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This is the plan for the taught curriculum during achievement period: Two

	Brief summary of the topic/work being covered during this period	

	Component 1: Performance
As part of the continuation of working through the course exemplar performances are studied and the assessment criteria become familiar to the students.
•Whilst studying the exemplar materials students should note the way the musical elements, techniques and resources are used to interpret and communicate musical ideas with technical control and expression. They should be able to evaluate whether the performance demonstrates control, making expressive use of phrasing and dynamics appropriate to the style and mood of the piece. Performance assessment lesson to take place during this period.

Component 2: Composition

•	Students continue to work on their free compositions: 
•	Students are reminded frequently of the requirements to fulfil the specification:
–	a free composition lasting at least one minute
–	a composition to a set brief lasting at least one minute
–	the total length of both pieces combined to be at least three minutes
–	a score and recording of each composition to be submitted for assessment.
Students will continue composing with the software Sibelius and complete engraving tasks. Students will listen to exemplar composition and become familiar with the assessment criteria for this component of the course. Students will begin to consider the ‘free’ piece they would like to compose. Discussions of how to develop chord sequences and melodic material. Students are encouraged to use their actual performing instruments to help them compose successfully.

Component 3: Listening and appraising: Music for Stage and Screen AOS
Music for Stage and Screen set works (part one)
S. Schwartz: ‘Defying Gravity’ (from the album of the cast recording of Wicked)
Students should investigate how the musical language and musical elements combine in this song to fit its dramatic context. How successful is the song? Is it placed at a suitable moment in the show to fit the dramatic pace? How do the musical elements combine to create a sense of climax?

J. Williams: Main title/rebel blockade runner (from the soundtrack to Star Wars Episode IV: A New Hope)
Students should investigate how the musical language and musical elements combine in this music to fit its dramatic context. How successful is the music? How do the musical elements combine to create the right mood and atmosphere? How does the music remain coherent?

The study of these set works will include Wider Listening pieces as dictated by the Exam Board and comparisons between them and the studied set works. Students will also listen and analyse unknown music – this has been developed through following musical studies in KS3. A variety of pieces should be studied to demonstrate how music can create a mood, character or image. Wider exploration of the use of music in TV programmes and films should show how music manipulates the audience (e.g. What happens in ‘The Woman in Black’? Nothing. So what makes it so frightening and tense? The music. But how?). Any number of contemporary film scores can be studied to see how they create mood and atmosphere.


	Prior knowledge needed for this unit/topic from previous teaching

	· Developed extensively through KS3 Study:
· Sound understanding of musical elements.
· Prior experience of critically appraising musical pieces.  
· Performance and composition practise and experience.
· Expressing musical ideas and preferences through performance.

	Rationale for students studying this unit/topic 

	Rationale for studying this topic:
Provides a real music focus – the key content of musical elements, musical contexts and musical language are taught through the areas of study and set works to show real examples of how these are used within different types of music. Holistic understanding of music – students investigate, analyse and evaluate music and its features. Building on this, and by using practical methods, students are encouraged to take a more holistic view of their knowledge, performance and compositional skills.
 Breadth and depth – the set works enable students to conduct in-depth studies into different musical styles and genres, and put them in a wider context. 
Diverse musical heritage – students will learn to perform, compose and appreciate different types of music, developing critical and creative thinking, cultural, aesthetic and emotional awareness, and the ability to make music individually and as part of a group.

Students need to learn about the following in order to critically appraise pieces of music through the contexts of areas of study: 
· form and structure of the music 
· appropriate musical vocabulary for each work 
· stylistic features of the music, for example the Baroque features to be found in the music 
·  conventions used in different times and places 
·  how music relates to the context in which it was created
·  how to express and justify their opinions and preferences. Students need to demonstrate their knowledge and understanding of musical elements, musical contexts and musical language in relation to music that they have studied and to unfamiliar music for each of the areas of study.

Rationale for timing of this topic:

·  Students have completed the vocal music AOS and this will allow them to transfer key vocabulary in relation to vocal music.
· Students studied film music in year 9 and should be very familiar with key vocabulary used to describe and critically appraise this music. 
· The study of Music for a While and Killer Queen has afforded students the opportunity to get to grips with the level of detail answers at GCSE require and this knowledge will be brought forward to this AOS.



	Key concepts/ideas that are taught to students in this unit/topic, including any anticipated gaps in knowledge and plan to overcome these

	
· This work gives students the opportunity to reflect on, analyse and evaluate music in aural and/or written form. To achieve these objectives students need to use their knowledge and understanding of musical elements, musical contexts and musical language to make critical judgements about the repertoire and context of music within the areas of study: Key vocab may need to be re-capped at this point from KS3. 
· These critical judgements will require the use of attentive listening, aural perception and specific music vocabulary associated with a particular style or genre. These areas of study also provide opportunities for students to demonstrate their contextual understanding of music when performing and composing.
· There are two set works in each area of study, and these will allow students to develop their knowledge and understanding of musical elements, musical contexts and musical language through the context of these pieces. Students will also develop their musical appreciation skills by listening to unknown music related to the topic at hand.










	New key terminology students will be taught during this topic/unit

	Stephen Schwartz: ‘Defying Gravity’ from Wicked

Lietmotif: a recurring musical idea which is associated with a particular theme, character or place.
Motif: a short melodic phrase of just a few notes.
Metrical Shifting: the downbeat is shifted to a different part of the bar. 
Bitonal: refers to music in two keys at the same time. 
Augmented Chord: a triad built on two major thirds, here Ab-C and C-E. 
Tremolando/tremolo: rapid playing on the same note to produce a wavering, tremulous sound. 
Colla Voce: literally, ‘with the voice’. This is an instruction to the band and the musical director to follow the vocalist’s tempo.
Bare fifth: chords lacking the third and therefore ambiguous in terms of major/minor tonality. 
Circle of fifths: a series of chords in which the root note of each chord is a fifth lower or a fourth higher than that of the previous one. 
Polytonal chords: chords that are built from two or more keys simultaneously. 
Vocalisation: wordless singing using a vowel syllable such as ‘ah’. 

John Williams: ‘Main Title/Rebel Blockade Runner’, from Star Wars Episode IV: A New Hope

Diegetic Music: this is music contained within the action of a film and included in the story e.g. music played in a bar. If a character in the story can hear the music, it is diegetic. Most film music is non-diegetic. 
Background music, underscore, underscoring: non-diegetic music adding to the mood of the scene, reinforcing dramatic developments and aspects of character. 
Cue: a section of music in a film. Here is refers to the whole track. 
Fanfare: a celebratory piece for brass instruments (and sometimes percussion) often marking the opening of an important event or ceremony. The music is short and loud and often features arpeggios and broken chords. In the Main Title here, it serves a similar purpose, namely, to introduce the main melody of the Star Wars theme. An inspiring example of a fanfare for brass and percussion is Aaron Copland’s Fanfare for the Common Man.
Added sixth chord: a common chord in Jazz and Popular Music, a triad with the sixth added above the tonic. 
Compound interval: one extending over more than an octave. A compound third could be a tenth or a seventeenth and so on. 
Ostinato: a persistent phrase or motif repeated over several bars or more. 
Rit./ritardando: slowing down. 
Neapolitan chord: a chord built on the flattened supertonic note. 
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	Plan for Assessment 

	
· Students will use explicit exam board material in order to critically assess the performance work of famous performers. They will also be able to peer assess in a class performance lesson. Teacher feedback will be given on a feedback form in this performance lesson
· Students initial composition tasks will be teacher assessed - any gaps in knowledge addressed. Initial original musical ideas looked at in relation to the composition assessment criteria.
· Listening assessments will be completed at the end of the study of each set work as well as a Section B extended response which compares au unknown piece of music with a familiar set work.
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