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This is the plan for the taught curriculum during achievement period: One

	Brief summary of the topic/work being covered during this period	

	Component 1: Performance
As part of the introduction to the course exemplar performances are studied and the assessment criteria become familiar to the students.
•Whilst studying the exemplar materials students should note the way the musical elements, techniques and resources are used to interpret and communicate musical ideas with technical control and expression. They should be able to evaluate whether the performance demonstrates control, making expressive use of phrasing and dynamics appropriate to the style and mood of the piece. Performance assessment lesson to take place during this period.

Component 2: Composition

•	As part of the introduction to the course, exemplar compositions are studied and the assessment criteria become familiar to the students. Whilst looking at these exemplar compositions, students will be encouraged to notice the technical and creative skills used, and the way the music has a purpose and intention.
•	Students are made aware of the requirements to fulfil the specification:
–	a free composition lasting at least one minute
–	a composition to a set brief lasting at least one minute
–	the total length of both pieces combined to be at least three minutes
–	a score and recording of each composition to be submitted for assessment.
Students will be introduced to the composing software Sibelius and complete engraving tasks. Students will listen to exemplar composition and become familiar with the assessment criteria for this component of the course. Students will begin to consider the ‘free’ piece they would like to compose. Discussions of how to develop chord sequences and melodic material.

Component 3: Listening and appraising: Vocal Music set works
H. Purcell: ‘Music for a While’
· Study should include a general introduction to Baroque Music and to the wider music of Purcell.
· Compositions using a ground bass could be explored, noting the relationship between the melodic line and the bass.
· The theatrical nature of Purcell’s songs should be explored, alongside his setting of the text – what do the words mean and how has he chosen to set them?

Queen: ‘Killer Queen’ (from the album Sheer Heart Attack)
· Study will include a general introduction to the structure of pop songs and the wider music and influence of Queen.
· Compositions using a verse and chorus structure could be explored, noting how well the changing words for verses are accommodated by their single melodic line.
· The overall setting of the text will be explored as with the above set work.

The study of these set works will include Wider Listening pieces as dictated by the Exam Board and comparisons between them and the studied set works. Students will also listen and analyse unknown music – this has been developed through following musical studies in KS3. 




	Prior knowledge needed for this unit/topic from previous teaching

	· Developed extensively through KS3 Study:
· Sound understanding of musical elements.
· Prior experience of critically appraising musical pieces.  
· Performance and composition practise and experience.
· Expressing musical ideas and preferences through performance.


	Rationale for students studying this unit/topic 

	Rationale for studying this topic:
Provides a real music focus – the key content of musical elements, musical contexts and musical language are taught through the areas of study and set works to show real examples of how these are used within different types of music. Holistic understanding of music – students investigate, analyse and evaluate music and its features. Building on this, and by using practical methods, students are encouraged to take a more holistic view of their knowledge, performance and compositional skills.
 Breadth and depth – the set works enable students to conduct in-depth studies into different musical styles and genres, and put them in a wider context. 
Diverse musical heritage – students will learn to perform, compose and appreciate different types of music, developing critical and creative thinking, cultural, aesthetic and emotional awareness, and the ability to make music individually and as part of a group.

Students need to learn about the following in order to critically appraise pieces of music through the contexts of areas of study: 
· form and structure of the music 
· appropriate musical vocabulary for each work 
· stylistic features of the music, for example the Baroque features to be found in the music 
·  conventions used in different times and places 
·  how music relates to the context in which it was created
·  how to express and justify their opinions and preferences. Students need to demonstrate their knowledge and understanding of musical elements, musical contexts and musical language in relation to music that they have studied and to unfamiliar music for each of the areas of study.

Rationale for timing of this topic:

·  Students have completed a Folk Music unit of work in Year 9 that has explored elements of vocal writing. Students will be able to apply their knowledge of terminology to the GCSE set work. Including concepts such as melismatic/syllabic writing and word setting/word painting.
· This will continue to develop the critical appraising skills of students. As well as building on the knowledge they have of how composers use the musical elements.


	Key concepts/ideas that are taught to students in this unit/topic, including any anticipated gaps in knowledge and plan to overcome these

	
· This work gives students the opportunity to reflect on, analyse and evaluate music in aural and/or written form. To achieve these objectives students need to use their knowledge and understanding of musical elements, musical contexts and musical language to make critical judgements about the repertoire and context of music within the areas of study: Key vocab may need to be re-capped at this point from KS3. 
· These critical judgements will require the use of attentive listening, aural perception and specific music vocabulary associated with a particular style or genre. These areas of study also provide opportunities for students to demonstrate their contextual understanding of music when performing and composing.
· There are two set works in each area of study, and these will allow students to develop their knowledge and understanding of musical elements, musical contexts and musical language through the context of these pieces. Students will also develop their musical appreciation skills by listening to unknown music related to the topic at hand.




	New key terminology students will be taught during this topic/unit

	Henry Purcell: ‘Music for a While’ Key Vocabulary:

Trio Sonata: a piece for Baroque ensemble comprising two violins, cello and harpsichord (or organ)
Dance suite: in Baroque music the suite comprised a series of dance movements. By the time of Purcell, suites were composed of four main movements called the allemande, courante, sarabande and gigue. These movements are based on dance forms from different countries. Optional extra movements include the air, bourrée, gavotte, minute and prelude.
Stile italiano: Purcell was influenced by the Italian style, which was characterized by the concertato style (as seen in the Brandenburg set work), the trio sonata, double-dotted notes, dramatic recitatives and da capo arias.
Basso continuo: continuous bass parts are provided for harpsichord and bass viol and lute. The plays add chords and melody. 
Figured bass: a type of musical shorthand for the keyboard player used in the Baroque era.  The figures indicate the chord to be played above the bass note and whether this is in root position, first or second inversion. 
Ornament: notes that decorate a melody. They are shown by small notes (grace notes) immediately before the main note or symbols above it. Examples include the mordent, trill or turn. 
Mordent: there are two types of mordent ‘upper’ and ‘lower’. The upper mordent is made up of the main note, the note above the note and the main note again, all played as quickly as possible. The lower mordent again goes from the main note to the note below and back to the main note again. 
Appoggiatura: an ornament is often referred to as a ‘leaning in’ note. The appoggiatura leans on the main note, commonly taking half its value and starting a semitone or tone higher. 
Syllabic word-setting: one note per syllable of a word
Word-painting: depicting a word in music to imitate its meaning. 
Dissonant intervals: the intervals that are dissonant (clashing) are the minor and major second, the minor and major seventh and the triton (augmented fourth or diminished fifth). 
Suspension: prolonging a note to create a dissonance with the next chord. 
Tierce de Picardie: refers to a sharpened third in the tonic chord in music in a minor key.
Onomatopoeic: the music setting sounds like the word for example drop. 
Da Capo Aria: ABA or ternary form. Often the repeated A section would be ornamented by the singer. Da capo means ‘again from the beginning’.
Arpeggiated: the chord is spread, normally from the bottom to the top. 
Obbligato: an essential melody that must be played
Binary form: a structure of two sections A and B. Each section is repeated. In the A section the music modulates from the tonic to the dominant key.  IN section B, the music starts in the dominant and explores other keys before returning to the tonic at the end of the section. 
Cantata: the word derives from the Italian cantare and means piece in several movements, comprising chorus, recitative, chorale and aria with an orchestral accompaniment. 
Gavotte: a medium-paced French dance in 4/4 time beginning on the third beat of the bar. It was popular in the 18th century. 

Killer Queen Key Vocabulary:
Jukebox Musical: When the score for a musical is made up of existing songs. 
Vaudeville: A form of comedy musical theatre from the 1800’s.
Glam: a genre of rock known for over-the-top, glamourous dress sense including platform shoes, glitter and flamboyant hairstyles. 
Multi-track: a recording of a performance on separate tracks in which each track each track can be edited individually to change levels, add effects etc. 
Athemic, Anthem: a song with a strong, memorable melody which has rousing or uplifting characteristics. 
Middle 8: connects two sections of a pop or rock song but is not necessarily 8 bars long. 
Outro: a concluding section, sometimes like a coda in classical music. 
Capo: a clamp fastened across all the string to raise their pitch. 
Harmonic Structure: when a chord sequence is immediately repeated at a higher or lower pitch. 
Extended Chord: A chord with at least one added note, such as the ninth.
Scalic: music that is based on scales ascending or descending in pitch. 
Harmonic rhythm: the rate at which the chords change. 
Circle of fifths: a series of chords in which the root note of each chord is a fifth lower or a fourth higher than that of the previous one. 
Vamp: a short repeated accompanying phrase. 
Synthesizer: an electronic musical instrument that creates sound by manipulating combinations of waveforms or modifying existing sounds.
Overdubbing: recording an instrumental or vocal part over previously recorded music.
Gospel Music: a musical style with roots in the black singing tradition in which vocal harmonies play a prominent role. 
Timbre: the particular tone colour of an instrument or voice. 
Snare Roll: a rapid succession of hits on the snare drum.
Swung: music that has a triplet feel, even when notated with straight quavers.
Compound metre: a metre in which the beat is dotted and subdivides into groups of three.
Syncopation: emphasising beats of the bar that are normally unaccented.
Antiphonal: music performed alternately by two groups which are often physically separated. 
Panning: giving  sounds different levels in the left and right speakers so that it sounds as if they are coming from a new direction. 
Effects: electronic devises designed to enhance or alter the basic sound quality (e.g. delay, reverb)
Flanger, flanging: an effect creating a swirling sound or swooshing sound. 
Distortion: an effect that increases the volume and sustain on an electric guitar as well as making the timbre more gritty or smooth depending on the settings. 
Wah-Wah: a filter effect in which the peak of the filter is swept up and down the frequency range in response to the player’s foot movement on a rocker pedal. 
Reverb: an effect which creates the impression of being in a physical space. 
Pull-offs: when a note is sounded on the guitar by plucking the string with the fretting hand. 
Vibrato: a technique to cause rapid variations in pitch. 



	Plan for Assessment 

	
· Students will use explicit exam board material in order to critically assess the performance work of famous performers. They will also be able to peer assess in a class performance lesson. Teacher feedback will be given on a feedback form in this performance lesson
· Students initial composition tasks will be teacher assessed - any gaps in knowledge addressed. Initial original musical ideas looked at in relation to the composition assessment criteria.
· [bookmark: _GoBack]Listening assessments will be completed at the end of the study of each set work as well as a Section B extended response which compares an unknown piece of music with a familiar set work. Essay skills will be developed and assessed also using the formula true about both, evaluate the known, evaluate the unknown, evaluate which is the most successful.
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