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This is the plan for the taught curriculum during achievement period: One

	Brief summary of the topic/work being covered during this period	

	Component 1: Performing (one performance only this year)
· Progress as a performer to be monitored as required. Liaison with instrumental teachers as necessary. Students are reminded of the level of difficulty booklet so they are preparing accordingly. Performance lessons will continue where regular feedback is given as well as self and peer assessment. Appraising of professional performance will continue in order to develop students own performance skill.

Component 2: Free composition (one composition only this year )
· Review, refine ideas for composition from Year 10. Students should develop ideas accordingly in relation to the assessment criteria, which will be re-visited often to keep this fresh in the minds of students.

Component 3: Revision of Year One material: Revision, Listening and Essay Tasks to check retention of knowledge and bridge any gaps in understanding due to disruption in 2020-21.  Students will be taken through mock exam paper.

Component 3: Fusion Set Works  Spalding: Samba Em Preludio 

Students should learn how harmony, melody, rhythm and instrumentation combine to create a characteristic stylistic ‘feel’ in the music. They should investigate examples of world music, for example the music of the Latin Americas and the traditional music of the British Isles, and gain practice in the handling of the musical elements that characterize them in order to create pieces that demonstrate a fusion of styles and stylistic influences.

The study of these set works will include Wider Listening pieces as dictated by the Exam Board and comparisons between them and the studied set works. Students will also listen and analyse unknown music – this has been developed through following musical studies in KS3/4. As well as listening exercises students will continue to develop essay writing skills in relation to question 6 evaluation essay.


	Prior knowledge needed for this unit/topic from previous teaching

	· Developed extensively through KS3 and KS4 Study, thus far.
· Sound understanding of musical elements and how these can be manipulate to fit a style, context or occasion. How the elements of different cultures can be combined to create a fusion style.
· Prior experience of critically appraising musical pieces and an understanding of the course assessment criteria.
· Performance and composition practise and experience.
· Expressing musical ideas and preferences through performance.
· How composers can write idiomatically for voices and instruments and how this has changed and developed through history.


	Rationale for students studying this unit/topic 

	Rationale for studying this topic:
Provides a real music focus as aligned with the rationale of Edexcel for the study of a diverse range of set works and wider listening topics. The key content of musical elements, musical contexts and musical language are taught through the areas of study and set works to show real examples of how these are used within different types of music. Holistic understanding of music – students investigate, analyse and evaluate music and its features. Building on this, and by using practical methods, students are encouraged to take a more holistic view of their knowledge, performance and compositional skills.
 Breadth and depth – the set works enable students to conduct in-depth studies into different musical styles and genres, and put them in a wider context. 
Diverse musical heritage – students will learn to perform, compose and appreciate different types of music, developing critical and creative thinking, cultural, aesthetic and emotional awareness, and the ability to make music individually and as part of a group.


Students need to learn about the following in order to critically appraise pieces of music through the contexts of areas of study: 
· form and structure of the music 
· appropriate musical vocabulary for each work 
· stylistic features of the music, for example – features of musical fusion that are evident in the set works studied in this period.
·  how music relates to the context in which it was created, especially in terms of musical fusion.
·  how to express and justify their opinions and preferences. Students need to demonstrate their knowledge and understanding of musical elements, musical contexts and musical language in relation to music that they have studied and to unfamiliar music for each of the areas of study.

Rationale for timing of this topic:

·  Students will need to be demonstrate sound understanding of the set works studied during Year 10. Given the disruption to learning during this period. This includes strong emphasis on vocal and instrumental styles from a broad range of music and composers.
· Work students have completed during Key stage 3 and year 10 have introduced them to the music of other cultures and the possibility of how this can be fused into a western style. Students have studied many of the musical features, and have a sound understanding of the features of Western music. They will be able to appreciate how these features can be identified in the music from other cultures and traditions.
· They will be able to apply their knowledge of how composers use the musical elements and how they write for voices and instruments.
· The features in this set work and the sequential knowledge built up through study in Year 10 will allow students to further develop their composition skills and communication skills as they develop further as musicians. 


	Key concepts/ideas that are taught to students in this unit/topic, including any anticipated gaps in knowledge and plan to overcome these

	
· Anticipated Gaps due to Covid-19 Related disruption: Classroom assessment from the end of Year 10 will be looked at together and then we will move forward with revision activities as necessary.
· This work gives students the opportunity to reflect on, analyse and evaluate music in written form. To achieve these objectives students need to use their knowledge and understanding of musical elements, musical contexts and musical language to make critical judgements about the repertoire and context of music within the areas of study: Key vocab may need to be re-capped at this point from KS4, year 1, especially in relation to vocal and instrumental writing and the varying techniques a composer can use to create a successful fusion.
· These critical judgements will require the use of attentive listening, aural perception and specific music vocabulary associated with a particular style or genre. These areas of study also provide opportunities for students to demonstrate their contextual understanding of music when performing and composing – for example if writing idiomatically for an instrument or voice.


	New key terminology students will be taught during this topic/unit

	
Esperanza Spalding: ‘Samba Em Prelúdio’ from the album Esperanza. 

Acoustic Guitar: does not require amplification, unlike an electric one. 
Cover: a new version of an existing song. 
Chopin, Frédéric (1810-49): Polish composer of piano music in the Romantic style. 
Solo: an extended, improvised melodic line played by a single instrument (guitar, piano, sax etc.) over a given chord sequence, usually as an interlude in the middle of a song. 
Turnaround: a set of (usually four) faster-moving chords to get the music back to a repeated section. 
Hi-hat: a pair of cymbals mounted on a special stand so that they can be sounded by pressing a pedal that clamps them together as well as by striking. 
Ride: a type of cymbal sometimes used to offer a counter-rhythm to the main beat.
Kick drum: also known as ‘bass drum’ – the biggest drum in a drum kit, set sideways on to the audience and drummer. It is played by pressing a pedal which moves a beater to strike the drum skin. 
Clave: the rhythm closely associated with the percussion instrument known as ‘claves’ (short squat sticks that are struck together’). 
Side Sticks: hitting the edge of the snare drum with the sticks held sideways. 
Snare: a drum with a series of loosely strung metal wires in contact with the lower string which create a distinct ‘buzzing’ or ‘rattling’ noise when the drum is struck. 
Tempo rubato: literally mean ‘robbed time’. This is a technique where the performer can pull back or speed up the tempo for expressive effect. 
Syllabic: when one note is sung per syllable.
Melismatic: refers to vocal melody with several or even many notes per syllable. 
Broken Chord: when the notes of a chord are played one at a time rather than being sounded simultaneously. 
Monophonic: refers to a musical texture comprising a single line which can be sun or played by


	Plan for Assessment 

	
· Thorough feedback will be given on the classroom assessment taken at the end of Year 10 and any common mis-conceptions or gaps in knowledge will be revisited.
· Students will use explicit exam board material in order to critically assess the performance work of famous performers. They will also be able to peer assess in a class performance lesson. Teacher feedback will be given on a feedback form in this performance lesson
· Students initial composition tasks will be teacher assessed - any gaps in knowledge addressed. Initial original musical ideas looked at in relation to the composition assessment criteria.
· Listening assessments will be completed at the end of the study of each set work as well as a Section B extended response which compares an unknown piece of music with a familiar set work. Continued work on Section 5 context essays will continue with feedback given as appropriate.
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