from the school’s annual budget.  

9. Support staff, group leaders, SENCO, the Head Teacher and outside agencies liaise and share developments in order to inform reviews and forward planning.
Roles and responsibilities

The SENCO will have responsibility for:

• ensuring liaison with parents and other professionals in respect of children with special educational needs

• advising and supporting other practitioners in the setting

• ensuring that appropriate plans are in place

• ensuring that relevant background information about individual children with special educational needs is collected, recorded and updated.

The SENCO will take the lead in further assessment of the child’s particular strengths and weaknesses; in planning future support for the child in discussion with colleagues and in monitoring and subsequently reviewing the action taken. The SENCO will also ensure that appropriate records are kept including a record of children who have an action plan and those with an Education and Health Care Plan (EHCP) statements. The key worker usually responsible for the child will remain responsible for working with the child on a daily basis and for planning and delivering an individualised programme in conjunction with the class teacher/SENCo.

It is the role of the Key Workers to implement any action plans and interventions for children with

specific needs with the support of the SENCo.

Specialised Provision:

There are no Special Educational Needs classes or groups at Clervaux Nursery School.

All teaching staff have been involved in professional development to support the provision for teaching, learning and care for children with additional needs.

All teaching staff have had training in the use of the Epipen® (Epinephrine Auto Injector)
Investment has been made in additional staff to allow for increased support for children with special needs, including the gifted and talented.
Differentiated Curriculum Provision
In order to make progress a child may only require some differentiation of the plans for the whole group.  That differentiation may involve modifying teaching styles, access strategies or learning objectives.  Under these circumstances the child’s needs will be provided for within the usual planning framework for the group.  The group leader will record how differentiation will take place in the daily planning documents. Monitoring of progress will be carried out by the group leader and used to inform future differentiation within group planning. The child’s progress will be reviewed at the same intervals as for the rest of the group and a decision made about whether the child is making satisfactory progress at this level of intervention. An Action Plan will be devised for children considered in need of extra support.  Action plans comprise:

The short-term targets set for the child,

The teaching strategies which will be used

The provision to be put in place,

When the plan is to be reviewed

The outcome of the action taken.

Action plans are continually kept ‘under review,’ but are formally reviewed a minimum of three times a year, depending on the needs and progress of the child.  Parents’ will be consulted as part of the review process. 

Identification and Assessment Arrangements, Monitoring and Review Procedures:

Where a child is judged to be making inadequate progress, it will be necessary to take some additional or different action to enable that pupil to learn more effectively. The Key Worker, in discussion with the SENCo , will provide interventions which are additional to or different from those provided as part of the usual differentiated curriculum. The triggers for  could be concern about a child who, despite receiving appropriate early educational experiences:

· Makes little or no progress even when teaching approaches are particularly targeted to improve the child’s identified area of weakness

· Continues working at levels significantly below those expected for a child of a similar age

· Presents persistent behavioural and/or emotional difficulties, which are not helped by the behaviour management techniques usually employed in the setting

· Has sensory or physical problems, and continues to make little or no progress despite provision of personal aids and equipment

· Has communication or interaction difficulties, and requires specific individual interventions in order to access learning.

· If practitioners, in consultation with parents, conclude that a child may need further support to help them make progress, then it may be necessary to seek the advice of external professionals for further advice.  
· At this stage, following consultation with parents, the SENCo will contact either Portage and Pre-School, the LEA Early Years SENCo or the Educational Psychologis

· The SENCo and the Portage and Pre-School Service or the Educational Psychology Service would continue to liaise and if possible/necessary Special Needs Support would be implemented.  

Involving specialists – Early Help Plan
Where a pupil continues to make less than expected progress, despite evidence-based support and interventions that are matched to the pupil’s areas of need, we will consider involving specialists. This could include, for example, speech and language therapists, specialist teachers for the hearing or vision impaired, occupational therapists or physiotherapists. Parents will always be involved in any decision to involve specialists. The involvement of specialists and what was discussed or agreed is recorded and shared with parents and teaching staff supporting the child in the same way as other SEN support. The SENCO and Key Worker, together with the specialists, and involving the pupil’s parents, will consider a range of evidence-based and effective teaching approaches, appropriate equipment, strategies and interventions in order to support the child’s progress. Outcomes and support will be agreed, including a date by which progress will be reviewed in Early Help Plan meetings.
Requesting an Education, Health and Care needs assessment 
Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of the child or young person, the child or young person has not made expected progress, the school or parents should consider requesting an Education, Health and Care needs assessment.  A range of written evidence about the child will support the request. The LA seeks a range of advice before making an educational health care plan (EHCP). The needs of the child are considered paramount in this. A record of Children with Additional Needs will be kept on the school’s SEND register. This register is reviewed termly by the SENCO in consultation with key workers. The evidence will inform staff if support needs to be reduced, maintained or increased. To inform its decision the local authority will expect to see evidence of the action taken by the school as part of SEN support.
Parents 
Information

· We meet formally with parents each term to discuss children’s progress.  Children’s Learning Journals come home regularly and allow you to see how we are assessing the progress your child is making.  

· Where a pupil is receiving SEN support, we will talk to parents regularly to set clear outcomes and review progress towards them, discuss the activities and support that will help achieve them, and identify the responsibilities of the parent, the pupil and the school. We meet parents at least three times each year.

· The views of the pupil will be included in these discussions as far as is possible.   This may be through involving the pupil in all or part of the discussion itself, or gathering their views as part of the preparation.

· A record of the outcomes, action and support agreed through the discussion is kept and shared with all the appropriate school staff and a copy given to the pupil’s parents.

· Arrangements for consulting parents of children with SEN and involving them in their child’s education:

· We pride ourselves in having a good relationship with parents and work hard to    involve parents in every aspect of their child’s learning with us through daily informal contact and more specific formally organised meetings.

· Arrangements for consulting children with SEN and involving them in their education.

· The voice of every child is at the core of all our practice. Due to their very young age, often their behaviour is their voice.

· Arrangements for assessing and reviewing children and young people’s progress towards outcomes includes the opportunities available to work with parents and children as part of this assessment and review

· Key workers are responsible and accountable for the progress and development of the pupils in their groups, including where pupils access support from teaching assistants or specialist staff. High quality teaching, differentiated for individual pupils, is the first step in responding to pupils who have or may have SEN.

· Our approach to record keeping is in line with the requirements of the Data Protection Act 1998. The provision made for pupils with SEN is recorded accurately and kept up to date. As part of any inspection, Ofsted will expect to see evidence of pupil progress, a focus on outcomes and a rigorous approach to the monitoring and evaluation of any SEN support provided.

What to do if you have concerns/worries

If you think your child may have a special educational need that has not been  identified, you should, in the first instance, speak to your child’s Key Worker.   You will be able to talk over your concerns and find out what the school thinks. You may be asked to meet with the SENCo, who will be able to explain what happens next.

Working together with your child’s teachers will often help to sort out worries and problems. The closer you work with your child’s teachers, the more successful any help for your child can be.

You might like to ask if:

• the school thinks your child has difficulties;

• the school thinks your child has special educational needs;

• your child is able to work at the same level as other children of a similar age;

• your child is already getting some extra help; and

• you can help your child.

We will consult parents about all the decisions that affect their child. If you, as a parent have concerns or worries at any time, you should share them with your child’s teachers. 

Parents will be made fully aware of the planned support and interventions and, where appropriate, plans will seek parental involvement to reinforce or contribute to progress at home. Parents will also be involved in reviews of support provided to their child and have clear information about the impact of the support and interventions, enabling them to be involved in planning next steps.

Please see a member of staff if you want to further advice about your child’s possible special educational needs.  We can suggest other organisations which could offer you further support.

For information on South Tyneside’s Local Offer, please see http://www.southtyneside.gov.uk/article/22387/South-Tyneside-Local-Offer  

Arrangements for supporting children and young people in moving between phases of education and in preparing for adulthood.

Before children start at our school we offer parents a home visit and invite parents and children to visit us and spend some time in nursery together. Induction is carefully planned so that families feel involved from the very beginning.

To support transition, we share information with the school or setting that the child is moving to. We agree with parents and pupils the information to be shared as part of this planning process. 


How adaptations are made to the curriculum and the learning environment of children and young people with SEN

Our building is very well adapted for use by every child. The children can seamlessly access the outdoor area during free-flow sessions.

The expertise and training of staff to support children and young people with SEN, including how specialist expertise will be secured

Currently 3 members of staff have Paediatric  First Aid witht eh rest of the staff team completing this during this school year. All staff have Safeguarding  qualifications and are trained in using the BLAST programme.  The SENCo has gained the National SENCo Award.  Each year, the needs of children within our school are carefully considered and training organised to up-skill staff.  When bespoke training is needed, then we contract this through the Local Authority. 

Evaluating the effectiveness of the provision made for children and young people with SEN

The Head Teacher, in conjunction with the  SENCo,  is responsible for monitoring the provision for SEN.  The SENCo  reports to the Governing Body on outcomes for this group of pupils, using data evaluation and observational findings.  

The School’s Arrangements for SEN and Inclusion In-Service Training:

1. The SENCO attends regular network meetings to update and revise development in Special Needs Education and Inclusion.

2. Meeting additional needs and Inclusion issues are targeted each year through the schools long-term goals and the School Development Plan.  In-Service training and individual professional development is arranged matched to these targets.

3. In-house Additional Needs and Inclusion training is provided through staff meetings by the SENCO.

4. All Staff have access to professional development opportunities and are able to apply for Additional Needs or Inclusion training where a need is identified either at an individual pupil or whole class level.

5. Support staff are encouraged to extend their own professional expertise and the management team will ensure tailor-made training where this is appropriate.

The use made of teachers and facilities from outside the school, including support service:

1. The Education Psychologist visits the school regularly (according to timetable following discussion with the SENCO as to the purpose of each visit.)

2. Teachers from the Sensory Impairment Team work in school to support children, both with and without Statements, who have vision or hearing impairment.  The specialist teachers work directly with children where this is indicated on a Statement.  Group leaders plan alongside these specialist teachers who may also attend and contribute to IEP reviews.

3. The SENCO liaises frequently with a number of other outside agencies, for example:

a. Social Services

b. Services for Young People 
c. School Nurse

d. Community Paediatrician

e. Speech Therapy

f. Physiotherapy

g. Occupational Therapy

Parents/carers are informed if any outside agency is involved.

Arrangements for Partnerships with Parents/Carers:

1. Staff and parents/carers will work together to support pupils identified as having additional needs.

2. Parents/carers will be involved at all stages of the education planning process.  An appointment will be made by the group leader to meet all parents/carers whose children are being recorded as having additional needs.  The SENCO will attend this meeting if the school or the parent thinks this is appropriate.

3. At review meetings with parents/carers we try to always make sure that the child’s strengths as well as areas for development are discussed.  Where we make suggestions as to how parents/carers can help at home, these are specific and achievable; all parent/carers go away from the meeting clear about the action to be taken and the way in which outcomes will be monitored and reviewed.

4. IEP targets will include targets to work towards at home, and parents/carers are always invited to contribute their views of the process.  All IEPs and reviews will be copied and sent to parents/carers after meetings.

5. Ideas and materials for supporting learning at home will be discussed with parents/carers.  Parents/carers will also be invited to work alongside pupils in the classroom where this is appropriate.

6. Parents/carers are invited to attend those Family Learning courses on offer.

7. Outside professionals/consultants provide opportunities to discuss concerns and progress.  Parents/carers are able to make other appointments on request.

8. Parents/carers will be informed about the LEA’s Parent Partnership Service.

9. Regular communication between school and home will ensure that concerns are promptly acted on.  Where this has not happened, however, parents/carers are able to make a complaint by contacting the Head Teacher or, if all else fails to resolve the issues, the governing body.  Our complaints procedures, available from the school office, sets out the steps in making a complaint in more detail.

Links with other schools/transfer arrangements:

1. Staff will meet with staff from partner primary schools prior to pupils starting school.  Concerns about particular needs will be brought to the attention of the SENCO after this meeting.  Where necessary the SENCO will arrange a further meeting.

2. Teachers of children joining from other settings will receive information from the previous school; if there is an SEN issue the SENCO will telephone to further discuss the child’s needs.

Links with Health and Social Services, Services for Young People and any Voluntary Organisations:

1. The school regularly consults health service professionals.  Concerns are initially brought to the attention of the school nurse by the SENCO, and referrals will be made as appropriate.

2. Social Services and the Education Welfare Service will be accessed through the Social Service Team desk or the visiting Education Welfare Officer as appropriate.  Group Leaders will alert the SENCO if there is a concern they would like discussed.

3. There are many voluntary organisations supporting SEN.  The SENCO will be able to acquire up-to-date information to pass on to parents/carers.

Inclusion Principles

1. Staff at Clervaux Nursery School value pupils of different abilities and support inclusion.

2. Within the school, staff and pupils will be constantly involved in the best ways to support all pupils’ needs within the school.  There is flexibility in approach in order to find the best placement for each child.

3. Within both large and small groups, teaching and learning styles and organisation will be flexible to ensure effective learning.  Grouping to support children identified with additional needs may be part of this process.

Access to the Environment (see also School Access Plan)

1. Clervaux Nursery School is a single site school.  Entrance to the building is through the main lobby via a ramp, and is therefore suitable for wheelchair access.  All other teaching areas are accessed by corridors from which there is also wheelchair access.
2. There are currently no shower facilities, although advice is being sought about the conversion of an adult toilet to a wet room.  There is currently one accessible toilet for children; the proposals for the wet room would include providing disabled access.

3. We have made sure that there are good lighting arrangements for all visually impaired pupils; door frames at the entrance to group rooms are to be repainted in a contrasting colour as a matter of priority.  Our work areas provide good acoustic conditions so that the effects of hearing difficulties are minimised (part-carpeting, low furniture acting as sound buffers, quiet areas).

4. We will continue to make reasonable adjustments as the needs are identified.

5. Children requiring equipment due to an impairment will be assessed in order to gain the support that they require.

6. Details of our plans and targets on improving environmental access are contained in the Access Plan.

Arrangements for Providing Access to Learning and the Curriculum 

1. The school will ensure that all children have access to a balanced and broadly based curriculum.  No child will be excluded from any learning activity due to their impairment or learning difficulty, unless it is clearly of benefit to that individual and leads towards inclusion.

2. Learning opportunities will be engaging, rewarding and effectively differentiated and teaching styles will be diverse.

3. Staff will work in a way to avoid the isolation of the children they are supporting, and will encourage peer tutoring and collaborative learning.

4. Differentiation takes a variety of forms within teacher planning.  Learning intentions are always made explicit and then activities may be adapted, or planned separately as appropriate.  Alternative methods of responding or recording may also be planned for where this is appropriate.

5. Children with sensory or mobility impairments or specific learning difficulties will access the curriculum through specialist resources such as ICT where this is appropriate.

6. The school will ensure that the hidden curriculum and extra curricular activities are barrier free and do not exclude any pupils.

Access to Information (see also School Access Plan)

1. It is developmentally appropriate that the primary method of imparting/accessing information is through the spoken word.

2. Information books and storybooks are available throughout the nursery; these use pictures and photographs as well as print to convey their messages.

3. Wall-mounted posters, pictures and photographs, enhanced by text, are located throughout the nursery; interactive tactile displays set at the children’s level allow all children the opportunity to explore using all the senses.

4. We provide alternatives to paper and pencil recording where appropriate, and provide support through adult scribing.

5. Assessment in Clervaux Nursery School is usually through observation of child-initiated or teacher-directed activities; a range of other assessment procedures, including role-play, drawing, speech and gesture ensures children with additional needs are able to demonstrate their achievements appropriately.

Admissions Arrangements

1. Children with additional educational needs are considered for admissions to the school on exactly the same basis as for children without additional educational needs.

2. Admission to Clervaux Nursery School is either mornings, afternoons, 2 and a ½ days or 30 hours.  The children stay for 1hr on day one and build up to their full session, usually within the first week. These arrangements are flexible to cater for individual needs.  This is explained to parents at the Home Visit.

3. Prior to starting school, all parents/carers have a Home Visit; parents, including those of children with a Statement of SEN or Statement pending, will be able to discuss their concerns and the provision that can be made to meet their identified needs.

Incorporating Disability Issues into the Curriculum

1. The curriculum addresses issues of disability, difference and valuing diversity.  Through discussion, stories, festivals, international links and appropriate resources.

2. Adults with disabilities are invited to work with the children, as we believe it is important to have role models, and we encourage people with a disability to join our governing body.

3. The library resources include books that reflect the range of special educational needs issues and come from a disability equality perspective, and priority is given to the ordering of books with positive images and a positive portrayal of people with a disability as they become available.

Terminology, Imagery and disability equality.

1. The school has had a disability equality INSET day and is aware of the impact of language on children within the school.  We work with the children to understand the impact of the words they use, and deal seriously with derogatory name-calling related to special educational needs or disability under our Anti-Bullying Policy.
2. We also try to make sure we have positive images of children and adults with a disability in displays, resources, etc.

3. We aim to make optimum use of Circle Time for raising issues of language and other disability equality issues.

Listening to Pupils with a Disability and those identified with additional needs

1. Clervaux Nursery School encourages the inclusion of all children in discussions about the school’s ethos.

2. The staff has ongoing training opportunities on issues relating to communication and listening skills.

Working with Parents/Carers with a disability
1. Clervaux Nursery School recognise that there may be some parents/carers with a disability who have  children within the school and we work to try to ensure they are fully included in parents/carers activities.  We also make sure that we hold parents/carers meetings in an accessible area.

2. At the Home Visit we ask the parents/carers about their access needs and address them when sending information home (e.g. large print, personal contact).

Disability Equality and Trips or Out of School Activities
1. Clervaux Nursery School makes all trips inclusive by planning in advance and using accessible places.  We provide additional staff or parental support for individual children as required.

Evaluating the Success of the School’s SEN and Inclusion Policy

1. In accordance with the 4 principles of the Early Years Foundation Stage Curriculum and the 5 outcomes of the Every Child Matters agenda, success is judged in terms of every individual child.

2. We report progress to the governing body, who in turn report to parent/carers through the Governors Annual Report.  

3. The Annual Report also includes the details of SEN provision and of the Access Plan, along with the information required by the Disability Discrimination Act.

4. At each termly meeting, the SENCO will provide information to the governing body as the numbers of pupils receiving special educational provision through Action Plans, Early Help Plans and EHC Plans, as well as any pupils for whom a Statutory Assessment has been requested.  The number of pupils transferring to or from each type of provision will be noted.  The Head will report on any whole-school developments in relation to inclusion and will ensure that governors are kept up to date with any legislation or local policy changes.

5. The SENCO will meet with the SEN governor to discuss Inclusion and current SEN concerns.  The SEN governor will lead the governing body in monitoring the SEN policy through sampling, observations and other procedures to be agreed annually.

6. Individual targets for children with additional needs will be reviewed through their IEP, and a summary of the outcomes arising from these targets will be included in the governors’ annual report to parents/carers.

7. Whole school monitoring and evaluation procedures will include sampling of work and observations.  Outcomes pertinent to SEN provision and planning will be taken forward by the whole staff and used to build upon successful practice.

8. This policy will be reviewed annually by the governing body.

Handling complaints

1. If a parent wishes to complain about the provision or the policy, they should, in the first instance, raise it with the SENCO, who will try to resolve the situation.

2. If the issue cannot be resolved within 10 working days, the parents can submit a formal complaint to the Head Teacher in writing or any other accessible format, the Head Teacher will reply within 10 working days.

3. Any issues that remain unresolved at this stage will be managed according to the school’s Complaints Policy.  This is available, on request, from the school office.

The named SEN Governor is Claire Aberdeen. Her role is to work closely with the SENCo  to

ensure that provision for SEN in school supports staff in  achieving the aims for all children in

Clervaux Nursery School and also to keep other governors informed about SEND developments as

well as to challenge the SLT with regard to SEN provision in the school.

The Designated Teacher for safeguarding is Jenny Parker.

The member of staff responsible for managing the school’s responsibility for meeting the medical

needs of pupils is Jenny Parker.

Signed: _________________________________ Chair of Governors

Signed: _________________________________ Head Teacher

Signed:




         SENCo

Date: ___________________________

Appendix I

Individual  problems 

1. Speech  and language needs

There is always a group of children whose language development is delayed.

We aim to identify these children and provide:-

Opportunity for lots of talk with adults.

Opportunity for lots of talk amongst children through group activities.

More structured interaction in a small group using speech/language programmes given by the speech therapist.  (This is overseen by a member of staff).

Opportunity to extend and develop the use of language and widen vocabulary.

Help with pronunciation – listening activities, songs and rhymes.

Referral to speech therapist where concern exists or referral to Educational Psychologist.

Specific help as a result of such referrals and recommendations.

2. Physical  needs

(a) Hearing

Identification of problems by observation.  Arrangement for testing where concerns arise.  Specific help for hearing impaired children in consultation with specialists.

(b) Sight

Identification of children with need, by observation.  Referral if necessary.  Special provision in conjunction with specialists.

(c) Incontinence

This is not only a problem with children with special educational needs but occasionally has to be coped with in the everyday nursery situation where development of control is late either because of lack of training or emotional need.  Staff are able to do this with the minimum of fuss and in a consistent manner.

(d) Mobility or Lack of Co-ordination

This will be provided for and monitored in conjunction with specialists.  E.g. physiotherapists and occupational therapists

3. Social and/or emotional needs

These are often identified through observation of the children’s behaviour or by consultation with parents/carers.  Occasionally children are referred through the Child Development Centre or the Clinical Psychologist.

Awareness of social needs is vital in establishing good relationships between school and home.  Problems at home will affect the child, even if indirectly.

We aim to be aware of any signs of child abuse and child protection procedures will be followed.

4. Specific categories of need

E.g. Children with Down Syndrome, Spina Bifida, Cystic Fibrosis or Dyspraxia.

Appendix  II
Underachievement

             We are aware that some of the children attending Nursery may have dips in their achievement from time to time which may affect their progress.  These could be due to several factors such as:

· Family circumstances 
Family break up

Family illness

Family bereavement

Neglect

Abuse

· Within-child factors
Tiredness

Illness

Low self esteem

Poor social skills

Sensory or physical impairment

Specific learning difficulties

· School Factors
Lack of challenge

Passive learning environment

Inappropriate curriculum

Mismatch between activities on offer and pupil’s interests

Exclusion/ absence

At Clervaux Nursery School we aim to address potential causes of underachievement and ensure that children with SEN are supported to make good or outstanding progress in their time with us.  We acknowledge our duty to ensure that pupils with SEN and/or disabilities are given the support they need and appropriate resources to enable them to fully access the curriculum so that they can achieve their potential in their Nursery year.

Appendix III 

Professionals who may be involved in the procedure of identifying a child’s special educational needs:-

· Health Visitor

· Pre-School Speech Therapist

· Speech therapist for children with special educational needs

· Portage and Pre-School Home Teaching Service

· Educational Psychologist

· Community Paediatrician

· Social Services

· Physiotherapist

· Service for children with visual impairment

· Service for children with hearing impairment

· Early Bird Service

Speech Therapy Service

· Towards the end of the child’s first half term in Nursery, each group leader is asked to identify any children who are felt to have any speech/language problems.  The ECAT (every child a talker) screening tool is used to flag up any children who may not be at the expected age-related level in their understanding, production of sounds or general speech development.  Staff will advise parents if they think there may be a potential difficulty and will ask parental permission to refer the child on for a speech and langage assessment with the speech and language team (SALT).  After an initial assessment by SALT, children may be put on the waiting list for speech therapy, or parents and staff may be given advice on how to support the child’s natural speech development.

· Reviews are carried out accordingly and any relevant information is passed onto the child’s infant school.

Portage and Pre-School Teaching Service
· This service liaises with ourselves to inform us of any children on our waiting lists for whom referral has already been made.

· Obviously it is more beneficial if we are aware of a child’s SEN before they are admitted to the nursery, because then the necessary support can be arranged and a place allocated on the basis of the support provided.
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