



Developing the Christian Vision that enables all pupils and adults to flourish.					









	The importance of a vision

How effective is the school’s distinctive Christian distinctive Christian vision, established and promoted by leadership at all levels, in enabling pupils and adults to flourish?

This key question is a fundamental aspect of the life of all of the 4,800 Church of England Schools. Central to the SIAMS framework, the question seeks to evaluate how well the school develops an inclusive and distinctive Christian vision, and how well this is monitored. The Church of England’s vision for Education is at the heart of the SIAMS framework. School leaders are also challenged to consider how the vision and associated values are grounded in a clear theology firmly rooted in a Christian narrative. 

In the context of a complex educational ecosystem, there are many pressures that are placed on the decisions made by the leadership and management team of a school. Many of these pressures will arise due to a sudden, yet significant change in an educational policy or an inspection framework. In these instances, developing, establishing and sustaining a long term Christian vision enables all stakeholders to sustain clarity about the purpose and aims of the school and make decisions against the school’s vision when establishing key actions for development, and as a result maintain continued and sustained SIAMS Evaluation Schedule
The leaders have developed a Christian vision that reflects its local context. Governors articulate the school’s vision with passion and practical illustration. The school uses its vision to shape development plans and school policies. Leaders and governors ensure that there is an ongoing process that evaluates the effectiveness of the school as a Church school. This is based on evidence and analysis, include most groups in the school community and inform school improvement. (The Church of England Education Office, 2018; The Church of England Education Office, 2018)

progress in line with the direction determined by the community of stakeholders in the school. This ensures that 
decisions are the right decisions for the individual school community and the children the school serves, currently and 
in the future. 

What you need to know about leadership
The vision means something to everyone involved; it describes an inspirational aim, and translates easily into a realistic strategy that can be communicated simply to everyone… It motivates people towards a common purpose and encourages them to take action in the right direction… In other words it sets the direction. (Grout, 2011)



Governance handbook
The board should ensure that the organisation has a clear vision – which is articulated in a specific written statement. This should include ambitions for current and future pupils, as well as for the organisation’s relationship with other schools  (Department for Education , 2019 )




School inspection handbook
Governors / trustees ensure that the school has a clear vision and strategy, that resources are managed well and that leaders are held to account for the quality of education. (Ofsted , 2019 )
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Church of England’s vision for Education
 
The Church of England’s vision for Education Deeply Christian, Serving the Common Good sets out a vision that is deeply Christian, with the promise by Jesus of ‘life in all its fullness’ at its heart. The vision embraces the spiritual, physical, intellectual, emotional, moral and social development of children and young people. The vision offers a human flourishing for all, one that embraces excellence and academic rigour, but sets them in a wider framework. This is worked out theologically and educationally through four basic elements that permeate the vision for education: 

· Wisdom, knowledge and skills 
· Hope and aspiration (Character development)  
· Community and living well together 
· Dignity and respect 

This is not just a vision for Church of England schools, but a Church of England vision for education.


	 
	
The purpose of this document
This document aims to support leaders at all levels in considering the effectiveness of their Christian vision, and how well that vision has been established and promoted by leadership at all levels, to enable pupils and adults at all levels to flourish. 

The document aims to collate a number of tools and guidance documents that can be used separately or as a suite of activities and reflection aids to: 

· See anew the inclusive and distinctive Christian vision that is established in your school, ensuring that the vision is lived out in relationships and partnerships with key stakeholders. 

· Provide tools to support robust and continuous self-evaluation that involves the school community in reviewing the effectiveness of this church school (SIAMS Evaluation Schedule 1e) 

Through using the selection of tools below, it is hoped that leaders are able to engage with meaningful dialogue with a range of stakeholders, discussing what is the ‘value added’ to the pupils educational experiences as a result of them attending a Church School, siting things that happen because it’s a Church School. 
	
	
Using the tools

In order to use the tools to best effect and for stakeholders to articulate the Christian vision that is reflected in the school’s provision because it is a Church school, leaders should have in mind three key questions: 

· Who are we as a school? 

· Why are we here? 

· How then do we live? 

These three questions are central to the SIAMS Self-evaluation audit tool (SEAT): Vision, provision and Impact. 



The guidance provided in the SEAT identifies that the vision should be approximately 50 words, grounded in clear theology and firmly rooted in a Christian narrative. 




	[image: ][image: ]Vision, Motto, Values and Mission



In developing or re-visiting the vison and associated values of your school, it is important that all stakeholder understand the distinct differences between vision, motto, values and mission. The following table provides suggestions regarding the key differences between these four strategies for defining the purposes and principles of your school.

	Our School’s Vision
	· This should be succinct and aspirational, seeking to capture the purposes and principles of your school in approximately 50 words. The vision should underpin the work of the school and its leaders. 
· It looks towards the future and what you want to achieve as a school.
· Importantly, it should be grounded in the Biblical narrative and distinctly Christian while reflecting the context of your school.
· It should weave its way through all the school is and does e.g. policies, SDP etc.
· Governors and school leaders should ensure it is robustly monitored and its impact on the school community evaluated.

	Our School’s Motto
	· This is optional.
· Ensure it supports your vision and can be grounded in the Biblical narrative.
· Keep it simple so that all can understand it and weave it through all the school is and does.

	Our School’s Values
	· Choose appropriate Christian values that support your vision and motto.
· Some of your values may appear in the vision or motto.

	Our School’s Mission
	· Your mission sets out how the school is putting its distinctly Christian vision, motto and values into practice.
· The mission is an opportunity to make clear what you are as a Church school.
· Use some of the language and themes within the new SIAMS schedule to frame aspects of your school.
· What you write in your mission should weave its way through school policies and its SDP.
· Missions can be adapted to reflect educational developments.
· The thinking governance tool may be a very useful in consolidating the schools mission. 



The vision of your school should interlink with any values, motto and mission that has been developed by leaders and stakeholders. It is important that all stakeholders have ownership of your vision to ensure that your vision best serves your community. The vision should support all decisions that are made by leaders at all levels. The vision should be easily understood by the whole community, monitored and the impact evaluated. 
	[image: ][image: ]Considering your vision  



	The following words and phrases are exemplified to begin to provide a landscape for the vision development work that will unfold through this toolkit. Crucially, this toolkit aims to suggest activities that will bring together the thoughts, feelings and wisdom from the community that this school serves to create an inclusive and distinctive Christian vision. The language itself will not achieve this but through listening to the heart of the school community and considering the theology, Christian narrative and biblical underpinning of the stakeholder views, a unique and distinctive vision will be formed, which will serve current and future generations of God’s children.



	Useful words and statements
	Deeply Christian serving the common good language
	Christian Values

	wisdom, flourishing, image of God, God given potential, dignity, respect, inclusive, diversity, forgiveness, reconciliation, living well together, community, character development, hope, aspiration, aspirational, courageous advocacy, challenge injustice, RE, collective worship, spiritual community, spiritual development, opportunity, rigorous assessment, religious literacy, mental health and wellbeing, valuing all as children of God, valuing all God’s children, celebrating difference and diversity, challenge, broad and balanced curriculum, collective worship is central to school life, high priority is given to RE, Church School, Church of England School
	common good for the local community & its environment, just institution, educational excellence, life in all its fullness, wisdom, hope, community, dignity, freedom of religion & belief, collaboration, alliances, negotiation of difference, flourishing, plural society, model of education that is thoroughly Christian in its foundation, academic rigour, wellbeing, educating the whole person, foster confidence, nurture academic habits and skills, emotional intelligence and creativity across a whole range of school subjects, transformation, transformational, compassion, peace, service, worship, prayer, created in the image of God, hospitable to difference, the world as a place of wonder, exploration, reflection and self-discovery, hope and aspiration, fulfil their God-given potential, stretch and challenge intellectively, spiritually, morally, imaginatively & actively, perseverance, patience, gratitude, openness to surprises & celebration, hospitable community where all flourish, collaboration and conversation with others, dignity and ultimate worth of each person, vigilant safeguarding, crossing barriers of difference, prevention of homophobic bullying, good disagreement, moral and social development
	www.christianvalues4schools.org.uk 
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reverence (respect), wisdom, thankfulness (joy), humility, endurance (resilience, perseverance), service (charity), compassion (empathy), trust, peace (reconciliation), forgiveness, friendship, justice, hope, creation (environmental concerns), koinonia (community), love (agape)
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	Stakeholder engagement 



	About this activity
	Using this tool.
	Grounded in theology, rooted in Christian narrative.

	It is vital that each Church School lives out their Christian vision with their relationships and partnerships with key stakeholders. 

There should also be a robust and continuous self-evaluation process that involves the school community in evaluating their effectiveness as a Church school. 

This tool aims to support school leaders to identify who are the key stakeholders who might be involved in evaluating the vision of the school, and its effectiveness as a Church school. 

As the vision and associated values are established, it would be helpful to continue to share this work with ALL stakeholders, whether through active involvement, through consultation or simply through ensuring the stakeholder is informed. 
	 Starting with the leadership team, map out all of the stakeholders with whom you are already working. Consider then, who else it might be useful to inform, consult or have actively involved when either developing or evaluating your school vision. 

Mark a boundary line around those stakeholders who will be actively be involved in living out your school’s vision, another around those who will provide input for the development or evaluation of the school vision, and a final line for those who you feel would benefit from being informed about the development of your school’s vision or the outcomes that have been understood as a result of robust self-evaluation. 

It may be useful to identify how any stakeholders cross different boundaries. This will support the school in understanding how stake holders are interrelated and where they may be able to represent or broker links with other partners. 
	An authentic Christian vision for living well together is one that is scandalously inclusive: where all are welcomed, and where everyone gets to play a part. Leaders should not seek diversity and inclusion because it is the right thing to do, we should pursue it and chase it down because it is inherently better. Diverse teams do not simply tick boxes or fulfil targets. We think, lead, teach and learn better because of our diversity.

The New Testament envisages a community where there “is neither Jew nor Gentile, neither a slave not free, nor is there male and female, for you are all one in Christ Jesus.”(Galatians 3.28) 

It is a community bringing their varied history, talents and desires, coming together in unity across their differences, and especially sensitive to discrimination against the disadvantaged. 

The horizon within which a school lives and thinks can combine the local and the global, with concern for “every nation, tribe, people and language”(Revelation 7:9-10). 
Called, Connected, Committed – CEFEL (Sustaining Vision)
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	Actively involved

	
	Consulted 

	
	Informed 




Parents 
Pupils
Senior leadership team 
Local church  
Improvement partners
National church links 
Whole school workforce
Diocese (CDA) 
Governors (LAC)
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	Seeing Anew 



[image: See the source image]The boyhood of Raleigh 
If you want to build a ship, don't drum up people to collect wood and don't assign them tasks and work, but rather teach them to long for the endless immensity of the sea. Antoine de Saint-Exupery.
Without a vision, there is simply no leadership, because if you don’t know where you want to go, how can you expect anyone to follow? (Grout, 2011)



	About this activity
	Using this tool – Seeing anew templates.
	Grounded in theology, rooted in Christian narrative.

	This activity is designed to stimulate thinking and asks all stakeholders to be open to new way of looking at your school. Just as the sailor’s narratives provided Raleigh with a passion for the sea in the picture above, how does your school’s vision lead to flourishing? How does your vision paint a picture of your school’s future that all stakeholders are passionate about? 
	After showing the picture above, and discussing the related quote, consider how your vision sparks imagination for anyone that encounters your vision. 
How does your vision capture who you are as a school? Identify why you are in your community? How does your vision influence how all pupils, staff and leaders live in your school. Highlight the words / phrases in the vison that related to these questions. 
	How does your vision set out to provide every child and young person an opportunity to have a life enhancing encounter with the Christian faith and the person of Jesus Christ? 

How is this evident in your vision statement? 
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	Add you vision statement here: 




	Who are we as a school?
	Why are we here? 
	How then do we live? 

	

















	
















	

	How effective is the school’s distinctive Christian vision, established and promoted by leaders at all levels, in enabling pupils and adults to flourish? 
How does your vision set out to provide every child and young person an opportunity to have a life enhancing encounter with the Christian faith and the person of Jesus Christ?
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	Defining Flourishing 




	About this activity
	Using this tool.
	Grounded in theology, rooted in Christian narrative.

	The church of England’s vision for education is built on the scripture of John 10:10 “I have come in order that you might have life – life in all its fullness.” The vision embraces the spiritual, physical, intellectual, emotional, moral and social development of children and young people. A vision of human flourishing for all. 

This activity aims to establish what each participant in this activity understands by flourishing by asking the question: 

How do we ensure that each pupil has the opportunity to live life in all its fullness during their time at this school? 

The activity provides an opportunity for staff to consider what spiritual development is and how this is distinguishable from social, moral and cultural development. 
	This activity should be started by asking staff to define what experiences and opportunities all children should have to ensure that each pupil has the opportunity to live life in all its fullness during their time in school. 

Post-its should be used to collect responses. 

After allowing sufficient time for participants to exhaust all possibilities, ask for the responses to be annotated in relation to whether the response falls into the category of spiritual, physical, intellectual, emotional, moral and social development. (To make this an easier task, participants may wish to first sort these post-its into a head and heart pile).

The final question for this activity should ask what provision should be in place in school to ensure each child has the opportunity to overcome barriers and boundaries that they have beyond the school gate. 
	Leaders who see the adults and children in their school through God’s eyes recognise how precious each one is, and how important is the opportunity that each individual has been given during their time in school. To such leaders each child is a unique gift, ‘the lost sheep or coin,’ ‘a pearl of great price’, infinitely valuable – the child is “fearfully and wonderfully made.” (Psalm 139:14)
That which leaders choose to improve communicates much about their values. While academic learning is essential to good education, character and all-round development are fundamental to a worthwhile life. 

Therefore, the pursuit of the very best and broadest of outcomes for all young people defines education driven by a Christian vision – this is life in all its fullness. 

Called, Connected, Committed – CEFEL (Sustaining Vision)
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	Think, Feel, Say, Do 



	About this activity
	Using this tool
	Grounded in theology, rooted in Christian narrative.

	This tool will help you gather input from a variety of stakeholders and develop a better understanding of their priorities. 

It offers a quick and easy means of identifying a strategic vision whilst engaging with stakeholders including the whole school workforce, parents, pupils, governors and members of the community. 
	Leaders of this activity should gather a group of stakeholders to think about either: 

The school today  OR 
The school in three years’ time. 

Using Post-it notes, ask stakeholders to write down the answers to the question: What does our current Christian vision make you think/ feel/ say/ and do in response to the vision of this school?

OR 

What do we need to think, feel, say and do over the next three years to develop our inclusive and distinctive Christian vision?

The Post-its should be labelled T,F,S, and D and retrospectively stuck into the four quadrants on a large piece of paper, exploring the similarities and discrepancies between the responses given, particularly from different stakeholder groups.  
	Contemporary leadership discourse rightly places significant weight on creating and sharing a vision, the idea of sustenance for the long-term is central to the biblical narrative. 

Sustaining is not simply doggedly holding to a particular position, or reinforcing particular traditions, but rather it’s about the basic conventions and commitments we live by and grow in, and being open to radical change.  Vision is sustainable even if circumstances and situations are against you. 

The prophet Jeremiah shares the secret of long -term flourishing – Blessed are those who trust in the Lord, whose confidence is in him. They shall be like a tree planted in water, sending out its roots by the stream. It shall not fear when the heat comes, and its leaves shall stay green. In the year of drought it is not anxious, and it does not cease to bear fruit (Jeremiah 17: 7-8). 
Called, Connected, Committed – CEFEL (Sustaining Vision) 
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	Think, Feel, Say, Do 



	How does our unique and distinctive Christian vision impact on what we…
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	About this activity
	Using this tool
	Grounded in theology, rooted in Christian narrative

	SWOT – Strengths, Weakness, Opportunities and Threats is a popular method of analysing an organisation and its surrounding environment.

It is an excellent way of gathering input from a number of different stakeholders at the same time, stimulating discussion about the effectiveness of the school’s distinctive Christian vision, established and promoted by leadership at all levels in enabling pupils and adults to flourish. 
	Consider how you will gather your participants and whether you will organise feedback through individual or group collaboration. 

One approach could be to create four teams, one looking at strengths, another weaknesses and so on. Another approach is to ask everyone to contribute to all areas. 

Ideas should be jotted down on Post-its and labelled S,W,O or T. If possible participants should be encouraged to provide supporting evidence. Group similar responses together. 

Ask the group to consider the following questions: 
What are the strengths of our school vision and how the vision is lived out in our school? 
How can we address any areas of weakness, where our vision does not support flourishing? 
Are there any opportunities to develop our vision further, and take advantage of further opportunities to support the flourishing of all?
How can we anticipate any threats to realising and living out our school vision and develop them into strategies for turning them into opportunities?  
	Refining judgement:
Wise leaders in our schools seek to evaluate evidence carefully, and define their current reality accurately, however challenging it may seem. They take difficult decisions and treat the affected with dignity. They embrace risk, and frequently choose greater risk for the common good. They consult widely and read slowly. They often answer questions with another question, causing their teams to think for themselves. They recognise the injustice of resource distribution and fight for the young people in their care to get the very best opportunities, prioritising the most vulnerable. 

Judgement is defined in relationship – “As iron sharpens iron, so one person sharpens another” (Proverbs 27:17). Wise leaders rarely fly solo but create networks and communities of practice on which they draw and to which they contribute. They recognise that refining frequently requires heat and pressure – “For you God tested us, you refined us like silver” (Psalm 66:10) – but that this pressure is easier to endure together than alone.

Called, Connected, Committed – CEFEL (Refining Judgement)  
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	Who are we? Why are we here? How then should we live?
When looking at our school from the lens of our Christian vision, what are our…?
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	About this activity
	Using this tool
	Grounded in theology, rooted in Christian narrative

	It is vital that the Christian vision is lived out in relationships and partnerships with key stakeholders.

Leaders and governors should ensure that there is an ongoing process in place that evaluates the effectiveness of the school as a Church school, which is based on exceptionally rigorous evidence and analysis of the voices of all groups in the school community. 

The outcomes of these activities should inform school improvement and shape development plans and policies. Schools who reflect excellent practice will be innovative in their actions, striving for the very best actions in response to regular and consistent evaluation. 

This activity provides an example of how leaders may wish to engage with stakeholders and evaluate the impact of the vision and effectiveness as a Church school. 
	The pupil voice template offers an example of how specific questions may be developed from Strand 1 of the Vision and Leadership evaluation schedule. 

Leaders and governors may wish to operate in groups of two or three, with one member of each group asking the questions, with other members of the team making notes on the pupil’s responses. Careful consideration should be given to ensure that all pupil groups are represented from across the school, and that pupils are in a suitable environment to offer confident responses.

At the end of the session, it may be helpful to reflect on the children’s responses and highlight the aspects of the grade descriptors that the pupils provided robust evidence for, as a result of their responses. 

The parent questionnaire is offered as one example for evaluating the responses for parents and carers. It may be useful to gather these responses in a more collective manner, such as a parents’ evening or a dedicated parents meeting, in order to clarify with parents the meaning behind some of the statements. 
	The conviction that we are created and sustained by God for living together in families and communities is at the root of our dedication to educating for life together. 

Living before God and living with and for others go together in Jesus. He embodies the centrality of relationships in love, compassion, generosity, truth telling, forgiveness, and gathering a community. The community of his followers is bound together in a covenant that commits us to love God and be good neighbours to all, in line with Jewish scriptures that Jesus taught: ‘You shall love the Lord your God with all your heart, and with all your soul, and with all your might’ and ‘You shall love your neighbour as yourself’ (Deuteronomy 6:5; Leviticus 19:18; see Matthew 7:?12, 22:36-40; Luke 10:27). Jesus’ sermon on the Mount gives a vision of life as part of the family of God who is fully inclusive in living, ‘making the sun rise on the evil and on the good, and sending rain on the righteous and on the unrighteous’ (Matthew 5:45). The centrality of relationships in education is inspired by our conviction that the love Jesus taught and lived is at the heart of reality. 
Church of England Vision for Education (Educating for Living well together). 
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	Examples of pupil voice questions
	SIAMS Grade descriptor links: 

	Tell me about your school vison/ values/motto? What are they? What do they mean? (This could be linked to the school badge or logo). 
	In a Good Church school which enables pupils and adults to flourish…
The schools Christian vision reflects the local context. All pupils feel welcomed in this school, including those with disabilities and learning difficulties, and is inclusive of different faiths and of pupils from diverse backgrounds. 

Worship celebrates difference and encourages respect and dignity. It raises aspirations. Worship engages creatively with the school’s Christian vision and associated vales showing respect for and giving dignity to all wherever they may be on their spiritual journey. 

Worship is an important way in which pupils are invited to reflect upon the school’s vision and associated values. It is a time when they reflect on significant local, national and international events. 
Religious education is well resources. Sufficient curriculum time is dedicated to RE. 

Better than Good: 
Pupils talk about innovative practice and actions taken by school to help pupils transform their lives or the lives of others. Pupils talk about how they work with other schools, to live out the school. 

The relationship between the school, church and diocese is supportive and sustainable, enhancing the learning of both pupils and the congregation. Pupils value the support of the church school links. 

	Do the values make you think about how you should treat others? How do your values make a difference in your school? Explore here behaviour and how pupils and their peers treat one another.
	

	How would you persuade a friend that went to another school that your Church school was better? How would you convince them? What’s special about the school as a Church school? What do you think you do differently?
	

	Do you talk about your vision or values in worship? Can you tell me about these worships? What do you enjoy about them? Who leads worship? 
	

	Does worship help you to think about how you behave? How does worship help you to think about people who are different to you? 
	

	Do you know of any Bible stories or verses that are linked to your values? Where have you learned these? Can pupils clearly make the connection between the values and the Biblical narrative? Explore if CW and RE have supported pupils understanding of the values within a Christian context.
	

	Do you know of any Bible stories or verses that are linked to your school’s motto?
	

	During worship, do you think about other people across the country and around the world? 
	

	Explore the values in relation to: behaviour, charity work the school does, challenging social injustice, thinking of others and do the best they can (aspiration).
	

	Do you visit your local church? Does anyone from the local church work in school with you? How does the local church help you with your learning and worship? 
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	Examples of pupil voice questions
	Pupil responses and notes: 

	Tell me about your school vison/ values/motto? What are they? What do they mean? (This could be linked to the school badge or logo). 
	 






























	Do the values make you think about how you should treat others? How do your values make a difference in your school? Explore here behaviour and how pupils and their peers treat one another.
	

	How would you persuade a friend that went to another school that your Church school was better? How would you convince them? What’s special about the school as a Church school? What do you think you do differently?
	

	Do you talk about your vision or values in worship? Can you tell me about these worships? What do you enjoy about them? Who leads worship? 
	

	Does worship help you to think about how you behave? How does worship help you to think about people who are different to you? 
	

	Do you know of any Bible stories or verses that are linked to your values? Where have you learned these? Can pupils clearly make the connection between the values and the Biblical narrative? Explore if CW and RE have supported pupils understanding of the values within a Christian context.
	

	Do you know of any Bible stories or verses that are linked to your school’s motto?
	

	During worship, do you think about other people across the country and around the world? 
	

	Explore the values in relation to: behaviour, charity work the school does, challenging social injustice, thinking of others and do the best they can (aspiration).
	

	Do you visit your local church? Does anyone from the local church work in school with you? How does the local church help you with your learning and worship
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As a Church school, we are keen to evaluate the effectiveness of our school vision and the associated values that we use to support the intellectual, physical, spiritual, social, moral and emotional development of all children in our school. Your voice is vital in understanding how effective our school’s vision and values are, and what actions leaders need to take to ensure that school improves in the next twelve months. 
	Our vision 
	

	Our values
	



	
	Strongly 
agree
	Agree 
	Don’t know
	Disagree
	Strongly disagree.
	Comments 

	I understand the schools vision / values for this school. 
	
	
	
	
	
	

	My child feels happy and included in this Church school. 
	
	
	
	
	
	

	Teachers and leaders make parents and carers feel included in the education of my child. 
	
	
	
	
	
	

	I have the opportunity to feel listened to and raise any issues or concerns that might arise with the right person in school. 
	
	
	
	
	
	

	My child is given opportunity to learn and understand the Christian faith in school
	
	
	
	
	
	

	My child is given opportunity to learn about other faiths in school.
	
	
	
	
	
	

	My child enjoys collective worship in school.
	
	
	
	
	
	

	Children are given opportunity to lead worship in this school
	
	
	
	
	
	

	Children in this school behave well. 
	
	
	
	
	
	

	Any incidents of bullying are dealt with effectively. 
	
	
	
	
	
	

	Children from all backgrounds are warmly welcomed in this school. 
	
	
	
	
	
	

	All children in this school flourish in their wider personal development. 
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Your voice and thoughts are really important in our school. These questions are all about our school vision and values. Please can read the statements and think about how strongly you feel about them. It is really important that you answer honestly, so your teachers and staff know what can be done to make our school an even better Church of England School. 
	
	Definitely
Yes  
	Yes 
	Not sure  
	No 
	Definitely not 
	My comments 

	I know the vision / values are in our school. 
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	I feel happy to come to school here. 
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	I enjoy learning in this school. 
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	I can talk to my teachers about worries I have. 
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	I learn about Christianity in this school. 
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	I learn about the faiths of different people in our school. 
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	I enjoy collective worship. 
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	I have the chance to lead worship. 
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	Children in this school behave well. 
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	If there is any bullying, teachers deal with it well. 
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	Everyone is welcomed in this school. 
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	I am given the chance to be the best I can be in all subjects.
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	Teachers give me the chance to find out what I am good at. 
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	Attending a church school makes a difference to me.
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	Why?
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	About this activity
	Using this tool
	Grounded in theology, rooted in Christian narrative

	A well-developed inclusive and distinctive Christian vision should ensure that everyone knows what THIS school wants to achieve for pupils in THIS community. Involving a wide range of stakeholders is essential to the ownership of the school’s unique vision through carrying out activities such as think, feel, say and do, or stakeholder questionnaires. 

The drawback of carrying out such an extensive consultation process, however, is that by aiming to include so many stakeholders opinions, the school vision and associated values simply becomes a set of ambiguous statements that all may agree with, but fails recognise the local context of THIS community that THIS school serves, with a distinctively Christian vision for the common good. 

In order to consider all of the inputs that may arise from the activities in this document, this activity seeks to offer a tool for leaders and governors to narrow the focus of what they are trying to achieve using an adapted version of what Jim Collins’ (2001) Good to Great describes as the hedgehog concept. 
	The Hedgehog Concept explores how good companies became great companies through exploring three key concepts: 

What you can be the best in the world at? 
What drives your economic engine? 
What are you deeply passionate about? 

One translation of these questions in the educational landscape might be to ask: 

How can we lead innovative and imaginative practice that helps to transform pupils lives? 
How do we ensure that all pupils flourish in their academic achievement and spiritual development? 
What are we deeply passionate about in this school? 

Before this activity takes place, leaders may wish to reflect upon their own translation of the Hedgehog concept questions. 

Using an enlarged version of the Venn Diagram below, leaders should now gather the range of responses collected from the various activities that have taken place to identify common responses that intersect all three questions, to formulate or revisit the school vision for this school.  

	The Hedgehog concept originates from an essay by Isiah Berlin, which divides the world into foxes and hedgehogs, based on a Greek parable. The fox is a cunning creature and constantly considers strategies to enable him to hunt the hedgehog. The hedgehog on the other hand continues to hunt, with one strategy, and when it encounters the fox, deploys the one proven strategy – to roll into a ball and defend itself with its protective spikes. 

The Lichfield Diocese has identified discipleship, vocation and evangelism as the heart of its core priorities. 

In our mission to encourage discipleship and for children to know and have a meaningful relationship with a life enhancing encounter with the Christian faith and the person of Jesus Christ, how does the vision of your school encourage all stakeholders to holistically infuse and shape the strategic and operational direction of the school? Resisting the inclination to implement every new initiate that arises in education.

In the letter to the Hebrews, we are encouraged to rid ourselves of everything that gets in the way, and run with determination the race that lies before us. “Let us keep our eyes fixed on Jesus, on whom our faith begins from beginning to end,” ( Hebrews 12:1-2)  

	[image: ][image: ]The Hedgehog concept 



Defining flourishing 
Vision, motto, values, mission 



Think, Feel, Say, Do
Language for your vision 



Refining judgement SWOT 

Stakeholder engagement 
Vision 



One vision, one voice 
Seeing Anew 




	Who are we as a school?
	Why are we here? 
	How then do we live? 
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	About this activity
	Using this tool.
	Grounded in theology, rooted in Christian narrative.

	This activity is taken from the Church of England foundation for Educational Leadership document 

Ethos Enhancing Outcomes – Exploring 20 School leadership issues. 

Exemplar approach 19 – Marketing and messaging. 


	This activity is meant as a stimulus for debate and discussion and is deliberately focused fully on a questioning approach. The activity is designed to lead to a rich discussion around a particular leadership development issue. 

Interrogate the question, highlight areas that resonate, and capture these on the following template any further questions or responses that this discussion provokes. 

How might this dialogue identify areas of your vision that require enhanced consideration of your school’s ethos and vision? 

Use the ‘our response’ proforma to record the outcomes of your discussion. 

19 Further leadership issues can be explored through the Ethos enhancing outcomes document available to order: https://www.cefel.org.uk/visionresources/ 
	One of the key challenges for any leader in education is resisting the pressure to reduce our work to a binary choice – either to promote academic rigour or the broader flourishing and well-being of young people and our teams. The Church of England’s vision for Education holds at its heart Jesus’ promise of ‘life in all its fullness’ (John 10:10), and seeks to achieve human flourishing for all – embracing academic rigour and excellence, while setting them in a wider framework. 

The vision is intended to be something that permeates all areas of school life and has a positive impact on the school’s outcomes for all. This is why we have developed the language of ‘ethos enhancing outcomes’, so that the school’s ethos makes a deeply positive and enriching impact on the day-to-day lived reality of corridors and classrooms. 

Ethos Enhancing Outcomes – Introduction 



	Who are we as a school?
	Why are we here? 
	How then do we live? 
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	Ethos enhancing outcomes 


 
Ethos Enhancing Outcomes: Exploring School Leadership issues: Marketing and messaging  
	Educating for Wisdom, Knowledge and Skills
	Educating for Hope and Aspiration 

	
How does your literature reflect the pursuit of wisdom over knowledge and skills tested in exams?

How might your messaging reflect ‘the ultimate worth of each student?

Are you interested in ‘engagement with diverse cultures’?

How honest is your communication as you set out to paint the school in the most positive light?
	
How do you communicate a hopeful journey of improvement whilst recognising the elements that need improvement? 

For schools needing to rapidly improve, how are leaders embodying hope in their words and actions? 

How do you define reality as a leader? 

	Educating for Community and Living Well Together 
	Educating for Dignity and Respect 

	
What does it mean to ‘be a good neighbour’ to the schools around you? 

What would it mean ‘to love your neighbour as yourself’? 

How proactive are you at celebrating strengths, achievements and growth of your community? 

Are you a ‘hospitable community’ – if so, how would anyone notice? What might they see and how could you communicate this?
	
How do you pay ‘pay special attention to the disadvantaged, excluded, despised and feared’? 

How might you affirm the dignity of other local schools in the way that you market the school? 

What steps do you take to ensure that your messaging is an inclusive as possible?  
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Ethos Enhancing Outcomes: Exploring School Leadership issues: Marketing and messaging - Our response 
	Educating for Wisdom, Knowledge and Skills
	Educating for Hope and Aspiration 

	











	



	Educating for Community and Living Well Together 
	Educating for Dignity and Respect 
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	About this activity 
	Using this tool 
	Grounded in theology, rooted in Christian narrative 

	This activity is taken from the Church of England Foundation for Educational Leadership document

Leadership, Pedagogy and Theology – Exploring 20 School Leadership Issues. 

Exemplar approach 19 – Marketing and messaging. 
	This activity below can work well both in a group of leaders, or as the stimulus for 1-2-1 conversations or a coaching session.

Explore one aspect of Leadership, Pedagogy or Theology (where you are most comfortable), before moving into a more challenging area. 

This process in designed to help colleagues deeply engage with the Church of England’s vision for Education, and more specifically, to help de-mystify the notion of thinking about Theology. 

Since each of the areas overlap, these discussions can open up a wide range of rich conversations. 

	Thinking about leadership should never be restricted to those with leader in their job any more than pedagogical reflection should be confined to class teachers. 

Equally, we can be encouraged and emboldened to think about the deeply Christian inspiration for education and the nature of God which is embodied throughout the Leadership, Pedagogy and Theology document. Regardless of our own beliefs, we can see this process as a form of theological thinking, reflection and judgement about the nature of God, and the deeply Christian inspiration for education reflected through this activity and the associated document. 



	Who are we as a school?
	Why are we here? 
	How then do we live? 
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 Leadership, Pedagogy and Theology
Leadership, Pedagogy and Theology: Exploring School Leadership issues – School Leaders Exemplar 19 Marketing and messaging
	
	Introductory 
	Emerging 
	Questioning / Debating 
	Challenging 

	What leadership questions should you be asking? 
	How would you sum up your school’s purpose in a sentence? 
	If you have a motto, to what extend do people understand it consistently? 
	What would a representative group of parents articulate as your vision for the school? How would they know?  
	How competitive are you, and to what extent is education provision a business to be expanded?  

	What pedagogical questions should you be asking? 
	How consistent is your marketing with what actually happens in the classroom? 
	How do you publicly celebrate great learning?
	What do your external stakeholders think of your approach to teaching and learning? 
	What values underpin your teaching and learning and how consistent is that with your motto / vision? 

	What theological questions should you be asking? 
	How does all of our promotional material present the Christin identify of the school? 
	How do we use language to communicate that identity in a way that people in the community understand? 
	If a visitor came to our school today, how truthful would they find our message to be? 
	In a competitive climate, how do we demonstrate our strengths without undermining our neighbours? 



	Who are we as a school?
	Why are we here? 
	How then do we live? 
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	About this activity 
	Using this tool 
	Grounded in theology, rooted in Christian narrative 

	The Church of England vision for education is a deeply Christian vision that serves the common good. Our purpose in education is to enable the children, young people and communities we serve to flourish as they experience wisdom, hope, community and dignity and discover life in all its fullness. 

This national vision is offered for Anglican and Methodist schools to engage with as they articulate their purpose in education an shape their own vison as a school with Christian character (SIAMS Evaluation Schedule p.1 introduction) 

The changes of educational policies and inspection frameworks can heavily influence decisions made by leaders, at the expense of the Christian vision that is owned and understood by all stakeholders. 

This activity offers one model of monitoring the impact of the schools vision, in delivering the requirements outlined in both the SIAMS and Ofsted evaluation schedule, exploring how the actions taken as a result of the school’s Christian vision can be evaluated against an external inspection lens. 
	This toolkit, within a toolkit, aims to support both leaders and governors an opportunity to carry out focused monitoring and evaluation of the school vision alongside the SIAMS and Ofsted ‘good’ grade descriptors. 

Leaders are first asked to explore their approaches to monitoring and evaluation and how governors and leaders might work together, over time, to develop a continued cycled on monitoring and evaluation. The approaches to monitoring and evaluation document (below) offers examples of key questions and activities that could be undertaken. 

In order to evaluate the impact of the school’s Christian vision against the SIAMS evaluation schedule, four further tables are provided.  All SIAMS grade descriptors are provided upon a one page summary, in green. Ofsted grade descriptors are also provided in blue to identify where this evaluation exercise may be used to evidence the impact against both inspection schedules. It may be useful to RAG rate these statements through the evaluation process. 

There is a monitoring and evaluation template provided to support the identification of strengths, next steps and action planning. Leaders may find that it is useful to complete this as RAG rate statements in the tables, in their evaluation exercise. 
	There has never been a more important moment for the Church to offer clarity about its vision for education. As the education system continues to develop and reform in the light of recent legislation, the Church needs to be confident about its vision for education. 

We aim to deliver excellence in education and want the very best outcomes for children and young people so that they can achieve their fullest potential. With many schools reporting they feel under increasing pressure to make artificial choices between academic rigour and the wellbeing of their pupils, we are unequivocal in our message that there is no such distinction – a good education must promote life in all its fullness (Deeply Christian, Serving the Common Good – Introduction). 

Therefore, the pursuit of the very best and broadest outcomes for all young people defines education driven by a Christian vision – this is life in all its fullness. So leaders pursue and drive improvement; they are impatient with mediocrity, and passionate about doing better. They seek to go beyond narrow measures of success, and recognise the dangers of zero-sum criteria that divide children into winners and losers. Leaders who love their pupils and colleagues recognise the fear and anxiety that our system can generate, and care deeply for their mental health and wellbeing, taking great care with them, particularly at pressure points of inspections, appraisals and examinations. 

Called, Connected, Committed – CEFEL (Driving improvement)    
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Tail wagging the dog: Approaches to monitoring and evaluation

	
	Quality of education 
	Personal development 
	Behaviour and attitudes 
	Leadership and management 

	Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

Possible sources of evidence to support monitoring and evaluation actions.

	How effective is the school at meeting the academic needs of all pupils through the curriculum? 

Planning and document review of curriculum overviews. 

SDP actions and impact review from academic achievement / progress data. 

Data review – progress of current pupils. 
	How well does the school support all pupils in their spiritual development? 

Pupil voice session exploring spiritual development. 

Staff voice session exploring understanding of spiritual development. 

Learning environment walk exploring spirituality and ethical thinking and messages throughout the school. 
	How effective is the school in identifying and supporting those who are vulnerable and have personal needs? 

Learning walk exploring pupils opportunity to question, listen, respond creatively and debate across the curriculum. 

LSA discussion (group or individual), exploring supportive action of support assistants, including CPD and timetables for support. 
	How effective is the school at meeting the academic needs of all pupils through the curriculum? 

Planning and document review of curriculum overviews linked to vision. How does out vision influence our curriculum choice? 

SENDCO and key workers discussion, exploring leadership priorities and actions to support vulnerable pupils and the impact of these actions. 




	The full version of this toolkit for ‘the tail wagging the dog’ activity can be downloaded here: 
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	School Vision: 



	
	Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

	OFSTED: 
Quality of Education
	The school has a broad and balanced curriculum which is shaped by its Christian vision. 
Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils the knowledge and cultural capital they need in life. 
	The design of the curriculum ensures the rounded development of the whole child. 
The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment. 
	Each child makes strong progress and flourishes in their academic achievement, including SEND, more able and the most vulnerable children in the school. 
Pupils develop detailed knowledge and skills across the curriculum and, as a result achieve well. Pupils with SEND achieve the best possible outcomes. 
	There is clear evidence that pupils make progress that is at least close to the national averages for all pupils. 
Results from national tests and examinations meet government expectations. Pupils re ready for the next stage of education, employment or training. 

	OFSTED: 
Personal development 
	There is clear evidence that each pupil is recognised as a unique individual. 
The curriculum extends beyond the academic, vocational or technical, and provides for pupil’s broader development. 
	Each child flourishes spiritually across the school’s curriculum including SEND, more able and the most vulnerable children in the school.

	There is clear evidence that the school has a secure understanding of spiritual development that is distinguishable from social, moral and cultural development. The school’s work to enhance pupil’s spiritual, moral, social and cultural development is of a high quality.
	Pupils are provided with progressively deeper opportunity to develop curiosity through questioning to explore and articulate spiritual and ethical issues. 
The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute to society. 

	OFSTED: 
Behaviour and attitudes 
	Pupils value learning and enjoy questioning, listening and responding creatively across a range of subjects.
Pupils know how to discuss and debate issues and ideas in a considered way.
	
	OFSTED: 
Leadership and management
	Leaders use the school’s vision to justify bold curriculum decisions that lead to an exciting and relevant curriculum where pupils flourish.
Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. 
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	School Vision: 




	Focus for the monitoring and evaluation: (SDP / Strategy link) 




	
	Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

	OFSTED: 
Quality of Education
	 


	 
	 
	 

	OFSTED: 
Personal development 
	

 
	
	
	 

	OFSTED: 
Behaviour and attitudes 
	


	
	
	

	OFSTED: 
Leadership and management 
	


	
	
	








Key areas for action following this monitoring and evaluation 

	Strengths of focus 
	Areas for development 

	





	






	What do leaders need to do next?
	When will this be done?
	What do teachers need to do?
	Deadline for action / task completion

	





	
	







	






How to follow up on the actions agreed 

	Method used to monitor and evaluate (Work sampling, pupil interview, learning walk) 
	When will next monitoring and evaluation take place? 
	Dissemination methods for monitoring 
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	About this activity 
	Using this tool 
	Grounded in theology, rooted in Christian narrative 

	Staff, students and parents cannot operate with hundreds of policies circulating around in their brains. They need clarity around a series of key principles that underpin the way things are expected to happen and where the next time they are not sure about something they can refer back to their understanding of these principles and apply them appropriately. The chances are they will be following the policy, so long as policy itself is consistent with the core values and agreed shared ways of working. Buck (2001). 

The SIAMS evaluation schedule expects that schools will use its vision to shape development plans and school polies. 

This activity aims to provide leaders with opportunities to: 
1. review their policies through the lens of the strand 2 to 5 of the SIAMS evaluation schedule. 
2. Use the ethos enhancing outcomes resource as a stimulus for debate and discussion around a specific policy.  
	This activity requires leaders to consider how a specific policy links to the schools vision and is underpinned by the ethos within their own Church of England School. 

The SEAT document provides suggested polices that may be supportive documents to evidence how the vision and ethos of the school impacts on the flourishing of all pupils and adults. 

It is suggested that the school policy is read, with the golden thread template alongside the policy. As it is read, key principles linked to the SIAMS grade descriptors should be RAG rated. 

It may be useful to begin to identify areas that are green, and ask the questions taken from the Ethos enhancing outcomes (CEFEL) document to review and discuss the strengths of the school. 

The same process then should follow for the amber and red areas, with due consideration given to where key actions are required.  
	Leading in education is grounded in a picture of the future that inspires a picture that lasts. While good leaders create vision, great leaders sustain it. Leaders demonstrate that hope is sticking around, providing consistency and dependability in the long term. Teams with sustained vision can still see where they are going in dark times and they grow through the difficulties they face together.

Contrary to some short term and volatile elements to our educational landscape, a Christian vision is orientated to the long term, and sustained through drought and plenty, through highs and lows, or, as Paul puts it, “through good report and bad report” (2 Corinthians 6:8). He explains this vision is ambitious – “Therefore since we have such a hope, we are very bold” (2 Corinthians 3:12) – and requires orientation beyond our current reality towards what is not yet visible – “for we live by faith, not by sight” (“ Corinthians 5:7). Sustaining vision is an inherently patient leadership activity. 

Called, Connected, Committed – CEFEL (Sustaining Vision)   
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	Policy 
	Assessment and Marking
	Behaviour / Anti-Bullying
	Collective Worship

	Equality and inclusion
	Mental Health and well being
	Religious Education
	Relationship and Sex Education

	SEND
	SMSC and Spiritual development
	
	



	Wisdom, knowledge and skills 
	Assessment is carried out of a broad and balanced curriculum, shaped by the Christian vision. 
	Assessment recognizes that each pupil is individual informs the rounded development of the whole child. 
	Assessment is approached in a relevant and exciting manner that enables all pupils to flourish. 
	All pupils, including those SNED and the most able make progress that is at least in line with national averages. 

	
	Assessment of the most vulnerable children, including those with learning difficulties leads to the academic flourishing of these children.
	Questioning and progressively deeper opportunities exist to develop pupils curiosity and explore and articulate spiritual and ethical issues. 
	Pupils enjoy questioning and responding creatively across a range of subjects. 
	

	Ethos enhancing outcomes 
Exemplar approach 14: Assessment 
	What other forms of assessment could help you broaden your horizons? 
	If ‘the heart of wide education is.. a delight in wisdom and a passionate pursuit of it, do your assessment methodologies reflect this?
	Do you need wisdom to achieve well in exams? 
	Would a ‘deeply Christian’ approach to assessment force you to teach ‘beyond the test’ through a broader approach?

	Character development: Hope, Aspiration and Courageous Advocacy 
	The assessment culture in school encourages pupils to be the best they can be. 
	Assessment takes account of how pupils develop in their exploration of the big questions and global thinking about life.  
	Assessment practices progress pupils engagement in social action projects in curricular and extracurricular activities. 
	

	Ethos enhancing outcomes
Exemplar approach 14: Assessment


	How do your students ‘cope wisely with thing and people going wrong in assessments? 
	How does it feel to fail well in assessments? 
	To what extent do motivational talks in assemblies highlight those who have not succeeded in assessments first time? 


	How do you help students approach assessments with hope and aspiration rather than the pressure of fear and failure? 

	Community and living well together 
	Assessment for learning promote positive and supportive 
relationships in learning together.  
	Assessment supports pupil taking risks and making mistakes, building upon the forgiveness and reconciliation approaches. 
	Assessment of skills pupils need to disagree well and to live with contradictory convictions are well embedded in the assessment policy. 
	Assessment of speaking and listening ensures pupils become increasing confident to express their views and concerns through discussion and debate in school. 

	Ethos enhancing outcomes
Exemplar approach 14: Assessment
	How do you build a sense of community that enriches your school’s approach to exams and coping well with the pressure? 
	Do your classes feel like they are facing assessments together as a team, or do you individualise the experience? What are the pros and cons of each?
	How well do you ‘live well together’ at exam tome? What practical things could mark your community out as flourishing? 
	How are you celebrating success and progress in assessments publicly and what are the pitfalls of this? 

	Dignity and respect 
	Assessment procedures ensure that all groups flourish academically, as created in the image of God. 
	Assessment practices ensures that pupils feel safe to express their views and learn without being made fun of in a culture of mutual respect. 
	Assessment ensures pupils show respect for difference and challenge prejudicial behavior and language on the basis of ability.  
	Assessment procedures ensure pupils are protected from any possible forms of bullying on the basis of ability. 

	Ethos enhancing outcomes
Exemplar approach 14: Assessment
	What impact do public assessments (and their outcomes) have on students’ dignity and self esteem? 
	How are you supporting students to cope well with the pressures on them? To what extent does your approach make things worse? 
	What differences can you see between boys and girls (or other groups) and their approach to competition and assessment? 
	Do students who fail exams have the same sense of dignity and respect in your school as those who excel? Should they? 
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	Policy 
	Assessment and Marking
	Behaviour / Anti-Bullying
	Collective Worship

	Equality and inclusion
	Mental Health and well being
	Religious Education
	Relationship and Sex Education

	SEND
	SMSC and Spiritual development
	
	



	Wisdom, knowledge and skills 
	
	
	
	

	
	The schools approach to behavior is supported by the broad and balanced curriculum shaped by its Christian vision. 
	The schools approach to behavior recognises each pupil is an individual and approaches to pupils with specific needs strive to ensure the rounded development of the whole child. 
	Bold decisions are made to justify decisions made to develop a behavior approach that ensures all  pupils flourish in and out of school. 
	The school’s approach to behavior ensures that all pupils are provided with the greatest opportunity to achieve and progress, including SEND pupils and the most able. 

	
	Approaches to behavior prioritise vulnerable children, including those with learning difficulties to flourish.   
	The schools behavioral policy ensures that all pupils develop social, morally, and culturally. Spiritual development is fully understood by all staff, and differentiated from social, moral and cultural development. 
	The schools behavioral policy enable pupils to explore spiritual and ethical issues.  
	The leaning climate, established by the behavior policy ensures pupils are able to value learning and enjoy questioning, listening and responding creatively across a range of subjects. 

	Ethos enhancing outcomes 
Exemplar approach 18: Behavior and safeguarding 
	How does your behavior policy encompass the ‘possibilities of reconciliation and transformation’?
	When human beings or communities ‘go wrong’, to what extent do you show that it is a cause for lament but not for despair’? 
	How do you reconcile compassion with justice in your approach to sanctions and rewards? 
	How do you function as a wise community when dealing with safeguarding issues? 

	Character development: Hope, Aspiration and Courageous Advocacy 
	The behavior culture throughout the school aspires for pupils to be the best they can be: the person God created them to be. 
	Pupils are able to say how the school’s vision and values help them make positive choices about the way they behave and choose to live. 
	Pupils have opportunities to explore ‘big questions’ through the behavioral support of pupils understanding disadvantage, deprivation and exploration of the natural world. 
	The behavioural policy allow pupils to freely recognise and challenge injustice, and take part In coail action projects, going beyond a sense of compassion to a concern for justice. 

	Ethos enhancing outcomes 
Exemplar approach 18: Behavior and safeguarding
	How hopeful is your behavior management system? 
	Does considering the values of your school have the risk of lowering your expectations for behavior? 
	How do you embody hope when a student is being abused? 
	How do you equip your students and staff to deal with the ‘drama of ongoing life’?

	Community and living well together 
	Pupils behave well together and relationships between all member of the school community are generally supportive, as a result of a strong behaviour policy rooted in the schools values. 
	Pupil have the opportunity to seek forgiveness and reconciliation and this is reflected in the school’s behaviour, exclusion and attendance policies and practice. 
	When conflicts do arise, these are dealt with in a way which reflects the articulated Christian vision and associated values of the school. 
	There are planned curriculum opportunities to explore different points of view and pupils are given the skills they need to disagree well and to live with contradictory convictions. 

	
	There are effective systems in place for the early identification of issues connected with mental health and well-being. 
	The behaviour policy and approach supports pupils with their mental health difficulties, with a clear approach to support including the use of expert advice as needed. 
	Pupils and adults feel confident to express their views and concerns and say they are listened to and are given opportunities to participate in school decisions. 
	

	Ethos enhancing outcomes 
Exemplar approach 18: Behavior and safeguarding
	What does it mean to ‘be a good neighbour’?
	What would it mean to embody ‘the centrality of relationships’? What kind of relationships are present and developing in your community? 
	To what extent does your approach to behaviour and safeguarding show your school is a ‘hospitable community’? 
	If God is ‘fully inclusive in loving’, what does inclusion actually mean for you as a school? 

	Dignity and respect 
	 The behaviour policy and practice in school welcomes all pupils and ensures that they are treated with dignity and respect, whatever their background, disability, ethnicity, gender, identity, learning difficulty, nationality, religion or sexual orientation. 
	All pupils are recognized as people created in the image of God, and the currriuclum encourages a respect for difference, diversity and ways of living, supported by the schools approach to behaviour and discipline in school. 
	The behaviour culture in the school allows pupils to feel safe and express their views without being made fun of in a culture of mutual respect. 
	 The policy identifies effective procedures in place to ensure that pupils are protected form all types of bullying and that any incidents that do occur are dealt with effectively and appropriately recorded.

	
	
	The schools RSE policy supports and compliments the behaviour and discipline policy to support pupils to form healthy relationships. 
	Pupils show respect for difference, and the behaviour policy supports staff in challenging any prejudicial behaviour and language.
	

	Ethos enhancing outcomes 
Exemplar approach 18: Behavior and safeguarding
	How do you administer discipline or punish, whilst retaining the ‘dignity’ of the student? 
	Do you really give students a fresh start? If so, what does this look like in reality? 
	Does your safeguarding policy convey a sense of ‘love and compassion’?
	How do you ‘pay special attention to the disadvantaged, excluded, despised and feared’? 
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	About this activity 
	Using this tool 
	Grounded in theology, rooted in Christian narrative 

	The Governance handbook for academies, MATS and maintained schools (March 2019) identifies three core functions of governance. The first of these is: 

· Ensuring clarity of vision, ethos and strategic direction. 

All governors within the school are expected to ensure that the school has a clear vision articulated in a specific statement. This should be ambitious for current and future pupils. 

It is generally understood that there are three stages to grasping a vision. It is important to consider how your personal vision is compatible with the foundation, ethos and vision of your school. 

Spending time considering carefully what your personal vision is and how well that aligns with the Church of England vision for education, and your school’s ethos and vision will be very valuable. Having a personal and motivational vision gives courage when facing challenges, enables perseverance through the pressures that might be faced and a sense of accomplishment when reaching milestones along the route.  
	My own vision for education 
This activity aims to provide all governors with an opportunity to reflect personally on their own vision for education in a Church of England school. 
It is suggested that the first part of this activity is done individually, where there is time to reflect and pray as necessary. 
Church of England’s vision for Education: 
Having considered your personal vision for education, consider the key concepts and themes that motivate your work and contributions for governance. Can you identify how these fit with the church of England’s deeply Christian serving the common good? Where does your vision fit within the four areas of wisdom, hope, community and dignity, that provide ecology of the fullness of life? This might be done individually or with a team of governors. 
The school vision: 
How does the schools vision align to the Church of England’s vision for education? Can you identify the words and phrases in the school vision that link to the four C of E vision dimensions. 
Can you then highlight where your personal vision, the school vision match, mismatch or requires development. What might be the next steps needed to develop and realise the school vision? Symmonds (2017). 
	In the Grove Publication: Called to Serve as a School Governor : Alison Farnell (2010), Farnell describes in Chapter 3 that many governors join a board as it is ‘a good thing to do,’ however despite prayer, there may not  be a profound sense of God calling us into ministry. ‘School governing made good the use of the gifts that God has given them: they each made very helpful contributions to the schools which they served. 

The work in any school is wide spanning, and in the first instance, it may take a governor some time to understand all of the knowledge, skills and wisdom that they can bring to the leadership of the school to and contribute it to the betterment of what the school vision strives to achieve.

During times of prayer, it may be useful for governors to remember that God does not always call the equipped, certainly equips the called. The bible is filled with people who carry out The Lords work in incredible ways, as Christs power was working through them. 

To lead in education is allow ourselves to do what God requires of us. “I have the strength to face all conditions by the power that Christ gives me.” (Philippians 4:13).  
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	School vision: 






	School Governance: My Personal Vision for Education
	Linking my vision to the 
Church of England’s vision for Education:
	Linking the Church of England’s vision for education to the school vision 

	When considering your own vision for education consider:
· What motivates and drives you in your governance role?

· What do you think is the role of education in ensuring schools educate the whole child?

My Vision for Education: 


	Educating for wisdom knowledge and skills





	Educating for wisdom knowledge and skills






	
	Educating for hope and aspiration




	Educating for hope and aspiration

	
	Educating for Community and Living Well Together




	Educating for Community and Living Well Together

	
	Educating for Dignity and Respect





	Educating for Dignity and Respect
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	About this activity 
	Using this tool 
	Grounded in theology, rooted in Christian narrative 

	This second governor activity continues to support the requirements of the Governance Handbook for academies, MATS and maintained schools (March 2019). Section 2.1: Setting Direction identifies that:

The board should ensure that there is a strategy in place for achieving this vision. The strategy should provide a robust framework for setting priorities, creating accountability and monitoring progress in realising the organisation’s vision. 

This second activity for governors, aims to ensure that governors think in detail about what the vision for the school is, and consider carefully how the skills that they poses may be used to monitor the progress of the vision of the school. 

This is explored through the 6 key features of effective governance that are identified within the Governance handbook, and the skills audits for maintained schools and a separate audit of academies: 



[bookmark: _MON_1647330101]
	 To begin this activity governors and trustees are asked to individually complete the skills audit that corresponds to their governance role. You are then asked to identify where your key strengths are in the six features of effective governance. 

Following this activity, governors are asked to place their most significant strengths for some or all of the six key areas in the strengths emerging from the skills audit column. 

Governors and trustees are then asked to explore in detail the school vision statement and identify where their skills might link to specific parts of the school vision. This may be done individually or as part of a group activity, where rich discussion may develop. 

Finally, governors and school leaders may wish to come together, to discuss the strategic medium and long term goals that the school are working towards, and then for governors to identify how their own individual skills, experiences and knowledge may support the betterment and realisation of the school vision. Governors unclear about their strategic direction may wish to explore the 4 thinking governance modules highlighted in the next task. 
	The Christian governor is ‘the light and fragrance if Christ’ (2 Corinthians 2 4-15), his presence in the school. Light brings hope, illumination, reassurance, understanding and wisdom, and Christian governors have the opportunity to bring the light of Christ into schools. Farnell (2010). 

In this way governors play vital role in offering encouragement that nutures children and leaders at all levels. 

Encouragement is fundamentally relational, following the call to “spur one another on toward love and good deeds” (Hebrews 10:24); this kind of leadership notices others, spots the good abd catches people doing well. The advocate is someone consistent in your corner, giving validation, purpose and identity and providing a safe environment for risk taking and growth. Their nurturing words are chosen wisely, and are offered regularly, replenishing and enabling, restoring and renewing. 

Called, Connected, Committed – CEFEL (Sustaining Vision)   
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	School vision: 





	My Skills audit to support the school vision (The Governor handbook). 
	To carry out this activity, please first complete the skills audit and identify your personal strengths in the skills audit (where ratings were 4+) attached in the overview of this activity.

	
	Strengths emerging from the skills audit. 
	Links to the school’s inclusive and distinctive Christian vision. 
	Strategic goals and strategies to monitor and review progress against the goals. 

	Strategic leadership that sets and champions vision ethos and strategy. 
	


	
	

	Accountability that drives up educational standards and financial performance. 
	


	
	

	People with the right skills, experience, qualities and capacity. 
	


	
	

	Structures that reinforce clearly defined roles and responsibilities.  
	


	
	

	Compliance with statutory and contractual requirements. 
	


	
	

	Evaluation to monitor and improve the quality and impact of governance. 
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	The activities and tools within this Visioning resource are intended to ensure that all stakeholders have been provided with an opportunity to share thoughts, feeling and thinking around the vision and associated values for the current and future pupils of this school. The role of governors is vital in realising the vision through a well-developed and considered strategic.  

Thinking governance is a strategic resource for governing bodies of schools of all kinds, developed by the Education Office of the Church of England.

It helps governors get a grip on the most elusive of issues – clarity on vision, ethos and strategic direction for the school – and build a new, fully strategic plan for the school. Uniquely the new plan is contained on two sides of paper meaning that everyone involved in the school can understand what the plan for the school actually is! That’s one of the issues which inspections most often comment on as being under developed by governors. 

The programme also embeds the core aspects of the Church of England’s vision for Education, as well as the current SIAMS schedule. 



	The Thinking Governance programme can be found here: http://thinkinggovernance.org/ 
For further details regarding the facilitation of this programme in your school please speak to your CDA or contact LDBE using the usual communication channels. 



	An overview of the 4 Thinking Governance Modules 

	Module 1: The bigger picture
	Module 2: The smell of the school
	Module 3: The rubber hits the road
	Module 4: Indicators of change

	What do we want our school to be known for? Creating a strategic picture for the school. 
	Using the new strategic vision to explore the character of the school.
	Key themes to deliver the goals of the strategic picture, identifying operational and strategic differences, leading to a strategic plan. 
	Finalising the new strategic plan from the initial strategic picture, informed by a distinctive narrative which explains the strategic vision to stakeholders. 

	[image: ]

	[image: ]
	[image: ]
	[image: ]


References used within this resource. 
	Buck, A. (2017). Leadership Matters - How leaders at all levels can create great schools, Woodbridge: John Catt Educational Limited. 

	Church of England Foundation for Educational Leadership. Ethos enhancing outcomes, London: Church House 

	Church of England Foundation for Educational Leadership. Leadership, Pedagogy and Theology, London: Church House

	Collins, J (2001) Good to great, London: Random House business books 

	Farnell, A. (2010). Called to serve as a school   governor, Cambridge: Grove Books limited

	Ford, D & Wolfe, A (2020). Called, Connected, Committed, London: Church House

	Grout, J & Fisher, L (2011). What you need to know about leadership, West Sussex: Capstone Publishing Ltd 

	Simmonds, M (2017) Church School Governance, Cambridge: Grove Books limited 



[image: ][image: ][image: ][image: ][image: ] 
How can we lead innovative and imaginative practice that helps to transform pupils lives? 


How do we ensure that all pupils flourish in their academic achievement and spiritual development? 


What are we deeply passionate about in this school? 



Come follow Christ, in the footsteps of St Chad													       Page 42
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Foreword

Church of England Vision for Education
Deeply Christian, Serving the Common Good

by The Revd Nigel Genders, Chief Education Officer

The Archbishop of Canterbury, speaking at a conference for
Church of England secondary school headteachers in
September 2016, commented on the present global context
saying that those offering education to this and future
generations need to make a contribution founded in hope.
He said that “in the midst of economic, social and political
challenges, we need a vision for what we think education is
for” The Archbishop then outlined the four core strands of
the Church of England’s vision for education found in this
document, referring to it as “a profound piece of work and
one that | wholeheartedly commend.”

This vision for education has been overwhelmingly welcomed
by the House of Bishops and endorsed by the General Synod
of the Church of England. It is a fresh articulation of the
Church’s vision and is offered to renew our confidence in all
that the church is seeking to do in education.

We are clear that it is not just a vision for Church of England
schools, but a Church of England vision for education. At a
time when many are looking for a vision of education to
enthuse and inspire them, this deeply Christian vision of
education is one that is generous and that seeks to allow the
riches of Christian life to overflow to those of other faiths or
no faith, but who share the bigger vision of what we think
education is for.

This vision will be worked out explicitly within the Christian
character of thousands of Church schools, but our vision is
also about shaping wider educational policy and embracing
others who are drawn to it as they recognise something deep
and rich for the common good.

We are extremely grateful to the theological reference group
and particularly to Professor David Ford who chaired its work
to produce this vision. Our hope is that, as you read and are
inspired by it, this vision will continue to promote education
that is deeply Christian, serving the common good.

/[//'/1( ers

The Revd Nigel Genders
Chief Education Officer

www.churchofengland.org/education
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Executive Summary

There are fundamental reasons, rooted in the Bible, which
have motivated centuries of Christian involvement in
schooling in this country and around the world. The God of
all creation is concerned with everything related to education.

This is a fresh articulation of the Church of England’s vision
for education as we meet the challenges and take the
opportunities offered by the present situation. It is not simply
for Church schools but, recognising the Church of England’s
involvement in education over many centuries, seeks to
promote educational excellence everywhere, for everyone. In
Church schools the deeply Christian foundation for this vision
will be seen explicitly in teaching and learning both in RE and
across the curriculum, and also in the authentically Christian
worship and ethos of those schools. In other schools which
are not rooted in an explicit Christian ethos, our vision for
education can still be expressed and promoted as one of
human flourishing that can inspire what the school is and
does.

The vision is deeply Christian, with the promise by Jesus of
‘life in all its fullness’ at its heart. It encompasses schools,
colleges, further and higher education, but in this initial
articulation our focus is on schools; other work will follow
relating more specifically to colleges and universities as well as
exploring the connections with our Going for Growth work
with children and young people in the church.

Our vision embraces the spiritual, physical, intellectual,
emotional, moral and social development of children and
young people. We offer a vision of human flourishing for all,
one that embraces excellence and academic rigour, but sets
them in a wider framework. This is worked out theologically
and educationally through four basic elements which
permeate our vision for education:

® Wisdom

® Hope

® Community
@ Dignity

The vision, in line with the Church of England’s role as the
established Church, is for the common good of the whole
human community and its environment, whether national,
regional or local. It is hospitable to diversity, respects freedom
of religion and belief, and encourages others to contribute
from the depths of their own traditions and understandings.

It invites collaboration, alliances, negotiation of differences, and
the forming of new settlements in order to serve the
flourishing of a healthily plural society and democracy,
together with a healthily plural educational system.

Page 2
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|. Introduction

Church schools have a reputation for securing
transformational outcomes for young people by combining
academic rigour with a rounded approach to personal
development, rooted in the worship and other shared
practices that characterize the life of their community.

Our vision for education reaches beyond Church of England
schools: we aim to offer a compelling vision for the education
of children and young people in community, independent and
church schools, sixth form colleges, colleges of further
education and universities.' There has never been a more
important moment for the Church to offer clarity about its
vision for education. As the education system continues to
develop and reform in the light of recent legislation?, the
Church needs to be confident about its vision for education.

We aim to deliver excellence in education and want the very
best outcomes for children and young people so that they can
achieve their fullest potential. With many schools reporting
that they feel under increasing pressure to make artificial

Church of England Vision for Education
Deeply Christian, Serving the Common Good

choices between academic rigour and the wellbeing of their
pupils, we are unequivocal in our message that there is no
such distinction — a good education must promote life in all its
fullness.

What we’ say here is not intended to be the final word on
the Church’s vision for education. Rather, we hope that it
provides a basis on which others can contribute their own
reflections.

This document has been commended and endorsed by
members of the House of Bishops and the General Synod of
the Church of England. It is leading to further work to help
bring the vision alive for different audiences, such as school
and education leaders, governors and parents. Other
documents will show how this vision fits within the
framework of the Archbishops’ quinquennial goals, relates to
the five marks of mission, and is set within the context of the
Church of England’s work for renewal and reform, but this
fuller vision will underpin them all.

www.churchofengland.org/education
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2. Why Should the Church of
England be Committed to

Education?

There are fundamental reasons, rooted in the Bible, which
have motivated centuries of Christian involvement in
schooling in this country and around the world. The God of all
creation is concerned with everything related to education —
wisdom, truth and knowledge; the learning and teaching of
understanding, virtues and habits that shape individuals,
families and communities; the worth of each person; what is
passed on from one generation to another;in whom and what
people trust; what people hope for; and more. All things and
all people are intrinsically related to Jesus Christ, and that sets
the horizon within which he is to be understood and
followed. It would be a narrow and unbiblical position, alien to
the traditions and current practice of the Church of England,
to try to separate the life of the Church from involvement in
education.

Our Church’s commitment to education® is at least as
important today as in the past. Considerable changes are
taking place, and (as Section 3 below argues) it is vital to
sustain and develop the long term educational ecosystem for
the benefit of the whole of our society. The Church of
England has the opportunity to offer a model of education
that is both thoroughly Christian in its foundation and highly
attractive to most others in education because of the quality
of its outcomes for children and young people. There is no
neutrality in education — every school has a particular ethos,
with commitments, beliefs and value-laden practices — and,
amidst the variety of approaches, we are confident that our
vision of education for ‘fullness of life’ is one that fully
deserves its place in twenty-first century Britain. It is a special
strength that it achieves educational excellence in a broad
framework within which pupils and teachers can pursue the
big questions of meaning such as ‘Who am 1?’,*Why am |
here?,"What do | desire? and ‘How then shall | live?

The Church of England’s approach is also well-suited to the
diversity of our country today. After the Reformation, it
contributed a key part of the political settlement which
brought together conflicting forms of religious expression
within a single national project. The settlement allowed the
continuation (and not the elimination) of intense
commitments, but harnessed them within an over-riding
commitment to the common good, the well-being of the
population. This settlement - unique in a European setting -
has developed further and has proved of enduring value. It
allows for considerable diversity of opinion and freedom of
expression, while at the same time calling for the ability to
come to settlements with views at variance with those each
particular party holds. It is clear that this complex and
generous model has a continuing contribution to make in a
situation of increasing religious and ethnic diversity, and where
the State has to expand its partners in delivering welfare,
health and education. The vision of an education that is at
once deeply Christian in its inspiration and healthily plural in
its operation is consistent with the best in our history.

Given this vision for education in service to the whole
community, we see the present as a time of opportunity that
is unlikely to recur in our lifetimes. There are unprecedented
opportunities to renew, improve and interrelate existing
schools and to found new ones. Yet there are also matching
challenges which will be ongoing, and in order to grasp and
meet them, we hope the Church will enter into the vision,
devoting attention, time, energy, funding and leadership to
realizing it in dioceses.

Page 4
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3. Our Educational Ecosystem

We have a complex educational system that has developed
over a long period. It has been shaped by the interaction of
many stakeholders in response to diverse visions and
pressures, and through extensive negotiations. It is like a rich
ecosystem that has to be understood in its complexity, as its
long-term and newer elements interact with each other.

Because education is transgenerational, and its effects, for
better or for worse, often only become clear over decades, it
is especially important to take account of long-term
perspectives. In practice this means that the policies and
pressures of democratic cycles, which inevitably tend to focus
attention onto shorter-term priorities, need to be held in
balance with the needs of organisations with a longer-term
commitment to education. The latter include a range of
intermediate bodies important for the flourishing of civil
society, such as charitable educational foundations, scientific
and scholarly associations, universities, hospitals, professional
associations (in civil service, law, health, business, finance,
industry, agriculture, sport, media, and more), corporate
bodies of many sorts, and religious communities. All of these
have educational commitments, and in order to flourish, need
good quality education.

The Church of England is embedded in this system, which is
plural in several respects, not least religiously. We are
committed to sustaining the health of the system and
supporting wise improvement and innovation. Healthy
religious plurality recognizes deep differences in religion, belief
and worldview, understands the history that has led to the
present situation, and creates settings where there can be
ongoing negotiation in which the diversity of voices is taken
seriously.

The Church of England has learned this lesson for itself over
the course of its formation and history, as the previous
section described. Over the centuries we have learned much
(often very painfully) about teaching and learning, tolerance,
mutual hospitality with other Christians and other faiths, and
coping with challenges from the social and natural sciences,
agnosticism, atheism, secularism and other quarters. These
lessons (widely shared with others) have helped us to shape
our approach to education, and to seek to shape settings in
which we can be true to the depths of our faith and others
can be similarly true to their deep commitments. We
recognize that this diversity of multiple depths is sometimes
more a vision than a reality, but we are committed to realizing
the vision in the long term, and we invite others to join us in
this.

www.churchofengland.org/education

Page 5





THE CHURCH

OF ENGLAND
EDUCATION OFFICE

Church of England Vision for Education
Deeply Christian, Serving the Common Good

4. Educating for Life in All its

Fullness

This vision sets out the sort of education the Church of
England advocates and seeks to enable.

As we have listened, discussed and reflected with many of
those involved, and have drawn on past and present
resources, we have been seeking a wisdom that rings true not
only with the wisdom of the Bible and the best in our
Christian history but also with wise and experienced
educational understanding and practice in twenty-first century
England. The distillation that follows is what has gripped and
inspired us. It is a vision of education that seeks to serve all in
the country today. It embodies our goals of church schools
serving whole communities, and other schools enhanced by
Christian participation and wisdom — goals already being
achieved in many schools.

This Church of England approach to education will, we hope,
find many resonances more widely across the education
sector, and also with other Christians, those of other faiths,
and many who identify with no particular religion. It is offered
partly as a stimulus to others to distil and share their wisdom,
and is open to continuing discernment, critique, discussion
and development. It is both deeply rooted in our Christian
understanding and has also stood the test of experience in
schools around the country.

We have confidence in it as an approach that works in
practice by giving a habitable framework within which the
daily business in schools of learning, teaching, leading,
governing, guiding, encouraging, counselling, feeding, exercising,
celebrating and inspiring can go on. But beyond that it also
gives a vision that can gently yet firmly stretch and challenge
everyone.

A core desire that we have found expressed in many ways is
for ‘life in all its fullness’ (John 10:10). It is about ‘educating the
whole person’, what the 1988 Education Reform Act (in a
programmatic statement that remains in force and is
deservedly influential) sees as physical and intellectual
development united with spiritual, moral, social and cultural
development.

There are many forms of school ethos that could be true to
those basics; for us, the overall orientation is to life in all its
fullness, enabled by excellent education. ‘Excellence’ can be
defined in many ways, but we believe there is a desire among
most people in England to have an education whose horizon
is as broad as possible, without sacrificing the more narrowly
defined forms of excellence, and that this is not only possible
but is in fact happening in Church of England schools.

Page 6
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5. Wisdom, Hope, Community

and Dignity

There are four basic elements that run through the whole
approach. Together they form an ‘ecology’ of the fullness of
life, each in interplay with all the others.

Educating for Wisdom, Knowledge and Skills

Good schools foster confidence, delight and discipline in
seeking wisdom, knowledge, truth, understanding, know-how,
and the skills needed to shape life well. They nurture
academic habits and skills, emotional intelligence and creativity
across the whole range of school subjects, including areas
such as music, drama and the arts, information and other
technologies, sustainable development, sport, and what one
needs to understand and practise in order to be a good
person, citizen, parent, employee, team or group member, or
leader.

Educating for Hope and Aspiration

In the drama of ongoing life, how we learn to approach the
future is crucial. Good schools open up horizons of hope and
aspiration, and guide pupils into ways of fulfilling them. They
also cope wisely with things and people going wrong. Bad
experiences and behaviour, wrongdoing and evil need not have
the last word. There are resources for healing, repair and
renewal; repentance, forgiveness, truth and reconciliation are
possible; and meaning, trust, generosity, compassion and hope
are more fundamental than meaninglessness, suspicion,
selfishness, hardheartedness and despair.

Educating for Community and Living Well
Together

We are only persons with each other: our humanity is ‘co-
humanity’, inextricably involved with others, utterly relational,
both in our humanity and our shared life on a finite planet. If
those others are of ultimate worth then we are each called to
responsibility towards them and to contribute responsibly to
our communities. The good life is ‘with and for others in just
institutions’ (Paul Ricoeur)’. So education needs to have a
core focus on relationships and commitments, participation in
communities and institutions, and the qualities of character
that enable people to flourish together.

Educating for Dignity and Respect

Human dignity, the ultimate worth of each person, is central
to good education. The basic principle of respect for the
value of each person involves continual discernment,
deliberation and action, and schools are one of the main
places where this happens, and where the understanding and
practices it requires are learned. This includes vigilant
safeguarding. It is especially important that the equal worth of
those with and without special educational needs and
disabilities is recognized in practice. For the first time in
history, there is now something approaching global agreement
on the worth of each person through the United Nations
Declaration of Human Rights and its successor declarations,
covenants and conventions, including that in 2006 on the
rights of persons with disabilities. How that is worked out in
each nation and each school is a massive task that calls on the
inspiration and resources offered by each tradition of faith
and belief.

Given those basics focusing on the pursuit of wisdom,
knowledge and skills, on trust and hope in the good as more
fundamental than the bad, on the centrality of relationships
and community, and on the dignity of each person, there is
endless scope for deeper thinking and further applications,
improvisations and creativity. This is what we mean by life in
all its fullness.

www.churchofengland.org/education
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6. Our Christian

Our deepest inspiration is our Church of England tradition of
Christian faith and practice. This has been part of education
in England for many centuries, and we are committed to
sustaining and renewing it, alongside and in conversation and
collaboration with others, so that it can be a creative and
responsible contributor to the field in the twenty-first
century. In this section we point to Christian resources for
deepening and nourishing education for fullness of life,
focussed through wisdom, hope, community and dignity.

In John’s Gospel, Jesus’ signs are all signs of abundant life, such
as healing, feeding, and raising the dead. And the first,
archetypal sign is gallons and gallons of water turned into
wine at the wedding at Cana (John 2:11). It is a sign that does
what is necessary to save the day, and far more than is
necessary. It was a quiet, untrumpeted sign, done for the
common good of the host and guests, to celebrate one of the
most universal social realities, coming together in marriage;
and it seems that most of those present were not even aware
that Jesus was responsible for it. Yet some, his disciples did
have eyes to see it, and believed.

In the previous chapter of John’s Gospel, Jesus had begun to
gather a community of disciples, learners. His first words to
his first disciples were the fundamental question for any
learning community: ‘What are you looking for? What are you
searching for? What do you desire? and his disciples’ first title
for him is Rabbi, Teacher (John 1:38). And as Jesus later
breathes his Spirit into his disciples, he says:‘As the Father
sent me, so | send you.” (John 20:21). If we put together Jesus
as teacher with Jesus giving signs of abundant life for the
common good, and ourselves sent as he was sent, then
‘Deeply Christian, Serving the Common Good’ makes deep
sense as part of our mission. Schools are signs of fullness of
life for all, as they educate children for wisdom, knowledge
and skills, for hope and aspiration, for community and living
well together, and for dignity and respect. Many will enjoy the
wine and not recognize where it comes from; some will, with
our help, trace it to who is responsible for it; but whether our
inspiration for doing what we do is acknowledged or not, it is
the right thing to do - as followers of the One who came to
bring life in all its fullness, to do signs that give glory to God.
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Inspiration

Educating for Wisdom, Knowledge and Skills

The Bible is passionate about both wisdom-seeking and the
importance of teaching and learning. Its wisdom literature is
substantial and diverse: Job, many Psalms, Proverbs,
Ecclesiastes, the Song of Solomon, and much else. As part of
that tradition, Jesus of Nazareth as a child ‘grew in wisdom’
(Luke 2:52).

That wisdom has been distilled over many centuries, and in
interaction with many events, cultures, religions and
civilizations. It finds the source of wisdom ultimately in the
God of all creation, who is also the God of Abraham, Isaac,
Jacob, Moses, Elijah and other prophets, and Jesus. The
wisdom literature, that shaped much education in biblical
times and later in Christianity and Judaism, was by no means
limited to what we would see as ‘religion’. It was about
knowledge of and relationship to creation, including the
cosmos, animals and plants — a matter of considerable
importance for our own environmental crisis; about
understanding the whole of culture, including its economic,
legal, political, literary, artistic, technical and craft dimensions;
about learning from history; and about how to live before
God in family, friendship, community and nation.

That is the horizon for wise education. At its heart is a
delight in wisdom and a passionate pursuit of it. There is
dedication to the importance of teaching and learning across
the generations, embodying all four of our basic elements in
God-related ways:

® There is confidence that the pursuit of wisdom, knowledge
and skills is consistent with how God has shaped the
world and ourselves.

® There is hope in God and God’s wisdom, and in the
possibilities of reconciliation and transformation. The
many ways in which human beings and our communities
go wrong is cause for lament, but not for despair.

® The God of wisdom, love, compassion and peace, in whose
image we are created, is utterly relational. Hence the
essential importance to human worth of fellow human
beings, human community and the whole created world of
which we are part, of the virtues, of the formation of
character, and of relational practices, including service,
prayer, worship and contact with the natural world
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® The ultimate worth of each person is grounded in being
created in the image of God and in God’s love and
compassion for each.

The wisdom literature can also help to model forms of faith
that have been matured through complex experience,
engagement with diverse cultures, openness to many types of
knowledge, and testing in argument. Many people, even among
Christians, have never been introduced to examples of
questioning, intelligent and wise faith. We think, for example,
of the Book of Job and its vindication of Job’s wrestling with
God in the face of terrible suffering. Job’s friends, with whom
he argues, have a packaged faith with neat answers, and this is
rejected. Job’s faith is not only about what is to be believed
and done, but also includes radical questioning, imaginative
and daring exploration, and, above all, a desire for wisdom and
for God. In a world where a great many people identify with
religious traditions (the global estimate is over 80% and
growing) but where religious faith is often neatly packaged,
unquestioning, unimaginative, and even dangerous, it is vital to
have examples of wise faith. The Church of England has tried
to model this in the way that it has sought to understand
scripture through God-given wisdom in the living tradition of
the Church.

The wisdom traditions offer models of staying true to our
roots while also being hospitably open. This uniting of the
‘given’ and the ‘found’ — what has been given by the past and
what is found in the present through experience, new events,
new knowledge and other people — is a challenge to every
tradition, every society and every education system. How do
we combine continuity and innovation wisely? It is a matter of
affirming what is of worth in the past and the present,
rejecting courageously things that we judge unwise, and
working to transform those that are valuable but need
improvement. The Church of England has long experience in
doing this and applying the results in education.

Because everyone else involved in education is also faced with
this task of combining continuity and innovation, it makes
sense for the different traditions and approaches to share
their wisdom in mutual hospitality. We hope to offer such a
hospitable space, allowing for healthily diverse debate,
agreement and disagreement. It may be that one of the things
our pluralist society and its educational system most needs is
a wisdom of long term disagreement. That could enable the
quality of our disagreements to be improved so that it leads,

Church of England Vision for Education
Deeply Christian, Serving the Common Good

not to bitter conflict, alienation or even violence, but to
deeper mutual understanding and to peaceful, negotiated
settlements that can live with ongoing disagreement. There
are many examples of this already happening in and beyond
our schools.

Jesus Christ was himself a reader and interpreter of his Jewish
scriptures and was steeped in their wisdom, as well as in their
traditions of law and ethics, prophecy, and worship. Early in his
public ministry he gathered disciples (literally ‘learners’), and
during his ministry a great deal of his time was spent in
teaching and conversation as he formed a community of
learners. His own vivid, imaginative, challenging teaching has
been among the most influential in human history. Like his
healing, feeding and forgiving, his teaching was not given only
to his committed followers but to ‘the crowds’, ‘the people’.
The ‘life in all its fullness’ that he offered was intended for all
people.

Jesus also breathed his Spirit into his followers so that they
could be led further into the truth (John 16:13) and carry on
doing as he did (John 20:21-22), initiating communities of
teaching and learning that are now present in every country.
We understand Jesus to be the Word of God, the self-
expression and self-giving of God, who relates to the whole of
creation (John 1:1-5; Colossians |:15-20; Ephesians |:8-10).
This sets the horizon for education that looks to him, seeking
truth and wisdom in relation to all reality — areas of
knowledge and know-how, religions, cultures, the sciences, the
arts and crafts, economics, law, politics, and more.

The biblical wisdom tradition, in Job, Proverbs and in the
teaching of Jesus, also saw the natural world as a place of
wonder, exploration, reflection and self-discovery. The
pedagogical potential of study in and of the natural world
should not be squeezed out through timetabling pressures. In
an age of multiple ecological challenges and increasing
disconnection between many people and first-hand
experiences of nature, it is more important than ever.

Surprisingly, wisdom is not a word that is much used in
contemporary discussions of education. We see it as the
most adequate framing concept for education, one that is not
only deeply rooted in Christianity, but is also at home in other
religious and non-religious traditions represented in our
schools. It offers a healthily deep, broad and long-term
context within which to consider other key educational
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concepts and practices such as knowledge, information, skills,
excellence, academic rigour, critical thinking, measurement and
assessment®, appraisal, outcomes, ethos, values, and religious
or other forms of literacy.” Wisdom is about ethics as well as
cognition, values and purposes as well as facts, and above all
tries to make sound judgements that do justice to the whole
‘ecology’ of life.

Christian wisdom-seeking has engaged for two millennia with
one civilization, worldview and development in knowledge
after another, and those engagements have lessons for today.
The past century has been an especially fruitful period,
probably the richest and most diverse in the history of
Christian thought and education. There have been many new
voices, those of women above all, together with others from a
variety of continents, cultures, races, sexual orientations,
backgrounds, and academic disciplines. There have also been
many initiatives to communicate and collaborate across deep
divisions between Christians, between different religions, and
between the religions and those who identify with no religion.
We want the wisdom of such engagements to nourish
education in our schools.®

Educating for Hope and Aspiration

Hope in God’s future for the world, in God’s ongoing love and
compassion for all people, and for the whole of creation, and
in God’s promise of life in all its fullness are at the root of our
dedication to educating for hope and aspiration.

The worth of each student impels us to work to fulfil their
God-given potential, whatever the religious or other tradition
with which they or their family identify, and with special
consideration given to those who are disadvantaged. Each is
to be understood as respectfully and deeply as possible; to be
encouraged to stretch themselves spiritually, morally,
intellectually, imaginatively and actively, and to aspire to be
well-educated. This involves not only grasping how one’s own
fulfilment cannot be separated from that of other people or
from the flourishing of families, groups, communities,
institutions, nations, and the whole of creation, so that hope
and aspiration are social as well as individual, but also being
realistic about how much can and does go wrong.

Jesus and the love he embodies are at the heart of our faith,
offering hope that wrongdoing and sin, suffering, evil and death
are not the last word about reality. The drama of his life,
teaching, death and resurrection, set within the larger story of
God’s involvement with the whole of creation and history, is
fundamental not only to affirming the goodness of life but also
to facing and finding ways through whatever goes wrong with
ourselves and our communities. He inspires both a realism
about how flawed and fallible we are and a confidence in
transformation for the better. Even while involved in much
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difficulty, disappointment, failure, suffering and even tragedy,
our trust and hope in Jesus inspires perseverance, patience,
gratitude, openness to surprises, and celebration.

Church schools and others with which the Church of England
is involved, provide the opportunity to set out this vision of
what it means to live life in all its fullness. We want pupils to
leave school with a rich experience and understanding of
Christianity, and we are committed to offering them an
encounter with Jesus Christ and with Christian faith and
practice in a way which enhances their lives. To this end we
have been developing a fresh approach to religious education
in Christianity, Understanding Christianity, which is designed
for use in any school. It is an understanding within which our
Christian inspiration with regard to wisdom, hope, life
together, and dignity both makes sense and can also be
connected with other sources of inspiration. Such an
approach is offered through a commitment to generous
hospitality, being true to our underpinning faith, but with a
deep respect for the integrity of other traditions and beliefs,
and for the religious freedom of each person.

The Church of England is (along with many others) a liturgical
tradition, and encountering its worship is essential to
understanding it and the God in whom we believe. The
seasons of the church year rehearse the drama of Jesus Christ
in the context of the larger biblical narrative, and they offer a
means through which that narrative can be grasped and
inhabited. Collective worship in schools, including prayer,
reading and reflecting on the Bible, liturgy, sacrament and
experience of the musical and other imaginative riches of
Christianity, provide a vital opportunity for this.

There is much discussion of the role of worship within
school, raising many issues that a future document will cover
more fully. For present purposes we propose three points:
first, that there is a strong educational case for experience of
worship being part of school life, since its omission lessens
the possibility of understanding traditions to which worship is
essential; second, there is a great deal of wise, imaginative
practice in this area that deserves to be better known;and
third, we should host discussion, share good practice, and
sponsor research in this area so that worship in schools
promotes theological and religious literacy and liberates
participants to an imagining of a different order of justice,
mercy and hope.

Hope in God’s future can often stimulate prophetic
responses, both critical and constructive, to the present
situation. The combining of hope with particular aspirations
for our society, for each school, and for each pupil is crucial to
the continuing health of society and its educational ecology.
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Educating for Community and Living Well
Together

The conviction that we are created and sustained by God for
living together in families and communities is at the root of
our dedication to educating for life together.

Living before God and living with and for others go together
in Jesus. He embodies the centrality of relationships in love,
compassion, generosity, truth-telling, forgiveness, and gathering
a community. The community of his followers is bound
together in a covenant that commits us to love God and be
good neighbours to all, in line with his Jewish scriptures that
Jesus taught: “You shall love the Lord your God with all your
heart, and with all your soul, and with all your might’ and “You
shall love your neighbour as yourself’ (Deuteronomy 6:5;
Leviticus 19:18; see Matthew 7:12,22:36-40; Luke 10:27).
Jesus’s Sermon on the Mount gives a vision of life as part of
the family of a God who is fully inclusive in loving, ‘making the
sun to rise on the evil and on the good, and sending rain on
the righteous and on the unrighteous’ (Matthew 5:45). The
centrality of relationships in education is inspired by our
conviction that the love Jesus taught and lived is at the heart
of reality.

Each school is to be a hospitable community that seeks to
embody an ethos of living well together. Here the flourishing
of the pupils goes along with the flourishing of the teachers
and other staff. Management practices are assessed not only
by ethical standards but by whether they are as wise as
possible. We have been deeply impressed by the many
examples of this that we found among all types of school.
These schools are also highly varied in their inspiration and
practice, which encourages our commitment to the system’s
healthy diversity rather than pursuing ‘one size fits all’. We
aim to bring together a network of schools that have similar
concerns and challenges, to encourage and enable the sharing
of good practice (both directly and through incorporation
into training courses and resources on our website), and to
sponsor research that assesses, supports and extends good
practice. A notable recent initiative to improve education for
living well together has been on character education in
schools.’

Beyond the individual school or group of schools, the large-
scale institutional setting is also important. The Church of
England has three main commitments that embrace the whole
country. One is to local, regional and national presence in
parishes, dioceses and central bodies, with a network of
congregations and other organisations. Another is to
chaplaincy, with thousands of workers, both paid and
volunteer, involved in schools, colleges of further education,
universities, hospitals, workplaces, prisons, the armed forces,
airports, and other settings. The third is to educational
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institutions. Each of these three settings benefit from
interaction and cooperation with the other two, and all are
concerned with the quality of life together in this country.
The Church of England works in close partnership with the
Methodist Church, especially through joint schools and the
provision of an inspection framework for denominational
schools. Of other educational providers, only the Roman
Catholic Church has anything like the scope of this national
coverage, involvement and commitment to the common good,
and the Church of England seeks to collaborate with it when
possible, including through joint schools'®

A crucial task is to enable both new synergies between the
Church of England’s three commitments (above all by realizing
the immense potential it has through connecting its national
network of church communities and organisations more fully
with their local schools), and also a new level of collaboration
with others, which is even more vital with the blurring of
boundaries between education which is based in schools, in
colleges and in universities. The Church of England wants a
healthy plurality of providers, who converse and collaborate
as much as possible together, and are able to respond critically
and constructively to governmental initiatives and other
challenges, negotiating settlements in the light of the vision for
education we are describing here.

Educating for Dignity and Respect

Our commitment to the dignity and ultimate worth of each
person, rooted in each being created in the image of God and
loved by God, is further shaped by the person, teaching and
example of Jesus.

Jesus embodies the love and compassion of God for each
person, and Christians are called to follow him in this, and to
join with others in demonstrating it. He paid special attention
to the disadvantaged, excluded, despised and feared. The
ultimate worth of each person is shown in the Gospels
through his teaching, healing, feeding, sharing hospitality,
befriending, and forgiving. In some of the earliest Christian
writings, Jesus is himself understood as ‘the image of the
invisible God’, who renews that image in human beings across
differences of religion, race, nationality, gender, and economic
or social status (Colossians 1:15, 3:10-1I; Galatians 3:28). To
encounter Jesus is to be invited into ‘life in all its fullness’
(John 10:10).

Among issues especially relevant to dignity in education are
safeguarding, prevention of bullying, special educational needs
and disabilities. Ensuring our children are kept safely from
harm and educated in an environment where all God’s
children are valued is of the highest priority and highlighted in
our work on the prevention of homophobic bullying.'' Special
educational needs and disabilities are often associated with
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shame, humiliation and lack of self-worth. We see it as vital
for the health of our whole educational system that we do
well with regard to both issues, and we will search out and
spread good practice.

Our Christian conception of the human person is not limited
to dignity, or even to dignity in association with our other
basic elements of wisdom, knowledge and skills, hope and
aspiration, and relationships with others. Fullness of life can
include many other elements. We name just five as examples
especially relevant to what inspires our vision for education.

® Blessing is a central biblical activity, forming what might be
called a dynamic ecology of blessing: God blesses human
beings and creation; creation and human beings can bless
God; humans can bless each other;and the dynamic
crosses generations and peoples. Like other ecologies, it
can go terribly wrong, but the vision is of God-given
fullness of life in which each person is both blessed and a
blessing. Education can be one of the greatest blessings in
anyone’s life, and our commitment is to help this happen
for as many as possible.

® Creativity is not limited to God: if human beings are in
God’s image, then they too can be creative. In education,
this is partly about the importance of art, design, music,
drama, dance, poetry, fiction, and film; it is also about
discovery and innovation in the sciences and technology,
constructive as well as critical thinking in the humanities,
entrepreneurship in business, leadership in all spheres, and
inspiration, imagination and improvisation in ethics and
religion.

® Joy in learning is a mark of the good teacher and the well-
taught pupil. The Book of Proverbs (8:30-31) poetically
imagines wisdom playing before God at creation. Play and
playfulness are part of a full life, and any education that
does not communicate joy, wonder, amazement, fascination
and delight has failed.

Church of England Vision for Education
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Reconciling is a crucial element of wisely negotiating the
multi-layered and diverse reality of the society in which we
live. It is usually not too difficult to honour the dignity of
those who seem to be ‘one of us’, similar to ourselves,
‘normal’ by our own measure. The challenge is how we
treat those who seem alien, abnormal, disturbingly or
dangerously different. How schools deal with such
difference is a crucial indicator of their quality. On many
issues there can be no decisive resolution, and a wisdom
of living with long-term disagreement is often needed. The
Church of England is continually negotiating divisive issues,
and has much experience of trying to find settlements that
give priority to human flourishing while honouring the
demands of conscience. Schools need to debate and
deliberate on sensitive matters, but they also need
resourcing, and we will host conversations and debates,
offer guidance, and conduct relevant research on these.
We will seek a Christian wisdom that, as discussed above,
is open to the wisdom of other traditions, and recognizes
that there is often need for rethinking, changing positions,
and repentance.

Glory might be seen as the divine dignity, shared with us
who can be transformed ‘from glory to glory’ (2
Corinthians 3:18). God’s glory is an overflow of the divine
life, holiness and love, to which the core response is awe,
adoration, praise and thanks. These are also the deepest
springs of honouring and respecting all those created in
the image of God. The ultimate horizon for human dignity
is the intensity of eternal life in communion with God,
enjoyed with others in the loving, infinitely creative and
attractive presence of the God of glory.
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/. Conclusion

We have presented an educational vision that is both deeply
Christian and in the service of the common good, a service
which can also be resourced from the depths of other
traditions. The vision has at its heart education for fullness of
life and is consistent with the Bible and with the best
traditions of the Church of England. We have given a
theological and educational account of the four basic
elements in a long term educational ecology: wisdom, hope,
community and dignity.

This version of our vision will be reiterated for other
audiences, such as teachers and head teachers, educational
leaders in dioceses, parents, governors, other churches and
religions, the Government, sponsors of academies, and the
media, but these four basic elements will underpin them all.

Finally, we are clear on three related matters.

The first is that parents who send their child to a school
formed around this vision will not be disappointed as they
discover an education that embraces excellence and academic
rigour within the wider framework of spiritual, physical,
intellectual, emotional, moral and social development and
enables their children to flourish. We want pupils to leave
school with a rich experience and understanding of
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Christianity, and we are committed to offering them an
encounter with Jesus Christ and with Christian faith and
practice in a way which enhances their lives.

The second is that there is a unique opportunity for the
Church of England to renew and enhance its contribution to
the education of our nation’s children, especially through the
expansion of Church of England Free Schools, an opportunity
which should be seized wholeheartedly. Standing still is not an
option: we will either seize the opportunity or our
contribution to State education will decline.

The third is that there is recognition of a pressing need to
develop leadership within schools and provide centres of
excellence in promoting leadership models that work in the
new landscape. Our new Church of England Foundation for
Educational Leadership will be underpinned by this vision and
provide the networks, training and research required to equip
leaders to continue to play a vital role in education for this
new phase of the Church of England’s involvement in
education.

We invite you to share the vision, making education that is
deeply Christian, serving the common good, a priority now
and in the years to come.

www.churchofengland.org/education
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Appendix | — Headline Data

The Church of England has a long and successful history of

involvement in schools, providing education across the whole
country for over two hundred years. The Cathedrals Group
of universities provide initial teacher education for 20% of all
the primary school teachers in the country. There are
135,000 teachers working in Church of England schools, and
some 22,500 foundation governors.

Church of England schools constitute 20% of all state-funded
schools in England. 26% of primary schools and 6% of
secondary schools are designated ‘Church of England’.

The Church of England now provides:

® 4,644 schools and academies (65 of which are joint
denominational, e.g. Church of England and Methodist)

Establishment Type:

® 750 Academies (13 of which are joint denominational)

® [,767 Voluntary Aided schools (33 of which are joint
denominational)

® 2,085 Voluntary Controlled schools (16 of which are joint
denominational)

® 3| Foundation schools
® || Free schools
Type of Education:

® 4,417 primary, middle-deemed primary schools and
academies

® 209 secondary, middle-deemed secondary schools or
academies

' 17 of which are joint-denominational
© 148 have sixth form provision

® |8 all-through schools

® There are also 265 independent schools with a Church of
England affiliation

All types of CofE School

0.7%

Secondary Schools

1%

Primary Schools

0.2%

B Sponsored Academy
Converter Academy

B Voluntary Aided
Free School

B Voluntary Controlled

B Foundation

B Sponsored Academy
Converter Academy

B Voluntary Aided
Free School

B Voluntary Controlled

B Foundation

B Sponsored Academy
Converter Academy

B Voluntary Aided
Free School

B Voluntary Controlled

B Foundation
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The Church in Wales

25,000 children and young people across Wales attend a
Church in Wales school. There are 172 primary and

secondary schools across the Principality, supported by the

six Anglican dioceses.
Church of England Primary Schools'’

There are 4,510,000 pupils in all state-funded primary
education in England.

® 836,000 pupils are in Church of England primary education

® This is 19% of the primary pupil population

® 4,417 primary schools and academies are Church of
England

® This is 26% of primary schools

The percentage of pupils is lower than the percentage of

schools because we have a higher number of small and very

small schools than other providers.
Types of Primary School:

® 611 Academies

1,706 Voluntary Aided schools

2,063 Voluntary Controlled schools

28 Foundation schools

® 9 Free schools
Church of England Secondary Schools

There are 3,184,000 pupils in all state-funded secondary
education.

® 191,000 pupils are in Church of England secondary
education

® This is 6% of the secondary pupil population
® 209 secondary schools are Church of England
® This is 6% of secondary schools

Types of Secondary School:

® |27 Academies

57 Voluntary Aided

20 Voluntary Controlled

3 Foundation schools

2 Free schools

Church of England Vision for Education
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Church Schools as a proportion of all schools

All Schools

B CofE
B Roman Catholic
B Other

Secondary Schools

B CofE
B Roman Catholic
B Other

Primary Schools

B CofE
B Roman Catholic
B Other

Rural Schools and the Church of England

In data published in October 2015'%, 4,906 schools were
designated rural by the Department for Education. 2,308 of
these schools are Church of England. As such, just under half
(47%) of all rural schools are Church of England. It also means
that 50% of Church of England schools are in rural areas. |7
of these are interdenominational and all but four of these are
primary schools.'®

The Department for Education classifies a school as small if it
has fewer than 210 pupils on the roll. This means that 60% of
all Church of England schools are designated small schools.
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Appendix 2 — A History of
Involvement: from 1811 to the

Present Day

The founding of the National Society saw the Church of
England at the vanguard of providing mass education for the
poor of the country from 181 onwards. Driven by a desire
to serve the common good, Joshua Watson and his colleagues
had a vision to establish schools with the clear purpose of
educating the poor in suitable learning, works of industry and
the principles of the established religion. The fundamental
principle that education enables people to discover the liberty
which comes through understanding and truth has remained
at the heart of our commitment to education.

Fifty years later, the State joined in the educational endeavour,
and the subsequent history includes a changing relationship
between the Church and the State. In the twentieth century,
two formative events were the 1944 Education Act and the
1988 Education Reform Act. These saw the development of a
dual system of education with Church and State working in
partnership. The Local Authorities played a strategic role in
funding and overseeing standards of education within schools,
but in the later twentieth century the tendency was towards
less financial and supervisory control by Local Authorities.
That has been taken further in the twenty-first century as a
result of conscious national governmental changes.

Three significant reports published by the National Society in
the period 2001 to 2013 (The Way Ahead; The Church School of
the Future Review;A Diocesan Board of Education for the Future)
demonstrate the crucial change as regards Church schools.
There is a new expectation placed on dioceses to be
responsible for the overall effectiveness of the education
delivered in the schools that they have provided over many
generations. This new expectation comes at a time when
education and schooling are being increasingly seen within a
competitive business model.

This changing role for dioceses has been mainly due to the
introduction of a programme to convert schools to academy
status coming at a time of significant reduction in resources
available for Local Authorities. Consequently, Local Authorities

have a reduced capacity to provide support and development
for schools, and now there is a demand for dioceses, as well
as academy chains and commercial providers, to offer a
broader range of services directly to schools.

A Diocesan Board of Education for the Future (Education
Division, 2013) is one response. The changing role for local
authorities and dioceses has been accompanied by a concern
that the new emphasis on performance and school
improvement runs the risk that dioceses get diverted from
the Church’s vision for education which seeks to educate the
whole child, seeing spiritual, moral, social and cultural
development integrated with physical and intellectual
development at the heart of human flourishing.

In The Way Ahead (The Archbishops’ Council, 2001), Lord
Dearing challenged the Church to think through its
educational purposes and called on governing bodies to adopt
practices and policies to ensure that the Christian
distinctiveness of their school is promoted. From the outset
the report is clear that ‘the purpose of Church of England
education is to offer a spiritual dimension to the lives of
young people’ (p.3). It goes on to suggest that Church of
England schools should be places within which Christian
principles are practised and spiritual development can occur,
thus providing a ‘spiritual and moral basis for the development
of human wholeness and a sure foundation for personal and
social values based on the person and ministry of Christ’

(p-15).

However, despite this stated desire to develop human
wholeness through education, local, diocesan and national
leadership of Church schools has tended to focus on external
practicalities rather than positively exploring a theological
vision to drive education.

The Church School of the Future Review (The Archbishops’
Council, 2012) emerged out of the period of rapid change in
education policy, gathering pace from 2010, with the newly

www.churchofengland.org/education

Page 17





THE CHURCH

OF ENGLAND
EDUCATION OFFICE

elected Coalition government setting out to reshape the state
education system through the expansion of the academies
programme. The previous Labour government had introduced
the concept of academies as a means of giving schools the
opportunity for a fresh start. A new building, a new approach
to governance and a much more focused concentration on
dynamic leadership and the raising of standards were all part
of the programme. These academies introduced the concept
of external sponsors, and the Church embraced them as an
opportunity to serve the community.

This growth in the numbers of secondary schools serving
particularly disadvantaged communities falling within the
responsibility of Diocesan Boards of Education placed serious
demands on dioceses’ capacity with regard to the enhanced
expectations in relation to standards in Church of England
schools, and the extension of the academies programme
under the Coalition further increased the demands.

However, the Academies Act (2010) introduced a different
empbhasis, with a shift away from the most difficult and
challenging schools towards an offer of independence from
local authority control and autonomy for schools that were
judged to be good and outstanding, offering them the freedom
to make their own decisions and be much more in control of
their finances and curriculum. A significant proportion of
secondary schools took up this opportunity, but primary
schools were much more reluctant to do so.

In 201 | the emphasis changed once again, with a new focus on
underperformance at primary level and a resulting
expectation that such schools should be sponsored as
academies to enable stronger leadership and governance
models to bring about the rapid improvement necessary.
However, given the differences of scale between primary and
secondary schools, it was clear that such transformation
would only be sustainable if schools were to work together.
So, the onus was now on dioceses to develop structures and
frameworks that would allow schools to be supported and
flourish as an interdependent family of schools, rather than
creating independent autonomous units.

The consequent expectation from this policy shift has been
that, ‘if a school has Church of England over the door then the
diocese, not simply the Local Authority as in the past, is now
held accountable for the quality of education that takes place
within the school in a way that was not apparent before 2010.
(A Diocesan Board of Education for the Future, p. 3).

In order to address this massive change in the landscape, The
Church School of the Future Review set out a number of
recommendations, primarily pragmatic in nature and
addressing issues such as the resourcing for dioceses, the
training of clergy and the revision of the Diocesan Board of

Church of England Vision for Education
Deeply Christian, Serving the Common Good

Education Measure to provide greater authority for school
improvement activity.

The Church School of the Future Review provided a
pragmatic response to the changing landscape without setting
out to offer a vision for why the Church of England is involved
in education and why it is so important. So, whilst producing
detailed comment on policy direction,A Diocesan Board of
Education for the Future set out the need for a fuller
understanding of the diocesan vision for education and its
part in the wider ministry and mission of the diocese (p.6).
The report included a practical self-evaluation framework,
based on the fuller report and its summary in The Ten Marks
of a High Performing Diocesan Board of Education.

Included in these ten marks are a number of practical issues
concerning the resourcing of diocesan teams and the training
of clergy and governors, but the very first requirement on the
list is that there should be ‘a clear and compelling statement
of why the diocese is involved in education that any person in
the structure can understand and recite. (p.3). The
accompanying self-evaluation framework begins by asking
whether ‘the Diocesan Board of Education has a clearly
articulated vision for its schools?’ (p.29).

In the rapidly changing educational climate that dioceses are
facing, the expectation was clear that a vision and purpose for
diocesan education should be at the heart of the diocesan
drive for effective provision, but our own analysis and
research has revealed that schools are unsure what the
Church’s vision for education really is, and they want more
help to understand and articulate it.

This is now a major priority for the National Society and lies
at the heart of the concept of a Foundation to transform the
church’s approach to educational leadership and the
development of a movement which seeks to use the massive
scale of our involvement in education to promote afresh our
vision for the common good.

Educational Excellence Everywhere and Schools that Work for
Everyone

March 2016 saw the publication of a government White Paper,
Educational Excellence Everywhere. This White Paper did not
lead to new legislation as there was a change of prime
minister and a new secretary of state for education resulting
in the publication of a further consultation document Schools
that work for everyone in September 2016 and further
legislation expected later in 2017. Government aspiration for
the complete academisation of the system remains, albeit
without the element of compulsion and a more permissive
time framework. This would certainly require the rewriting of
the Church’s compact with the State if it were to be achieved,
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as it would bring an end to the dual system described above.
However, the continued presence of the Church in education
is welcomed by many as a stabilising factor and a force for
good and so our response to any emerging legislation will
need to ensure that the Church is able to continue to work
effectively to provide schools across the country and work
with others in ensuring quality provision. In doing so we will
have to be very alert to the implications of any changes to the
way schools are provided and resourced, but the need for a
clarity about the church’s vision and purpose in education is
underlined.

The Department for Education continue to discuss issues of
school performance, teacher recruitment, resources and
accountability. There is recognition of a pressing need to
develop leadership within schools and an aspiration to
provide centres of excellence in promoting leadership models
that work in the new landscape. In all of this there are many
opportunities which the Church of England Foundation for
Educational Leadership will be able to take. Our vision and
purpose in education, along with the developing proposals for
the Foundation’s activities, will equip the Church to continue
to play a vital role in education in the years to come.

Church of England Vision for Education
Deeply Christian, Serving the Common Good
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Notes

The main focus of this vision is with schools rather than with further or
higher education, but further work will be developed to cover the other
areas which are also seeing major changes, mirroring much of what we
say in this document about schools.

See Appendix 2 for a summary of recent developments in the English
education system.

The development of this vision has been through the work of a
theological reference group (chaired by Professor David Ford, and
comprising of Ms Jemma Adams, Professor Trevor Cooling, Revd Nigel
Genders, Professor Mike Higton, Canon Dr Ann Holt, Revd Dr Tim
Jenkins, Ms Helen Matter, Mr Huw Thomas, Mr James Townsend, Revd Dr
James Walters, Ms Tatiana Wilson, Mr Andy Wolfe) following widespread
consultation.

Some facts about the Church of England’s commitment are summarized
in Appendix | and Appendix 2

Paul Ricoeur, Oneself as Another, University of Chicago Press, 1992.

One of the most sensitive areas of education is that of measurement and
assessment. Much of this is rightly focused on knowledge, understanding
and skills, but acknowledging that the overarching educational concern is
for wisdom helps ensure that the broader concern for fullness of life is
effective. This also applies to the concern for the economic importance
of education and the preparation of pupils for employment. We are clear
that there need be no competition between education for employment
and education inspired by our four basic elements, and we know many
schools where this is demonstrated. But the present regimes of
measurement and assessment are often too limited, leaving much scope
for wise improvement, and this will be one of the areas for research,
deliberation and recommendation we develop in the future.

A major concern should be for the literacy required for reading well.
The wisdom literature is just one of many examples of texts that cry out
to be read and reread carefully, thoughtfully, in conversation with others
(fellow learners, teachers, and previous generations of readers), open to
being delighted, enlightened, moved, challenged and shaped by their
message. An immense amount of what is most valuable in our own and
other cultures is passed on in texts that require that sort of reading and
conversation if they are to be adequately appreciated. Yet many are not
inspired and taught how to do this. Other forms of reading — for
pleasure, information, knowledge, know-how, assessment, and so on — are
valuable, but reading for depth of meaning and wisdom is also something
well worth learning. Learning this at school can give a habit (or at least an
idea that this is possible and worth eventually developing) whose value
increases over the years. We will seek to encourage schools to be places
where such wisdom-seeking reading can happen.

Church of England Vision for Education
Deeply Christian, Serving the Common Good

One advantage we have in this country is a vigorous tradition of
academic engagement with religions, theologies and philosophies. In many
of our universities (among which are Church of England foundations that
are strong both in theology and religious studies and in teacher training)
there are departments dedicated to pursuing, through many disciplines,
questions raised about the religions, within and by the religions, and
between the religions. These are places that at their best reflect the
composition of our complexly multi-faith and ‘multi-secular’ society, and
enable study, conversation, teaching and research relevant to education in
schools and elsewhere. If our society is to nurture fuller and wiser
understanding of religions and beliefs in the contemporary world it is
vital that the available academically-informed understanding be drawn
upon.

The Fruit of the Spirit:A Church of England Discussion Paper on Character
Education, Church of England Education Office, October 2015.

For statistics for Church schools see Appendix |.
Valuing All God’s Children, Church of England Education Division, May 2014.

https://www.gov.uk/government/uploads/system/uploads/
attachment_data/file/433680/SFR16_2015_Main_Text.pdf

Figures are from April 2016 (from Edubase).

https://www.gov.uk/government/publications/rural-primary-schools-
designation

Two are Middle Deemed Primaries, and two are All Through Schools.
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Statutory Inspection of Anglican and Methodist Schools (SIAMS)

Self-evaluation audit tool: Vision Provision Impact



Introduction 

[image: cid:image001.png@01D3D57A.AD443090]As part of the SIAMS process schools are expected to ‘ensure that a robust and continuous (Church school) self-evaluation is in place’.  This document is offered by the Church of England Education Office as a model which may be used, but schools are free to carry out their Church school audit (self -evaluation?) however they feel is appropriate for them.  This audit tool is designed to be a short summary and record of the Church school self-evaluation work the school has done as part of its development as a Church school, it should not repeat information available elsewhere on websites or in other school documents. The seven strands provide a structure to follow. If information has been provided in one strand it does not need to be repeated in another. Detailed responses to every single question of each strand are not needed. Schools should pull ideas together using those questions, the focus should be on actions taken and the impact of those actions. 

SIAMS seeks to answer the following inspection question: How effective is the school’s distinctive Christian vision, established and promoted by leadership at all levels, in enabling pupils and adults to flourish?   When awarding a grade to the school the inspector will start by seeking to decide if the evidence supports a grade of Good. If yes, they will then be determining if the school’s case for excellence is convincing.  



In whatever way it is approached, the audit should have in mind the following three questions: 

· Who we are as a school?

· Why we are here? 

· How then do we live?

This will help the school to articulate its Christian vision. It will also help the school to articulate how this is reflected in the school’s provision because it is a Church school, and how this impacts pupils and enables all to flourish. 

It is the responsibility of leadership at all levels including the foundation governors, or equivalent in academy schools, to ensure the self-evaluation process happens.  However, the whole school community should be involved. The views of pupils, parents and carers, the church and other community groups should be sought. It is recommended that the audit should be an ongoing process, a running summary, and not something that is left to the term before inspection. This will help reduce the workload of staff.  The local diocese should be able to provide advice, training and support.  When the school is called for inspection no further work should be done on the audit at that time, as part of in school inspection documentation it will be understood as working document that is ‘in process’ not a finished document.  

Useful documents to consider:

· Statutory Inspection of Anglican and Methodist Schools (SIAMS):  An evaluation Schedule for Schools and Inspectors

· SIAMS Methodist Appendix

· Religious Education in Church of England Schools: A Statement of Entitlement

· Church of England Vision for Education: Deeply Christian, Serving the Common Good

· Mental Health and Wellbeing:  Towards a Whole School Approach 

· Valuing All God’s Children  



School website: 

The school website will be the first thing any inspector will look at to find out about your school. We recommend that a there is a dedicated page on your site covering what it means to your school community to be a Church school in your context.  This should avoid the need to put descriptive detail in any audit material. This might include:

· A statement of your school vision and how it is distinctively Christian through reference to a Christian narrative, biblical text or theological ideas. Include any associated values. 

· Relationships with your local church or churches and the mutually beneficial links these bring. This will include the role of church workers in school and the school’s involvement in the life of the local church community. 

· Links you have with charities and organisations that help you to encourage your pupils to be courageous advocates for change. Links with the local community including faith and belief communities.   

· Any policies or documents that reflect your understanding of, and approach to, spiritual development.  

· Details of what you are doing to support the mental health and wellbeing of both pupils and staff. 

· Collective worship policies and practice. RE policy and practice should be with other curriculum subjects 



This is not an exhaustive list and there would be many other exciting things happening at your school that you would want to include. 



Vision:  Who we are as a Church school?  Why we are here?

Name of School:                                                                           URN:

Date and grade of last SIAMS inspection:                                  Date and grade of last Ofsted Inspection:  

School contextThis is an opportunity for you to provide a few bullet points to explain the context of your school. You may wish to comment on: School status (including any recent change in status, organisational set up and funding agreement) NOR, social and economic circumstances: staffing changes: pupils with disabilities /learning difficulties. This should be approximately 100 words 





The vision of the school

		

This should be approximately 50 words 











Data box: 

SIAMS requires assurance that the school is meeting the academic needs of its pupils.  A Church school should have a calling to the marginalised. Please include some detail about how groups of vulnerable of pupils (including the more able) are achieving in the school. 

		Outline briefly headline data for all key stages. The inspector will ask for your IDSR and refer to DFE ‘compare my school data’ so don’t duplicate information to be found there







		Support for vulnerable pupils: Who are your significant groups of vulnerable pupils and how is any gap between these pupils and others in the school diminishing?  









Some additional information 



		Local church/parish involvement: Involvement of clergy 

		



		What charities does the school currently support?

		



		Do you have links with other schools e.g. abroad? 

		



		What RE syllabus do you use? Key support resources used for example Understanding Christianity 

		



		Accreditation, awards and quality marks? 

		



		Links with diocese for example service level agreements, secondments 

		



		

		



























Policy checker: 

The list below are policies that, if you have them, are likely to be relevant at a SIAMS. The list is not exhaustive. The inspector may ask for them to be available in school during the inspection but if they are on the school website this will support the smooth running of the inspection. 

· Assessment and marking 

· Behaviour/Anti-bullying 

· Collective worship 

· Equality and inclusion 

· Mental health and wellbeing

· Religious education

· Relationships and Sex Education policy 

· SEND 

· SMSC and spiritual development



Provision and Impact: How then do we live?

		Provision: What do you do because of your Christian vision? (Actions taken)

Focus on the ‘Valued added’ of being a Church school, point to the things that happen because it’s a Church school. Explain how these things develop from your Christian vision.

		Impact: How do you know it is working?

A summary of the evidence of impact and note of where further evidence might be found.  Anecdotal, observations, pupil voice and views, visitor reports, 



		Strand 1: Vision and Leadership  

In developing vision and leadership in a Church school the school must evaluate:

a) To what extent is the school’s vision and its associated values grounded in a clear theology firmly rooted in a Christian narrative? To what extent do leaders show awareness and understanding of current thinking in Church school education? 

b) To what extent does your Christian vision shape school policies and church school development plans? How is priority given to collective worship and to religious education (RE)?

c) How well do leaders ensure that the school’s formal partnerships are supported, sustained and informed by the school’s Christian vision and associated values? This includes how well school leaders work with the local diocese/circuit and churches. 

d) How well do leaders ensure that all staff members at all levels are supported in the development of their understanding of the school as a Church school? How well are future Church school leaders prepared and supported through professional development leading to improved practice?

e) How well do governors ensure that a robust and continuous self-evaluation process is in place that involves the school community in evaluating their effectiveness as a Church school? 

f) Have the recommendations from the previous SIAMS inspection been addressed and brought about positive outcomes for pupils? 



		Impact of actions taken in this area













		Next steps:

· 







		Strand 2: Wisdom, Knowledge and Skills   

In developing Wisdom Knowledge and Skills in a Church school a school must evaluate:                                      

a) How effective is your school at meeting the academic needs of all pupils through the curriculum? How effective is the school in identifying and supporting those who are more vulnerable and who may have additional learning and personal needs? 

b) How well does your school support all pupils in their spiritual development, enabling all pupils to flourish?  



		Impact of Actions taken











		Next steps: 

· 



		Strand 3: Character Development: Hope, Aspiration and Courageous Advocacy

In developing character, a school must evaluate: 

a) To what extent does your school’s vision and its associated values develop aspiration in all pupils, giving them resilience to cope well when things are difficult and the perseverance to overcome barriers to their own learning and to make positive choices?

b) Do leaders make sure all pupils have curriculum opportunities to look beyond themselves, ask ‘big questions’ and think globally about life and develop an understanding of disadvantage, deprivation and the exploitation of the natural world?  How effectively has the school explored and engaged in diocesan and other global companion/world church links? 

c) How well does the school community connect their ethical and charitable activities to their vision and associated values? Do leaders provide opportunities for all pupils to engage in social action and to understand how they can challenge injustice? 



		Impact of actions taken 









		Next Steps:

· 



		Strand 4: Community and Living Well Together 

In creating a community where all live well together a school must evaluate:                                         

a) To what extent does your school’s Christian vision and associated values underpin relationships at all levels in the school community, enabling pupils to disagree well and to practice forgiveness and reconciliation? Is this reflected in the school’s behaviour, exclusion and attendance policies?

b) How well do leaders ensure there is support for good mental health in children and adults and a sense of belonging that embraces and celebrates difference? 



		Impact of actions taken







		Next Steps: 

· 







		Strand 5:  Dignity and Respect   

In creating a school environment built on dignity and respect a school must evaluate:                                                                 

a) How well does your school’s Christian vision and associated values uphold dignity, Valuing All God’s Children ensuring through its policy and practice the protection of all members of the school community?

b) How well does the whole curriculum provides opportunities for all pupils to understand, respect and celebrate difference and diversity? 

c) Does the school have an approach to relationships and sex education (RSE) that ensures children are able to cherish themselves and others as unique and wonderfully made, and to form healthy relationships where they respect and dignify others.  (From 2020 onward) 



		Impact of actions taken 











		Next Steps 

· 



		Strand 6: The impact of collective worship:  

In developing collective worship that is inclusive, invitational and inspiring the school community needs to evaluate the extent to which worship:                

a) Offers the opportunity, without compulsion, to all pupils and adults to grow spiritually through experiences of prayer, stillness, worship and reflection

b) Enables all pupils and adults to appreciate that Christians worship in different ways, for example using music, silence, story, prayer, reflection, the varied liturgical and other traditions of Anglican/Methodist worship, festivals and, where appropriate, the Eucharist.

c) Helps pupils and adults to appreciate the relevance of faith in today’s world, to encounter the teachings of Jesus and the Bible and to develop their understanding of the Christian belief in the Trinitarian nature of God and its language.

d) Enables pupils as well as adults to engage in the planning, leading and evaluation of collective worship in ways that lead to improving practice. Leaders of worship, including clergy, have access to regular training. 

e) Encourages local church community partnerships to support the school effectively in developing its provision for collective worship. 





		Impact of actions taken



		Next Steps: 

· 



		Do you think the impact of collective worship at (school name) is currently good 

		Yes/No 



		Strand 7: The effectiveness of religious education                                             

In developing effective religious education, a school must evaluate the extent to which: -

a) Through effective curriculum planning, RE provision reflects the Church of England Statement of Entitlement, or Methodist equivalent, develops religious literacy and meets statutory obligations.  

i. How well does RE help pupils to know about and understand Christianity as a living world faith through the exploration of core theological concepts using an approach that critically engages with text? How well does RE help pupils consider the impact and connection that Christianity has on Britain’s cultural heritage and the lives of people worldwide? 

ii. How well does RE enable all pupils to develop knowledge and understanding of other major world religions and world views and their impact on society and culture? 

iii. How well does RE give pupils a safe space to critically reflect on their own religious, spiritual and /or philosophical convictions? 

b) Do teachers share effective practice locally and regionally and engage in professional development? Does RE have in place rigorous systems of assessment? 



		Impact of actions taken 



		[image: C:\Users\derek.holloway\AppData\Local\Microsoft\Windows\INetCache\Content.Word\VA (002).jpg]How effective is RE teaching and learning in the school? (In VA and former VA schools only)



		

		



		Subject Strengths 

· 



		Next Steps 

· 



		[image: C:\Users\derek.holloway\AppData\Local\Microsoft\Windows\INetCache\Content.Word\VA (002).jpg]Based only on your monitoring of teaching and learning in RE is the effectiveness of RE in (school name) currently good 

		Yes/No 



		Overall Judgement: Do you think you have the evidence to demonstrate that (school name) is currently a good church school?

		Yes/No
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As a Church of England School, the inclusive and distinctive Christian vision is central to all aspects of school life. In implementing 

an effective Christian vision, that is established and promoted by leadership at all levels, all pupils and adults should flourish. 



The SIAMS Evaluation Schedule 2018 explicitly expects governors to ensure that a robust a continuous self-evaluation process is in place that involves the school community in evaluating their effectiveness as a Church School. Leaders of Church Schools find themselves navigating two evaluation schedules, with an Ofsted Inspection handbook (2019), and the SIAMS evaluation schedule (2018). This may lead to a feeling that school leaders need to operate within two separate landscapes, and feel like the number of ‘plates to spin’ is doubled with two external inspection frameworks. 



In order to provide one model of evaluation in a wider school context, this document aims to link the two inspection schedules so that monitoring and evaluation can be carried out with a clear focus. Without a clear focus, a well-intended evaluation activity may fragment into monitoring many separate aspects of the schools work, without evaluating the original purpose of the session: What is the effectiveness of this Church School? What is the impact of the School’s inclusive and distinctive Christian vision on the flourishing of the pupils and adults in this school? 



This document begins by exploring the how the vision and leadership of the school impacts upon Strand 2 – 5 of the SIAMS schedule. Each component of the ‘Good’ grade descriptors are focused upon. The OFSTED ‘good’ grade descriptors are then explored, to identify where the focuses of the different grade descriptors overlap with expectations that should be embedded in a good or better Church of England schools. 



This will allow leaders to begin an evaluation activity by exploring the same question through the two different inspection frameworks: 



· How well does the Christian Vision ensure that the curriculum and extra-curricular opportunities meet the academic and spiritual needs of all learners? (SIAMS) (All SIAMS wording will be identified in green) 

· How well does the Christian Vision ensure that the quality of education in this school meets the academic needs of all learners? (Ofted) (All Ofsted wording will be identified in blue) 



It is important to note, that ALL aspects of the Good judgements of the SIAMS Evaluation Schedule are used to form the basis of evaluation in this document. Not all Ofsted judgements are used. This document aims to identify how many of the action areas that lead to the best outcomes for pupils complement each other from the two inspection frameworks from the orientation  of the SIAMS framework.   



The final four tables in this document, present the same information, but allow leaders to explore the four Ofsted inspection strands as the lead question, and identify how the effectiveness as a Church School supports the Ofsted requirements. 

[image: ]It may be helpful for governors to work alongside leaders to identify how the monitoring and evaluation will be scheduled. One example of this, may be to explore one SIAMS strand each half term, and repeat this cycle, to evaluate the impact of any identified actions over time. 



Once the focus has been set, leaders (both governors and school leaders) should work together, to use selected evidence to highlight where they feel the areas of strength are using the observations made in the evaluation session. It may be useful to identify these areas with a green highlighter. A yellow highlighter may be used, where leaders feel that further evidence is needed. Finally, a pink highlighter may be used to identify a key next step. 



In order to support the evaluation process, a monitoring evaluation template is provided at the end of this document. The provided template at the end of this document will allow leaders to make brief suggestions or notes regarding their findings, which would be useful to use at the end of the evaluation session, to review what findings school leaders and governors have identified. 



Over time, it is expected that the quality of monitoring and evaluation improves and the focuses become further refined, owing to the key actions arising from previous monitoring and evaluation sessions. Crucially, improvement will only be sustained if the key actions identified from the monitoring are clearly disseminated, with appropriate CPD provided (where necessary) and key actions taken by all within a given timeframe. Likewise, it is important that the evaluation sessions involving governors are appropriately communicated into reports or meetings of the entire governing board, in order to ensure that all governors are clear that the vision and strategy used by the board is appropriate and effective, and that the allocation of resources are well managed, with leaders held to account for the impact of actions established from the vision of the school. 



SIAMS: Inspectors will grade the school the following question

How effective is the school’s distinctive Christian Vision, established and promoted by leadership at all levels, in enabling pupils and adults to flourish? (p.2) 

OFSTED: Inspectors will explore how governors carry out the three core functions of governance

What is the clarity of the school’s vision, ethos and strategic direction and the impact on the decisions leaders make about the curriculum? (p.66)





























[image: ]Approaches to monitoring and evaluation 



There are a wide variety of approaches that both leaders and governors may wish to explore together when planning their monitoring and evaluation approaches. The following tables offer possible activities that may be explored in order to answer a specific evaluation question. The questions provided are taken directly from the SIAMS evaluation schedule, however, the Ofsted school inspection handbook has also been used to suggest where sources of evidence specific to a strand of the framework may be useful. 



It is also important to note that some of these approaches may not be compatible with the three core statutory functions of governance, as identified in the governance handbook, and leaders or governors may feel that a different approach is needed to ensure that any evaluation carried out by governors enables strategic evaluation rather than operation evaluation. 



		

		Quality of education 

		Personal development 

		Behaviour and attitudes 

		Leadership and management 



		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills



Possible sources of evidence to support monitoring and evaluation actions.



		How effective is the school at meeting the academic needs of all pupils through the curriculum? 



Planning and document review of curriculum overviews. 



SDP actions and impact review from academic achievement / progress data. 



Data review – progress of current pupils. 

		How well does the school support all pupils in their spiritual development? 



Pupil voice session exploring spiritual development. 



Staff voice session exploring understanding of spiritual development. 



Learning environment walk exploring spirituality and ethical thinking and messages throughout the school. 

		How effective is the school in identifying and supporting those who are vulnerable and have personal needs? 



Learning walk exploring pupils opportunity to question, listen, respond creatively and debate across the curriculum. 



LSA discussion (group or individual), exploring supportive action of support assistants, including CPD and timetables for support. 

		How effective is the school at meeting the academic needs of all pupils through the curriculum? 



Planning and document review of curriculum overviews linked to vision. How does out vision influence our curriculum choice? 



SENDCO and key workers discussion, exploring leadership priorities and actions to support vulnerable pupils and the impact of these actions. 










		

		Quality of education 

		Personal development 

		Behaviour and attitudes 

		Leadership and management 



		Church of England Vision for Education and SIAMS: Hope and Aspiration



Possible sources of evidence to support monitoring and evaluation actions.

		How well does the school’s Christian vision support the character and moral development of all pupils? 



Observations of and interviews with pupils about their curriculum and their work produced. 



Pupil discussions, exploring the impact on school values on character development and learning approaches. 





		How well does the school’s Christian vision inspire the whole school community to engage in social action? 



Participation and evaluation of collective worship and the invitational, inclusive, inspirational nature of worship. 



Observation of a school council (or equivalent, exploring the social action projects pupils engage in. 

		To what extent does the school’s Christian vision and associated values develop aspiration in all pupils, giving them resilience to cope well and persevere to overcome barriers in their own learning. 



Data review for behaviour, exploring trends and impact of interventions and actions taken by staff at all levels. 



Learning environment trawl exploring the key strategies and messages to inspire resilience and perseverance linked to the school vision and values. 

		How effectively has the school explored and engaged in diocesan and other companion/world church links. 



RE and CW discussion to explore recent impact of church school links at a local, national and global level (Supported by CDA / Local Clergy) 



Observation of Collective worship delivered by school leaders or worship team, exploring the ways this allows pupils to think about injustice and inequality. 



		Church of England Vision for Education and SIAMS: Community and Living well together



Possible sources of evidence to support monitoring and evaluation actions. 

		How well does the school’s Christian vision promote social action and cultural development? 



Lesson visits, work scrunities or planning reviews to explore how pupils skills to disagree well are developed. 



School council observation and discussion to explore how pupil views are listened to and communicated through school, to ensure that pupil views are acted upon. 

		How well do leaders ensure that there is support for good mental health in children and adults? 



Documentary review to explore how behaviour and pupil interventions are used to identify, track and support pupils with mental health and the expert advice / intervention used in for pupils / staff (allowing for confidentiality and anonymity). 



Document and lesson visits in subjects such as PSHE / Citizenship (Including relationship and sex education). 

		To what extent does your school’s Christian vision and associated values underpin relationships at all levels in the school community. 



Governor playground duty / governor lunchtime and discussion with pupils about behaviour and safety. 



Behaviour, exclusion and attendance Policy review (Including mental health), exploring through discussion, the impact of the policy with staff or children. 

		To what extent does your school’s Christian vision and associated values underpin relationships at all levels in the school community. 



Staff, pupil and parent questionnaires to explore a specific focus. 



Staff pupil and parent discussions, aiming to explore views from a range of different groups. 



Informal ‘availability of governor listening ear’ at the start or end of a day, meeting and greeting pupils and parents at the school gate. 








		

		Quality of education 

		Personal development 

		Behaviour and attitudes 

		Leadership and management 



		Church of England Vision for Education and SIAMS: Dignity and Respect 



Possible sources of evidence to support monitoring and evaluation actions.



		How well does the whole curriculum provide opportunities for all pupils to understand, respect and celebrate difference and diversity? 



Lesson visits, work scrunities or planning reviews to explore how pupils are encouraged to develop a respect for difference, diversity and different ways of living. 



Staff, pupil and parent discussion to explore how the school offers age appropriate and coherent relationships and sex education that reflects the school’s Christian vision (including parent voice through initial consultation). 



		How well does the school’s Christian vision create an environment that embraces difference where all pupil’s whatever their background or ability can flourish because all are treated with dignity and respect? 



A day in the life – A governor tracks the life of allocated pupil (from a distance) to explore what it is like to be a pupil here. A group of governors doing this across different year groups and pupil groups may form a strong evaluative picture. 



Pupil discussion over lunchtime or break, exploring  how the school’s vision supports difference and values all of God’s children. 

		How well does the school’s Christian vision and associated values uphold dignity and value all of God’s children. 



Policy and procedures evaluation exploring incidents of prejudicial behaviour and language, the actions taken (by whom) and the impact. 



Collective worship observation and evaluation, exploring worship planning and policy to explore how difference and diversity is celebrated and embraced through collective worship approaches.

		How well does the school Christian vision and associated values , ensure that through its policy and practice the protection of all members of the school community? 



School environment walk, noting key messages (linked to the school’s values and vision) which encourage the safety and protection of the whole school community. 



Statutory duties evaluation, through document review and leaders discussion, to explore fulfilment of the Equality Act and in relation to safeguarding. 










[image: ]Evaluating strands of the schools Christian vision. 



		School Vision: 









		

		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills



		OFSTED: 

Quality of Education

		The school has a broad and balanced curriculum which is shaped by its Christian vision. 

Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils the knowledge and cultural capital they need in life. 

		The design of the curriculum ensures the rounded development of the whole child. 

The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment. 

		Each child makes strong progress and flourishes in their academic achievement, including SEND, more able and the most vulnerable children in the school. 

Pupils develop detailed knowledge and skills across the curriculum and, as a result achieve well. Pupils with SEND achieve the best possible outcomes. 

		There is clear evidence that pupils make progress that is at least close to the national averages for all pupils. 

Results from national tests and examinations meet government expectations. Pupils re ready for the next stage of education, employment or training. 



		OFSTED: 

Personal development 

		There is clear evidence that each pupil is recognised as a unique individual. 

The curriculum extends beyond the academic, vocational or technical, and provides for pupil’s broader development. 

		Each child flourishes spiritually across the school’s curriculum including SEND, more able and the most vulnerable children in the school.



		There is clear evidence that the school has a secure understanding of spiritual development that is distinguishable from social, moral and cultural development. The school’s work to enhance pupil’s spiritual, moral, social and cultural development is of a high quality.

		Pupils are provided with progressively deeper opportunity to develop curiosity through questioning to explore and articulate spiritual and ethical issues. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute to society. 



		OFSTED: 

Behaviour and attitudes 

		Pupils value learning and enjoy questioning, listening and responding creatively across a range of subjects.

Pupils know how to discuss and debate issues and ideas in a considered way.

		

		OFSTED: 

Leadership and management

		Leaders use the school’s vision to justify bold curriculum decisions that lead to an exciting and relevant curriculum where pupils flourish.

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.









		School Vision: 











		

		Church of England Vision for Education and SIAMS: Hope and Aspiration  (and courageous advocacy) 



		OFSTED: 

Leadership and management

		Pupils  say how the school’s Christian vision and associated values support them in their learning.  

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		Leaders demonstrate how spending decisions (where possible), fundraising, charity partnerships and social action projects reflect the school’s Christian vision.  

Governors/trustees ensure that the school has a clear vision and strategy, that resources are managed well and that leaders are held to account for the quality of education.

		 

 



		OFSTED: 

Personal development 

		Leaders ensure that there are opportunities across the curriculum to explore many ‘big’ questions about life and to discuss pupils’ understanding of disadvantage, deprivation and exploitation of the natural world. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society. Pupils know how to discuss and debate issues and ideas in a considered way. 

		A demonstrable feature of the school is the way in which it encourages its pupils to think globally, as appropriate to context, exploring the companion links that exist between the local diocese/world Church and schools internationally. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society 

		Pupils talk about ways to challenge injustice and inequality and take advantage of curricular and extra-curricular activities to engage in social action projects. This goes beyond a sense of compassion to a concern for justice. 

The curriculum and the school’s effective wider work support pupils to be confident, resilient and independent, and to develop Yes strength of character. 



		OFSTED: 

Behaviour and attitudes 

		Pupils say how the School’s Christian vision and associated values helps them to make positive choices about how they live and behave 

The school has high expectations for pupil’s behaviour and conduct. These expectations are commonly understood and applied consistently and fairly. This is reflected in pupil’s positive behaviour and conduct. 

		There is a demonstrable culture of aspiring to be the best that you can be: the person God created you to be.

Pupils’ attitudes to their education are positive. They are committed to their learning, know how to study effectively and do so, are resilient to setbacks and take pride in their achievements. 



		OFSTED: 

Quality of Education

		 










		



		Church of England Vision for Education and SIAMS: Community and Living Well Together 



		OFSTED: 

Quality of Education

		There are planned curriculum opportunities to explore different points of view and pupils are given the skills they need to disagree well and to live with contradictory convictions. 

Pupils engage with views, beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated. 

		 

		 

 



		OFSTED: 

Behaviour and attitudes

		Pupils are observed to behave well and relationships between all members of the school community are generally supportive. This is clearly attributed to the school’s vision and associated values by many.

The school has high expectations for pupil’s behaviour and conduct. These expectations are commonly understood and applied consistently and fairly. This is reflected in pupil’s positive behaviour and conduct.  

		Pupils have the opportunity to seek forgiveness and reconciliation and this is reflected in the school’s behaviour, exclusion and attendance policy and practice. 

Relationships amongst pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe. 

		When conflicts do arise these are dealt with in a way which reflects the articulated Christian vision and associated values of the school. 

The school has high expectations for pupil’s behaviour and conduct. These expectations are commonly understood and applied consistently and fairly. This is reflected in pupil’s positive behaviour and conduct.   



		OFSTED: 

Leadership and management 

		Pupils and adults feel confident to express their views and concerns and say that they are listened to and are given opportunities to participate in school decisions. 

Leaders engage effectively with pupils… engagement opportunities are focused and have a purpose. 



Leaders engage with staff and are aware and take account of the main pressures on them. 

		The schools behaviour policy and other related policies coherently reflect the school’s Christian vision.

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		The school has in place effective systems for the early identification of issues connected to mental health and wellbeing. Policies support pupils with mental health difficulties making the use of expert advice as needed. 

The school has a culture of safeguarding that supports effective arrangements to identify pupils who may need early help or… help pupils reduce their risk of harm by securing the support they need, or referring them in a timely way to those who have the expertise to help. 

 







		School Vision: 









		School Vision: 











		

		Church of England Vision for Education and SIAMS: Dignity and Respect 



		OFSTED: 

Personal development 

		 There is a demonstrable culture where all members of the school community, whatever their background, disability, ethnicity, gender, identity, learning difficulty, nationality, religion, or sexual orientation are welcomed and treated with dignity and respect as people created in the image of God. 

Pupils engage with the views , beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated. 

		Leaders are successful in ensuring that all curriculum areas encourage respect for difference, diversity and ways of living. 

The school promotes equality of opportunity and diversity effectively. As a result, pupils understand, appreciate, and respect difference in the world and its people, including the things we share in common across cultural, religious, ethnic and socio-economic communities. 

		The school offers age appropriate and coherent relationships and sex education that reflects the school’s Christian vision and supports pupils to form healthy relationships. 

The school provides high quality pastoral support. Pupils know how to maintain an active lifestyle, keep physically and mentally healthy. They have an age appropriate understanding of healthy relationships. 



		OFSTED: 

Behaviour and attitudes 

		There are effective procedures in place to ensure that pupils are protected from all types of bullying and that any incidents that do occur are dealt with effectively and appropriately recorded.  These policies are up to date, regularly reviewed and evaluated.  

Leaders, staff and pupils create a positive environment in which bullying is not tolerated. If bullying, aggression, discrimination and derogatory language occur they are dealt with quickly and effectively and are not allowed to spread. 

		Pupils show respect for difference and staff will challenge any prejudicial behaviour and language, for example that which is racist, homophobic, biphobic, transphobic,  sexist or denigrates pupils on grounds of ability or disability.

Leaders, staff and pupils create a positive environment in which bullying is not tolerated. If bullying, aggression, discrimination and derogatory language occur, they are dealt with quickly and effectively and ae not allowed spread. 

		Pupils say that they feel safe to express their views without being made fun of in a culture of mutual respect.

Relationships among pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe.

 



		OFSTED: 

Quality of Education

		





		 

		OFSTED: 

Leadership and management

 











		School Vision :











		

		OFSTED: Quality of Education



		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

		The school has a broad and balanced curriculum which is shaped by its Christian vision. 

Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils the knowledge and cultural capital they need in life. 

		The design of the curriculum ensures the rounded development of the whole child. 

The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment. 

		Each child makes strong progress and flourishes in their academic achievement, including SEND, more able and the most vulnerable children in the school. 

Pupils develop detailed knowledge and skills across the curriculum and, as a result achieve well. Pupils with SEND achieve the best possible outcomes. 

		There is clear evidence that pupils make progress that is at least close to the national averages for all pupils. 

Results from national tests and examinations meet government expectations. Pupils re ready for the next stage of education, employment or training. 



		Church of England Vision for Education and SIAMS: Community and living well together 

		There are planned curriculum opportunities to explore different points of view and pupils are given the skills they need to disagree well and to live with contradictory convictions. 

Pupils engage with views, beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated. 

		

		

		















		School Vision: 











		

		OFSTED: Personal development 



		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

		There is clear evidence that each pupil is recognised as a unique individual. 

The curriculum extends beyond the academic, vocational or technical, and provides for pupil’s broader development. 

		There is clear evidence that the school has a secure understanding of spiritual development that is distinguishable from social, moral and cultural development. The school’s work to enhance pupil’s spiritual, moral, social and cultural development is of a high quality.

		Pupils are provided with progressively deeper opportunity to develop curiosity through questioning to explore and articulate spiritual and ethical issues. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute to society.

 



		

		Each child flourishes spiritually across the school’s curriculum including SEND, more able and the most vulnerable children in the school. 

		

		



		Church of England Vision for Education and SIAMS: Hope and Aspiration 

		Leaders ensure that there are opportunities across the curriculum to explore many ‘big’ questions about life and to discuss pupils’ understanding of disadvantage, deprivation and exploitation of the natural world. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society. Pupils know how to discuss and debate issues and ideas in a considered way. 

		A demonstrable feature of the school is the way in which it encourages its pupils to think globally, as appropriate to context, exploring the companion links that exist between the local diocese/world Church and schools internationally. 

The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society 

		Pupils talk about ways to challenge injustice and inequality and take advantage of curricular and extra-curricular activities to engage in social action projects. This goes beyond a sense of compassion to a concern for justice. 

The curriculum and the school’s effective wider work support pupils to be confident, resilient and independent, and to develop Yes strength of character. 



		Church of England Vision for Education and SIAMS: Dignity and Respect 

		 There is a demonstrable culture where all members of the school community, whatever their background, disability, ethnicity, gender, identity, learning difficulty, nationality, religion, or sexual orientation are welcomed and treated with dignity and respect as people created in the image of God. 

Pupils engage with the views , beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated. 

		Leaders are successful in ensuring that all curriculum areas encourage respect for difference, diversity and ways of living. 

The school promotes equality of opportunity and diversity effectively. As a result, pupils understand, appreciate, and respect difference in the world and its people, including the things we share in common across cultural, religious, ethnic and socio-economic communities. 

		The school offers age appropriate and coherent relationships and sex education that reflects the school’s Christian vision and supports pupils to form healthy relationships. 

The school provides high quality pastoral support. Pupils know how to maintain an active lifestyle, keep physically and mentally healthy. They have an age appropriate understanding of healthy relationships. 







		School Vision: 











		

		OFSTED: Behaviour and attitudes 



		Church of England Vision for Education and SIAMS: Hope and Aspiration

		Pupils say how the School’s Christian vision and associated values helps them to make positive choices about how they live and behave 

The school has high expectations for pupil’s behaviour and conduct. These expectations are commonly understood and applied consistently and fairly. This is reflected in pupil’s positive behaviour and conduct. 

		There is a demonstrable culture of aspiring to be the best that you can be: the person God created you to be.

Pupils’ attitudes to their education are positive. They are committed to their learning, know how to study effectively and do so, are resilient to setbacks and take pride in their achievements. 



		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

		Pupils value learning and enjoy questioning, listening and responding creatively across a range of subjects.

Pupils know how to discuss and debate issues and ideas in a considered way.



		Church of England Vision for Education and SIAMS: Dignity and Respect

		There are effective procedures in place to ensure that pupils are protected from all types of bullying and that any incidents that do occur are dealt with effectively and appropriately recorded.  These policies are up to date, regularly reviewed and evaluated.  

Leaders, staff and pupils create a positive environment in which bullying is not tolerated. If bullying, aggression, discrimination and derogatory language occur they are dealt with quickly and effectively and are not allowed to spread. 

		Pupils show respect for difference and staff will challenge any prejudicial behaviour and language, for example that which is racist, homophobic, biphobic, transphobic,  sexist or denigrates pupils on grounds of ability or disability.

Leaders, staff and pupils create a positive environment in which bullying is not tolerated. If bullying, aggression, discrimination and derogatory language occur, they are dealt with quickly and effectively and ae not allowed spread. 

		Pupils say that they feel safe to express their views without being made fun of in a culture of mutual respect.

Relationships among pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe.

 



		Church of England Vision for Education and SIAMS: Community and living well together

		Pupils and adults feel confident to express their views and concerns and say that they are listened to and are given opportunities to participate in school decisions. 

Leaders engage effectively with pupils… engagement opportunities are focused and have a purpose. 



Leaders engage with staff and are aware and take account of the main pressures on them. 

		The schools behaviour policy and other related policies coherently reflect the school’s Christian vision.

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		The school has in place effective systems for the early identification of issues connected to mental health and wellbeing. Policies support pupils with mental health difficulties making the use of expert advice as needed. 

The school has a culture of safeguarding that supports effective arrangements to identify pupils who may need early help or… help pupils reduce their risk of harm by securing the support they need, or referring them in a timely way to those who have the expertise to help. 









		School Vision: 











		

		OFSTED: Leadership and management 



		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills

		 Leaders use the school’s vision to justify bold curriculum decisions that lead to an exciting and relevant curriculum where pupils flourish.

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		 Church of England Vision for Education and SIAMS: Hope and Aspiration

		Pupils  say how the school’s Christian vision and associated values support them in their learning.  

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		Leaders demonstrate how spending decisions (where possible), fundraising, charity partnerships and social action projects reflect the school’s Christian vision.  

Governors/trustees ensure that the school has a clear vision and strategy, that resources are managed well and that leaders are held to account for the quality of education.



		Church of England Vision for Education and SIAMS: Community and living well together 

		Pupils and adults feel confident to express their views and concerns and say that they are listened to and are given opportunities to participate in school decisions. 

Leaders engage effectively with pupils… engagement opportunities are focused and have a purpose. 



Leaders engage with staff and are aware and take account of the main pressures on them. 

		The schools behaviour policy and other related policies coherently reflect the school’s Christian vision.

Leaders have a clear and ambitious vision for providing a high –quality education to all pupils. This is realised through strong, shared values, policies and practices.

		The school has in place effective systems for the early identification of issues connected to mental health and wellbeing. Policies support pupils with mental health difficulties making the use of expert advice as needed. 

The school has a culture of safeguarding that supports effective arrangements to identify pupils who may need early help or… help pupils reduce their risk of harm by securing the support they need, or referring them in a timely way to those who have the expertise to help. 

 



		











[image: ]Monitoring and Evaluation template 



		School Vision: 













		Focus for the monitoring and evaluation: (SDP / Strategy link) 













		

		Church of England Vision for Education and SIAMS: Wisdom, knowledge and skills



		OFSTED: 

Quality of Education

		 









		 

		 

		 



		OFSTED: 

Personal development 

		







 

		

		

		 



		OFSTED: 

Behaviour and attitudes 

		









		

		

		



		OFSTED: 

Leadership and management 

		









		

		

		







Key areas for action following this monitoring and evaluation 



		Strengths of focus 

		Areas for development 



		













		



















		What do leaders need to do next?

		When will this be done?

		What do teachers need to do?

		Deadline for action / task completion



		











		

		















		













How to follow up on the actions agreed 



		Method used to monitor and evaluate (Work sampling, pupil interview, learning walk) 

		When will next monitoring and evaluation take place? 

		Dissemination methods for monitoring 



		

		













		

















SIAMS 
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Wisdom, knowldge, skills 





OFSTED 





Leadership and managment 





Personal development 





Quality of education 





Community and living well together 





Hope, Aspiration and Courageous advocacy 





Behaviour and attitudes 
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Governing Board Skills Audit 2019 version

For governors, trustees of single academy trusts and academy committee members 

Why this is important  

The governance handbook 2019 says that boards should identify the skills they need having regard to the department's Competency framework for governance  published in 2017 that sets out the knowledge, skills and behaviours required for effective governance.  This skills audit is a useful way of assessing the needs of your governing board to inform recruitment, succession planning and the training that governors/trustees require. 

Format and structure of the skills audit

This skills audit is based on the six features of effective governance that are referred to in the competency framework and additional skills and competences required that enable a positive contribution to the board.  It does not attempt to replicate all 200 plus competencies that are listed in the framework.   


The skills audit is based on the principle that governing boards are best placed themselves to individually assess which areas outlined in the framework are most important for them. Therefore it combines the core aspects of the framework with the priceless experience and feedback of our members to inform the skills, experiences and knowledge included. 

The skills audit does not ask potential or serving governors or trustees to rate their commitment to their, school, its ethos, vision and to improving education and welfare for all pupils. Nor does it ask them to evaluate their willingness to devote time and enthusiasm to the role. It is assumed that this has been established from the outset.  

Trustees of multi academy trusts should use the version of the skills audit that has been for produced for them, which can be accessed via this link. 


How to use it 


Each area should be rated on a scale of 1-5, with 1 indicating no experience or knowledge in this area, and 5 indicating strong expertise.  A skills matrix in which responses can be collated can be found on the NGA website. 


See our guidance for governing boards on making the best use of skills audits.  


The skills and knowledge sought are those which enable governors to ask the right questions, analyse data and have focussed discussions which create robust accountability for school leaders.


No individual is going to have all the skills listed in the audit. The governing board is a team, and the purpose of the audit is to ensure that each skill below is covered by at least one of the governors/trustees around the table.  

		Governors, trustees and academy committee members of single schools  


Knowledge, experience, skills and behaviours

		Level of knowledge or skills/behaviour, rate on scale of:

No     (     (      (  Yes



		

		1

		2

		3

		4

		5



		1. Strategic leadership



		Experience of being a governor/trustee in another school or being a board member in another sector.

		

		

		

		

		



		Experience of chairing a board/governing board or committee.

		

		

		

		

		



		Awareness of the key aspects of national education policy e.g. school funding, curriculum, teaching, learning etc. and education locally e.g. the types of school, local education issues etc. 

		

		

		

		

		



		Knowledge and or experience of the community served by the school that can be useful to the board.  

		

		

		

		

		



		Experience of strategic planning and translating a vision into clear objectives. 



		

		

		

		

		



		Experience of engaging and working with stakeholders (e.g. parents, community groups, local business etc.) within or outside of the school sector.

		

		

		

		

		



		Understand the principles of risk management and how to prioritise, assess and mitigate against risks.

		

		

		

		

		



		Experience and or involvement in change management activities e.g. planning a re-structure or reorganisation.

		

		

		

		

		



		2. Accountability



		Experience of working with leaders to establish expectations for improvement, outcomes and of how progress is to be reported.

		

		

		

		

		



		Knowledge of the elements that make up a broad and balanced school curriculum and how the attainment and progress of pupils is assessed and measured.

		

		

		

		

		



		Ability to interpret data and statistics presented in a range of formats relating to the progress and outcomes achieved by pupils and using it to identify strengths, weaknesses and areas for development. 

		

		

		

		

		



		Ability and confidence to ask questions and challenge leaders in an appropriate way on matters relating to the educational outcomes, behaviour, welfare and wellbeing of all pupils.

		

		

		

		

		



		General experience of financial planning, monitoring, decision making, compliance and control.   

		

		

		

		

		



		Experience of financial planning, monitoring, decision making, compliance and control within the school sector. 



		

		

		

		

		



		General experience of human resource (HR) policy and processes outside of the school sector.

		

		

		

		

		



		Experience of human resource (HR) policy and processes within the school sector.

		

		

		

		

		



		General experience of preparing for and responding to inspection and oversight.  

		

		

		

		

		



		Experience of inspection and oversight within the schools sector.   




		

		

		

		

		



		3.  People



		 Ability to listen, reflect and learn from a range of viewpoints and consider impartial advice before reaching my own view.

		

		

		

		

		



		Capable of working alongside and of building strong, collaborative relationships with a range of personalities. 

		

		

		

		

		



		The skills, tact and diplomacy required when discussing issues that are of a sensitive nature and are used to bring people together in adversarial situations.



		

		

		

		

		



		4. Structures



		Clear and practical understanding of what the strategic role of a governing board is and how it is different from the management responsibilities that are carried out by the headteachers and senior leaders in the school.

		

		

		

		

		



		Experience of reviewing governance structures. 




		

		

		

		

		



		5. Compliance



		Experience of complying with legal, regulatory and financial frameworks and statutory guidance. 

		

		

		

		

		



		Working knowledge of the legal duties and responsibilities of a governor e.g. in relation to the safeguarding of children and in respect of pupils with special educational needs and disabilities (SEND).

		

		

		

		

		



		Understand the importance of adhering to organisation policies e.g. on parental complaints or staff-discipline issues.   

		

		

		

		

		



		6. Evaluation



		Have experienced the process of evaluating the working practices of a team and of applying the learning to make improvements.

		

		

		

		

		



		7. Positive contribution



		Aware of my strengths, weaknesses and am committed to personal development.

		

		

		

		

		



		Able to work as part of a team and build positive working relationships with different personality types.

		

		

		

		

		



		Honest, transparent and act with integrity.

		

		

		

		

		



		The ability and confidence to speak up when I have concerns e.g. about non-compliance. 

		

		

		

		

		





Existing governors/trustees only


What contribution do you feel you have made to the governing board over the past year?


		





Please give brief details of courses you have undertaken in the past year - include governor/trustee training, work based training/development and/or any other development/training activities.


Are there any additional areas of the governing board’s responsibilities to which you would like to contribute in the future?

[image: image4.png]





[image: image1.png]www.nga.org.uk






© National Governance Association 2019

[image: image2.png]



NGA Skills Audit 2019
© National Governance Association 2019


  3



[image: image2.png][image: image3.png][image: image4.png][image: image5.png]www.nga.org.uk





image40.emf
Skills audit for  trustees of MATs


Skills audit for trustees of MATs
[image: ]


[image: ]

Governing Board Skills Audit 2019 version

For trustees of Multi-academy trusts

Why this is important  

The governance handbook 2019 says that boards should identify the skills they need having regard to the department's Competency framework for governance  published in 2017 that sets out the knowledge, skills and behaviours required for effective governance.  This skills audit is a useful way of assessing the needs of your governing board to inform recruitment, succession planning and the training that governors/trustees require.



Format and structure of the skills audit

This skills audit is based on the six features of effective governance that are referred to in the competency framework and additional skills and competences required that enable a positive contribution to the board of trustees.  It does not attempt to replicate all 200 plus competencies that are listed in the framework. 



The skills audit is based on the principle that trusts are best placed themselves to individually assess which areas outlined in the framework are most important for them. Therefore it combines the core aspects of the framework with the priceless experience and feedback of our members to inform the skills, experiences and knowledge included.



The skills audit does not ask potential or serving governors or trustees to rate their commitment to their, school, its ethos, vision and to improving education and welfare for all pupils. Nor does it ask them to evaluate their willingness to devote time and enthusiasm to the role. It is assumed that this has been established from the outset.   



How to use it 



Each area should be rated on a scale of 1-5, with 1 indicating no experience or knowledge in this area, and 5 indicating strong expertise.  A skills matrix in which responses can be collated can be found on the NGA website. 



See our guidance for governing boards on making the best use of skills audits.  



The skills and knowledge sought are those which enable governors to ask the right questions, analyse data and have focussed discussions which create robust accountability for school leaders. 



No individual is going to have all the skills listed in the audit. The governing board is a team, and the purpose of the audit is to ensure that each skill below is covered by at least one of the governors/trustees around the table. 



		Trustee of a multi-academy trust – 

Knowledge, experience, skills and behaviours

		Level of knowledge or skills/behaviour: rate on scale of 

No             Yes



		

		1

		2

		3

		4

		5



		1. Strategic leadership



		Experience of being a trustee/governor in another school or being a board member in another sector.

		

		

		

		

		



		Experience of trusteeship or management of a complex organisation with multiple sites/subsidiaries.

		

		

		

		

		



		Experience of chairing a board/governing board or committee.

		

		

		

		

		



		Awareness of the key aspects of national education policy e.g. school funding, curriculum, teaching, learning etc.) and education locally e.g. the types of school, local education issues etc.

		

		

		

		

		



		Knowledge and or experience of the community or communities served by schools in the trust can be useful to the board.  

		

		

		

		

		



		Experience of strategic planning and translating a vision into clear objectives. 

		

		

		

		

		



		Experience of engaging and working with stakeholders (e.g. parents, community groups, local business etc.) within or outside of the school sector.

		

		

		

		

		



		Understand the principles of risk management and how to prioritise, assess and mitigate against risks.

		

		

		

		

		



		Experience and or involvement in change management activities e.g. planning a re-structure or reorganisation

		

		

		

		

		



		2. Accountability



		Experience of working with leaders to establish expectations for improvement, outcomes and of how progress is to be reported.

		

		

		

		

		



		Knowledge of the elements that make up a broad and balanced school curriculum and how the attainment and progress of pupils is assessed and measured.

		

		

		

		

		



		Ability to interpret data and statistics presented in a range of formats relating to the progress and outcomes achieved by pupils and using it to identify strengths, weaknesses and areas for development.

		

		

		

		

		



		Ability and confidence to ask questions and challenge leaders in an appropriate way on matters relating to the educational outcomes, behaviour, welfare and wellbeing of all pupils.

		

		

		

		

		



		General experience of financial planning, monitoring, decision making, compliance and control. 

		

		

		

		

		



		Experience of financial planning, monitoring, decision making, compliance and control within the school sector.

		

		

		

		

		



		Experience and expertise in business development.

		

		

		

		

		



		General experience of human resource (HR) policy and processes.

		

		

		

		

		



		Experience of human resource (HR) policy and processes within the school sector.

		

		

		

		

		



		General experience of preparing for and responding to inspection and oversight. 

		

		

		

		

		



		Experience of inspection and oversight within the schools sector.

		

		

		

		

		



		Experience of marketing, media and PR.

		

		

		

		

		



		3. People



		Ability to listen, reflect and learn from a range of viewpoints and consider impartial advice before reaching my own view. 

		

		

		

		

		



		Capable of working alongside and of building strong, collaborative relationships with a range of personalities.

		

		

		

		

		



		The skills, tact and diplomacy required when discussing issues that are of a sensitive nature and are used to bring people together in adversarial situations.



		

		

		

		

		



		4. Structures



		Familiar with the strategic nature of the board’s functions and how this differs from and works with others including executive leaders and academy or regional committees.   

		

		

		

		

		



		Experience of reviewing governance structures appropriate to the size and complexity of the trust and diversity of its stakeholders. 



		

		

		

		

		



		5. Compliance



		Experience of complying with legal, regulatory and financial frameworks and statutory guidance.

		

		

		

		

		



		Working knowledge of the legal duties and responsibilities of a trustee e.g. in relation to the safeguarding of children and in respect of pupils with special educational needs and disabilities (SEND).

		

		

		

		

		



		Understand the importance of adhering to organisation policies e.g. on parental complaints or staff-discipline issues.   

		

		

		

		

		



		6. Evaluation



		Have experienced the process of evaluating the working practices of a team and of applying the learning to make improvements.

		

		

		

		

		



		7. Positive contribution



		Aware of my strengths, weaknesses and am committed to personal development.  

		

		

		

		

		



		Able to work as part of a team and build positive working relationships with different personality types.

		

		

		

		

		



		Honest, transparent and act with integrity.

		

		

		

		

		



		The ability and confidence to speak up when I have concerns e.g. about non-compliance.

		

		

		

		

		







Existing MAT trustees only



What contribution do you feel you have made to the trust board over the past year?



		





















Please give brief details of courses you have undertaken in the past year - include trustee training, work based training/development and/or any other development/training activities.

















Are there any additional areas of the governing board’s responsibilities to which you would like to contribute in the future?
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