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This is the plan for the taught curriculum during achievement period: Summer Term

	Brief summary of the topic/work being covered during this period	

	1. Non-Examined Assessment
2. Global systems and global governance
3. Hazards

	Prior knowledge needed for this unit/topic from previous teaching

	In addition to all of the material covered at GCSE level, students will have also covered Four A-Level topics on water carbon cycles, coastal environments, contemporary urban environments and changing places. The student should also be well on their way with their non exam and assessments but that of course depends entirely upon how motivated those students are. There are skills embedded within the schemes and topics too, with extensive coverage of a range of graph and map skills, written work and debate skills. 
The four previous units of carbon cycles, coastal environments, contemporary urban environments and changing places have been examined within the mock examination. In addition, the non-examined assessment which is also known as the independent fieldwork investigation will more than likely be based upon one of those four units. Please note that on previous curriculum plans it has been noted that these four units are all available to study within the local environment which make them perfect for an independent fieldwork investigation. Previous investigations have yielded very good results from the local environment. Four previous units will provide a great basis going forward into the two new topics once the non examined assessment is well underway.

	Rationale for students studying this unit/topic 

	1. Non examined assessment
The basic rationale for studying The non-examined assessment unit at this time of year is that they have to. The non-examined assessment makes up 20% of their total A level mark and we prefer to do the field work in the summer/early autumn when the weather is better and when for certain subjects and topics it is easier to collect data. For example, for an ecosystem study like a sand dunes study is a lot easier to collect data when plants are in flower. Similarly, any projects that involve going close to the sea or next to a river are easier to do with the summer when the weather conditions are less severe and there is far less risk to the students. 
2. Global systems and global governance - we tend to leave this unit until towards the end of the course as it is one of the toughest ones for the students to understand conceptually. The unit requires a good broad knowledge of world geography and geopolitics and we often find that the students have a better grasp of this when they have reached 18 years old. Within the A-level course we teach in pairs and do a topic each to offer a balance between the human and physical geography throughout the whole two years. For this reason, one teacher tends to teach a human geography topic such as changing places and the other teacher will teach a physical geography topic. Many of the students find this unit very interesting on discover lots of new things that they didn't know before. For example studies of the United nations offers the students an understanding of a major world governing body and allows them to evaluate its impact, whilst also fitting in with the school ethos.
3. Hazards  -This section of the course is a less abstract topic and covers clearly some of the physical geography from the syllabus. The students already have experience of dealing with Hazardous environments at GCSE level and these topics are expanded upon and given further detail within this unit. We feel that this offers a balance in cognitive load between the more abstract GS&GG unit and this more concrete unit on hazards. Both units lend themselves brilliantly to current affairs so studying them in year 13 allows us to push the imperative of reading around the subject.  The students also found the study of hazards generally interesting and the regular occurrence of hazardous events allows us to delve into detail into contemporary geographical affairs.


	Key concepts/ideas that are taught to students in this unit/topic, including any anticipated gaps in knowledge and plan to overcome these

	Hazards
The concept of hazard in a geographical context
Nature, forms and potential impacts of natural hazards  
Hazard perception and its economic and cultural determinants. 
The Park model of human response to hazards. The Hazard Management Cycle.
Plate tectonics - Earth structure and internal energy sources. 
Plate tectonic theory of crustal evolution
Destructive, constructive and conservative plate margins. 
Magma plumes and their relationship to plate movement.
Volcanic hazards - The nature of vulcanicity and its relation to plate tectonics: 
Forms of volcanic hazard & spatial distribution, magnitude, frequency, regularity and predictability of hazard events.
Impacts and human responses as evidenced by a recent volcanic event.
Seismic hazards  - The nature of seismicity and its relation to plate tectonics
Forms of seismic hazard
Impacts: primary/secondary; environmental, social, economic, political. 
Short and long-term responses
Impacts and human responses as evidenced by a recent seismic event.
Storm hazards
The nature of tropical storms and their underlying causes.
Forms of storm hazard
Spatial distribution of storms.
Impacts and responses
as evidenced by two recent tropical storms in contrasting areas of the world.
Fires in nature
Nature of wildfires.
Causes of fires
Impacts and responses to fires
Impact and human responses as evidenced by a recent wild fire event.
Case studies - Case study of a multi-hazardous environment beyond the UK. Case study at a local scale.
	Global systems and global governance
Globalisation
Dimensions of globalisation
Factors in globalisation
Global systems
Form and nature of economic, political, social and environmental interdependence in the contemporary world.
International trade and access to markets
Trading relationships and patterns 
Differential access to markets 
The nature and role of transnational corporations (TNCs)
World trade in at least one food commodity or one manufacturing product.
Analysis and assessment of the geographical consequences of global systems 
Global governance
The emergence and developing role of norms, laws and institutions in regulating and reproducing global systems.
Issues associated with attempts at global governance, including how:
• agencies, including the UN in the post-1945 era, can work to promote growth and stability but may also exacerbate inequalities and injustices
• interactions between the local, regional, national, international and global scales are fundamental to understanding global governance.
The 'global commons'
The concept of the ‘global commons’. The rights of all to the benefits of the global commons.
Antarctica as a global common
An outline of the contemporary geography, including climate, of Antarctica (including the Southern Ocean as far north as the Antarctic Convergence) to demonstrate its role as a global common and illustrate its vulnerability to global economic pressures and environmental change.
Threats to Antarctica arising from:
• climate change
• fishing and whaling
• the search for mineral resources
• tourism and scientific research.
Critical appraisal of the developing governance of Antarctica. International government organisations to include United Nations (UN) agencies such as United Nations Environment Programme (UNEP) and the International Whaling Commission. The Antarctic Treaty (1959), the Protocol on Environmental Protection to the Antarctic Treaty (1991); IWC Whaling Moratorium (1982) – their purpose, scope and systems for inspection and enforcement.
The role of NGOs in monitoring threats and enhancing protection of Antarctica.
Globalisation critique
The impacts of globalisation to consider the benefits of growth, development, integration, stability against the costs in terms of inequalities, injustice, conflict and environmental impact.


	The topics are clearly listed above for both of these units, and there will be some familiar material in both units. There are extensive PowerPoints available to guide teachers through the lessons step by step. We have also produced a textbook on all of the topics that the students can read in advance and it's available on the hyperlinks above. This is coupled with our independent reading strategy which get students to pre read prior to lessons and an extensive system of ongoing low stakes testing, exam questions for homework and regular in class testing. All of these are designed to identify students’ strengths and weaknesses so that we can monitor their progress via the departmental trackers and make contact with parents or carers if necessary.

	New key terminology students will be taught during this topic/unit

	Hazards - Seismicity and vulcanicity, plate tectonics, destructive margin, constructive margin, conservative margin, divergent, convergent, primary waves, secondary waves, Rayleigh waves, body waves,young fold mountains, rift valleys, ocean ridges, deep sea trenches and island arcs, volcanoes, nuées ardentes, lava flows, mudflows, pyroclastic and ash fallout, gases/acid rain, tephra, earthquakes, shockwaves, tsunamis, liquefaction, landslides, spatial distribution, randomness, magnitude, frequency, regularity, predictability of hazard events, high winds, storm surges, coastal flooding, river flooding and landslides, vegetation type, fuel characteristics, climate and recent weather and fire behaviour, park model, hazard management cycle.
Global systems and global governance - flows of capital, labour, products, services and information; global marketing; patterns of production, distribution and consumption, the development of technologies, systems and relationships, including financial, transport, security, communications, management and information systems and trade agreements, Global governance, global systems, protectionism, free trade, tariff, subsidy, marketing, low income country, least developed country, NGOs, protocol, United Nations, IMF, World Bank, WTO, critique, integration, in equality's, injustice, trade, European Union, North American free trade agreement, USA Mexico Canada trade agreement, G7, the global Commons, norms.



	Plan for Assessment 

	For both of these units we set regular homework's that covered the general exam skills required on the A-level syllabus. This would include 20 mark essay questions, 9 mark extended answers, 6 mark data interpretation exercises and 4 mark knowledge questions. These are regularly marked via Teams and some marking will take place of these students independent reading strategy. It is expected that at least twice in the unit the students will be formally assessed using past exam questions totalling 48 marks.
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